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o s3pIKa B HALUMOHATBHBIX BY3aX, T.. B YCIOBUAX TPWIMHIBM3MA U CBA3AHBI C
B v oM 1po6IeM Kak 4HCTO IICHXOJIOrHYECKOro, TaK M JIMHIBUCTHYECKOTO Xapakrepa.
sommnrafgnonaswxiﬂ MHOCTPAHHOTO S3bIKA B HALMOHAILHOM BY3€ MMECT P/l CrielupHIECKuX
ng?ﬂzocmi, CBS3aHHBIX B MEPBYIO OYEPE/Ib C B3aUMOJEHCTBHEM PA3HOCHCTEMHBIX S3BIKOB. DTa
crienpdIKa METOHKH NPETOIaBaHHs HHOCTPAHHOIO S3bIKA ONPE/IEIACTCA PEKIE BCEro OOJIBIIAM
TMHTBHCTHEECKAM ONBITOM OWIMHIBOB 110 CPaBHCHMIO ¢ MOHOmmHreamu. Iostomy, cymecrsyer
HEOOXO0IUMOCTh B PACCMOTPEHUH POOJIeM BIHMSAHASA POJHOTO M IEPBOrO HEPOJHOrO A3bIKOB HA
MHOCTPAHHBIH KAK B YUCTO TEOPETHYECKOM IUIAHE, TaK U B IUIAHE NPAKTHKH, T.€. B JHHAMHUKE

Aszepbauoddca

METO/IMKN NPENOIABAHUS HHOCTPAHHOI'O SI3BIKA
CHE““‘DHK% HAIMOHAJIBHBIX BY3AX ABEPBAN/IKAHA

pEeUeBoro ACHCTBUA.
C fpyroif CTOpPOHBI, CIEUM(HKA METOIUKU NpPENOIaBAHHUS HWHOCTPAHHOrO A3BIKA B

HALMOHATBHOM BY3€, ONPEIENAACh U IMHIBUCTHYSCKUMH (aKTOpaMH, B YaCTHOCTH, COOTHOIICHHS
CTPYKTYP KOHTAKTHUPYIOLIHX f3BIKOB, ACNAET HEOOXOJHMBIM HCCIEJ0OBAHUE B3aMMOBIHSAHHA B
CTATHKE, T.€. NCCIIEJOBAHUE BO3MOKHOCTEH B3aUMOBIIHSHHMS.

Ilepen Bomyckuukamy BY3a craBurcs 3agaya BiafeHds pedblo, NpUOTHKAIOMAACH K
YPOBHIO fA3BIKA, 4YTO, ECTECTBEHHO, IMPEANONAraeT OBIAJeHHe HeoOXOAMMON IS ITOH mnemm
Haubosiee KOMMYHHKATHBHO LEHHOH 06y noTpeOHTeIbCKOM JIEKCHKOI, 63 KOTOPOH HEBO3MOKHO
A[ICKBATHOE BBIPAXKEHHE 00y4aOmMuUMCs CBOMX MbIcyeil. CTeneHb BaieHus HHOCTPAHHOT'O S3bIKOM
ONpPEJESETCH YMEHHEM BBIPAXATh CBOM MBICIM B COOTBETCTBHM C S3bIKOBHIMH HOPMAaMu
H3y¥aeMOr0 WHOCTPAHHOTO $3BIKA, YMEHMEM YNOTPEONATh B HYKHOH CHTyalluu HMEHHO TY
JIEKCHYECKYIO €MHMIY, KOTOpasd 4€TKO, TOYHO M SCHO, YOSJUTEIhHO M HKOHOMUYHO, a TaIoKe
CTHTHCTUYECKY IMPABHJIBHO IEPEJAeT BBICKA3BIBAEMYIO MbICIb. 1103TOMy, OJHOH M3 OCHOBHBIX
MeTomeckux npobiem BY3a sapnsercs ofydenue cTyieHTOB YOTPE6ICHHIO TEKCHKH B pedH 1pu
0(OPMIICHUN BBICKA3bIBAHKA Ha HHOCTPAHHOM S3BIKE.

