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Summary

Nikolaienko Sergii, Nikolaienko Svitlana. Features suggestive of learning
technologies with relaksopediya.

The article analyzes the principles, forms, techniques, methods, techniques
such suggestive technologies of learning as relaksopediya. Analyzes some modern
technology suggestive of relaxation, which can be used relaksopedii. During relax
pedagogycal learning in higher education should include the following principles
and patterns: the principle of progressive muscle relaxation and autogenic training,
principles of active and purposeful participation of students during relaksopedych-
noho learning principle of purposeful use of synergies and unconscious processes
during relax pedagogycal influence on personality principle fatigue, easy, joyful
learning, the principle of independence and activity of students in learning.

Keywords: pedagogy suggestive, suggestive technology, relaksopediya.
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INTERCULTURAL COMPETENCE DEVELOPMENT
IN THE HIGHER EDUCATION SYSTEM

In the article different approaches to the concept “intercultural competence” are
considered. On the basis of thorough analysis of many scientists’ and practitioners’
theoretical and practical aspects studies, complex phenomenon “intercultural competence”
structure is presented. The author also identifies intercultural competence development
resources in the system of higher education and pays special attention to the key building
blocks of intercultural competence, and namely to attitudes, knowledge and awareness,
action and skills. The author gives separate characteristics of knowledge required for
intercultural competence formation and development, identifying possible ways of its
gaining in the higher education system.

Keywords: intercultural competence, higher education, skills, knowledge, attitude,
awareness, development.

Problem Statement. At the beginning of the twenty-first century
world’s institutions of higher education face many challenges including the
tasks of remaining intellectually and culturally viable in a quickly changing
world, preparing students to compete in the global labor market and interact
with people from other ethnic, religious, cultural, national and geographic
groups. No doubt, internationalization and globalization of higher educa-
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tion have become the possible response to such challenges. In this context
learning foreign languages and intercultural competence possessing are of
great importance.

Previous research. The first thing that needs to be said is that inter-
cultural competence helps understanding others and achieving ambitious
goals. Obviously intercultural competence possessing is a relatively new
requirement for many jobs in recent years and stems from the mass globali-
zation of business.

Theoretical and practical aspects of intercultural competence have been
studied by many scientists and practitioners (J. Bennet, J. Beneke, J. Blohm,
M. Byram, G, Chen, D. Deardorff, A. Fantini, A. Fenner, S. Fowler, E. Hall,
M. Hammer, G. Hofstede, D. Jameson, Lundgren, J. Koester, U. Meyer,
J. Neuliep, R. Paige, J. Schuch, W. Starosta, A. Thomas, R. Wiseman,
I. Zaleskiené and others). One should note here that concept “intercultural
competence” has become an academic field of study since 1950°s. Edward
T. Hall, a social anthropologist, is considered the father of intercultural
competence. We should point out that at that time it was called cross-cultural
competence. What is more, these two terms are still widely used as syno-
nyms. It should be pointed out that intercultural competence was included
to the general competences of the Common European Framework (Council
of Europe, 2001).

The aim of the paper. The aim of this article is to define different ap-
proaches to the concept “intercultural competence”, present its structure
and identify its development resources in the higher education system.

Main body. Famous investigator of this subject Janet Bennett defines
this notion as a set of cognitive, affective and behavioral skills and charac-
teristics that support effective and appropriate interaction in a variety of
cultural contexts. In her opinion, to the cultural skills refer cultural self-
awareness, culture as general knowledge, culture as specific knowledge and
interaction analysis. As for affective skills, they are: curiosity, cognitive
flexibility, motivation and open-mindedness. Janet Bennett relates to the
behavioral skills relation building skills, listening, problem solving, empathy
and information gathering skills [1, p. 2]. J. Neuliep broadens this integrated
notion to four dimensions: knowledge component (how much one knows
about the culture of others), affective (one’s motivation to interact with others
from different cultures), psychomotor (the actual enactment of the knowledge
and affective components), and includs a fourth contextual component (sit-
uational features in which intercultural communication takes place) [7,
p. 23]. In addition, K. Jokikokko presents four dimensions as building blocks
of intercultural competence. These are attitudes, knowledge and awareness,
action and skills [11, p. 101]. Thus, we may say that these four above-menti-
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oned categories are components of a complex phenomenon “intercultural
competence”.

L. Parmenter, associate professor of Waseda University defines
knowledge required for intercultural competence. The first is knowledge
about social groups and cultures in one’s own country and in the countries
of one’s interlocutors. Not all this knowledge needs to come from foreign
language classes. Such knowledge is also gained from social studies classes,
the media, friends and family and so on. However, material treated in for-
eign language classes should help to develop this knowledge, and students
should be encouraged to relate this knowledge to knowledge of their own
culture. The second type of knowledge is knowledge of the processes of
interaction at societal and individual levels. This knowledge is essential for
intercultural competence; if students speak perfect grammatically correct
English but have no knowledge of the processes of interaction, then com-
munication will be a failure [8, p. 2].

In her turn 1. Zaleskiené views intercultural competence as the ability
of successful communication with other cultures [10, p. 60]. A. Fantini
adds that it involves the ability to establish and maintain relationships,
communicate with minimal loss or distortion, collaborate in order to accom-
plish something of mutual interest or need [5, p. 31].

According to German scientist Joachim Schuch concept “intercultural
competence” is:
readiness and ability to imagine itself in the thinking and feeling of other

people (empathy);
ability to be able to look at circumstances from several perspectives from
the point of view of the majority as well as from the point of view of a
minority (multiperspectivity);
readiness to deal with the own perception critically (self-reflection):
courage to stand uncertainties (ambiguity tolerance);
ability to adapt itself to the situation and surroundings (flexibility);
openness for new knowledge and perceptions (open-mindedness);
communication and conflict ability [9].

G. Chen and W. Starosta define intercultural communication compe-
tence as the ability to effectively and appropriately execute communication
behaviors that negotiate each other’s cultural identity or identities in a cul-
turally diverse environment [2, p. 28]. They outline three key components
of intercultural competence: intercultural sensitivity (affective process),
intercultural awareness (cognitive process), and in+tercultural adroitness
(behavioral process), defined as verbal and nonverbal skills needed to act
effectively in intercultural interactions. In their opinion, the confusion and
ambiguity that exist in the literature regarding the distinctions between the
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three components and further note that two other concepts commonly applied
to communication competence are those of effectiveness and appropriateness.
Coordinator of the Duke-UNC Rotary Center for International Studies
in Peace and Conflict Resolution Darla K. Deardorff points out that the
most applicable definition of the intercultural competence is knowledge of
others; knowledge of self; skills to interpret and relate; skills to discover
and/or to interact; valuing others’ values, beliefs, and behaviors; and rela-
tivizing one’s self [4, p. 14].
We completely agree with A. Fenner, who points out that intercultural
competence is not an automatic result of learning and gaining knowledge
about a foreign language culture but requires an attempted effort to direct
the foreign language teaching/learning process accordingly [6].
Experts believe that intercultural competence can exist already at a
young age or be developed or improved later with no end point. Moreover,
it needs purposeful efforts towards its development lifelong.
Darla K. Deardorff presents characteristics of interculturally compe-
tent faculties. In her opinion, they are those who:
understand the complexity of intercultural competence;
design their courses to go beyond knowledge transmission and address in-
tercultural learning as an outcome;

can successfully teach students from a wide variety of backgrounds;

are well prepared to provide feedback to students in their intercultural jour-
neys.

According to her, examples of events and activities faculty may par-
ticipate in to build intercultural competence include: university-initiated
conferences, workshops and symposia; national and international confer-
ences at which intercultural competence is addressed; special intercultural
competence-focused faculty professional development opportunity [3, p. 38].

A thorough analysis of scientific works devoted to this subject allowed
us to define possible ways of intercultural competence development for the
students of high school. Doubtless, they are:
work on international projects;
taking part in students’ exchange programs;
study and practice abroad;
developing linguistic competence;
purposefully aimed foreign languages learning process (integrating culture

into language learning);
intercultural experience;
intercultural competence training;
cultivating curiosity and cognitive flexibility;
political and cultural tolerance development;
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foreign guests inviting;

students’ cultural awareness growth through teaching methods (ice-
breakers, case studies, class quizzes, role-plays, pair and group work, in-
teractive games, intercultural games, simulations, training exercises,
cultural capsules, cultural assimilators etc.) and materials (culture-based
tasks) adaptation;

cooperative learning approach usage;

educational use of media and the Internet.

It is clear that these factors can greatly enhance students’ intercultural
knowledge, skills, attitudes and awareness. They can be valuable and moti-
vating tools for promoting intercultural competence in the system of higher
education and for intercultural awareness development.

Conclusions. As a conclusion we can say that intercultural competence,
having dimensions of knowledge, attitudes, abilities and skills, is generally
defined as the capability of successful communication with other cultures.
Students of high school who want to carry out intercultural interactions
constructively must be equipped with this set of dimensions to be able to
understand and deal with the dynamics of cultural differences. It is obvious
that students should receive cultural awareness training within high school
as well. Such kind of training enables students to manage affectively their
emotional reactions and to minimize the risk of stress, anxiety and uncer-
tainty.
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Anomayis

Ompouenko Jlapuca. Po3eumox MixcKyabmypHoi KomMnemeHmHuocmi 6
cucmemi euuioi oceimu.

Y ecmammi pozensnymo pizui nioxoou 00 KoHyenmy ‘“MidCKyIbmMypHa KOM-
nemeHmHiCmb, NPeOCMasieHo ii CmpyKmypy; OKpecieHo WAXU il po36UMKY
cucmemi 8ULOL 0CBIMU.

Kniouosi cnosa: mixckyniomypra KomMnemenmHicms, 8Uyd 0C8ima, HagU4KuU,
3HAHHS, CMABNeHHS, 0DI3HAHICMb, PO3BUNOK.

YK 75.056:792.09
Cepeiti MTOBOXXIN

OEAKI ACNEKTU BISYANI3AUII FEPOIYHOIO ENOCY_
B OBPA30TBOPYHOMY MUCTELTBI TA CLEHOIPA®II

Y emammi npocmesicyromvcs 0CHOBHI emanu iMIOCMPY8arHs. OA6HLOPYCLKOL NUCeM-
Hoi nam’smku “Cnogo o noaky leopesim”. Ilposodumuvcs ananiz OUCKycitithux cmameti
wWooo opopmieHHs CyeHu YKpaiHcbKumu Xyoodchukamu meampy. Hazonouyemucs
AKMYanbHiCMb KOHCMPYKMUBI3MY 8 YKPAIHCbKOMY MeampanibHOMY MUCHEYmEi.

Knwuoei cnosa: A. [lempuyvkuti, koncmpykmugism, “Cnoeo o noaxy leopesim”,
cueHoepaqbiﬂ, meamp.

IHocTanoBka nmpo6aemMu. 3HaAXO/KEHHSI Bi3yalbHOTO 00pa3y JiTepa-
TYpPHOT'O TBOPY B PI3HOMAHITHMX BHUJAX MUCTELTBA 3aBXKAU OYyJIO aKTyasb-
HUM 3aBJIaHHSIM Y XYJOXKHIN KyJNbTypi. 3HAUHHUM 1HTEpEC, a pa3oM 3 TUM 1
HaJ[3BUYAHY CKJIAAHICTh JJI1 MUTLSI MalOTh F€POIYHI CTAPOJAaBHI EMOCH.
XyI0KHUK, OEpyUHCh 3a LUIFOCTPYBaHHS clieHOTpadii Moai0HO0I MUCeMHOT
nam’sITKH, CTUKAEThCSA 3 TUM, 11100 JOTPUMYBATHUCS 1CTOPUYHOI MPaBAOIo-
J1OHOCTI 200 CTBOPIOBATH aBTOPCHKY BEPCIIO, CIIUPAIOYUCH HA BIACHE TIPO-
ynuTaHHsa. Han3Buualinuii iHTEpecC y bOMy NMUTaHHI CTaHOBUTH “CIIOBO O
nonky IropeBiM™ 3 ormsily Ha HOro IHTEpIpETAIlilo Y TeaTpalibHINA CIIEHOT-
padii i BITTUBOM iieii KOHCTpYKTHBI3MY y 20-X pp. XX CT.

AHaJI3 aKTyaJbHUX J0CTiIKeHb. [Ipobiema Bizyamizamii liTepaTypHOTO

TBOPY Y PI3HUX BUJAX MUCTELITBA BUSBUIIACS aKTyalibHOIWO y XX cT. Ormsia
3HAYHOI KUJILKOCTI TBOPIB MUCTEIITBA HA TEMY T'€pPOIYHOTO €MOCy
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