B mocnenume roapt Bemwen psx pabor, rie Cpey JPYTruX BaXHBIX MPo0ieM, CBS3aHHBIX C
OOYYeHHEM WMHOCTPAHHBIX S3BIKOB, yAeNSeTCs BHUMAaHuMe M padoTe Hal JIEKCHKOH, rae
PACCMATPUBAIOTCA  BOIPOCHI  ONpejielieHds  cremuduyeckuX O0COOeHHOCTEN © TpYAHOCTE#H
JICKCHMECKHX €/IMHHLI, NX THIIOJIOTHH, A TAKKE CO3/AHMS CHCTEM YNPaKHEHHiA, COOTBETCTBYIOLIMX
oboramenmo CIIOBaps U1si aKTUBHOI'O U IACCUBHOIO BJajenus [ 1, 2].

Lenbio naumoit 3amaun sBsercs pa3paboTka METOIMKH OO0ydeHHs CTYACHTOB — OWIMHI'BOB
MHOCTPaHHOMY S3bIKY B HALMOHAIBHBIX IPYIIAX C Y4ETOM CHENUPHYECKHX yCIOBHI obyuenns. K
CICHU(HUECKAM YCIOBUAM OTHOCATCH, © OMHOM CTOPOHBI TO, UTO CTYICHTBI YK€ BJIAJICIOT B
OTpPE/IeNeHHO CTeNeHn KaK PYCCKHM, TaK M aHITIMICKAM S3BIKOM, H TI03TOMY CIIEJyeT YHUTHIBATD
MCXO/HBIH ypoBeHb 00y4aeMblX, a ¢ APYrol CTOPOHBI, HAa YCBOGHHE JIEKCHKU BIHSIOT HABBIKM
ynorpebnenus nexcuueckux emunu /JIE/ na PoaHOM /a3epOaii/kaHCKOM/ U MEPBOM HEPOJHOM
/pycckom/  s3pikax. OtcyrcTBue apyrux pabor 110 CUCTEMATHYECKOMY H3YYCHUIO B
CONOCTaBUTE/ILHOM [UTaHE, B YaCTHOCTH B METOJAMYECKHMX LEJSAX, ONpeieNseT OJHy M3 3axad
HACTOAIIEr0 Hccie10BaHus, 3aKTOYAIONIETOCS B PACCMOTPEHHA CIIOCOGOB M CPECTB BBIPAKEHMSA
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saiivari HabaraTo MeHIIE HABYaJIbHOrO 4ac, HiX Bupimenns HK3 3a 3aMPONIOHOBAH
merouko0. Komu po3yMoBi 1OTOKM He IEPETUHAIOTHCA M HE 3aILTyTYIOTHCH, e(beKTHBHIcTL
HONIYKY ONTHMATBHHUX PilleHb Pi3KO Il ABHUILY€THCH.

Hepeparn meromuku YM BHABIAIOTBCS TAaKOXK y TOMY, IO BOHA MOXE YCIimmmg
3aCTOCOBYBATUCS HE TUILKM B rpynosiii poGori. Edexr Oyae # npu imnmpimyamsmii pobGori,
OCKUIbKH 3a JIOOMOIO0 aHOI METOJMKA MOKHA YCHIIIHO CTPYKTYPYBATH IIPOLEC NOMIYKY 5}'Jlb~
SKOI'0 CKJIQJHOrO PillieHHs.

Hame nocnmimxenHs J03BONSE JIWTH BHCHOBKY, IO METO/IMKA KepyBaHHS MHCIICHHSM,
OJICPHKABIIN HATIEHKHY JIHIBOAMAAKTHIHY mTepnpeTauuo MO’K€e YCHIlIHO BUKOPHCTOBYBATHCS s
onTuMisanii # CTPYKTypyBaHHS NpPONECY HABYAHHS IHITOMOBHOTO CriiKyBauHs. Came I MeTo ks
e(exTuBHa, KOMH MOTPibHO, mMOG Jorika Gyma BijyiiieHa Bix eMOLil, NO3MTHBHI NMPOTHO3M He
3MilIyBaJIMCA 3 HEraTUBHHAMY, a BUPIIIEHHS IPpo6iieMu Oy10 HeIabIOHHAM.
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EFFECTIVE BUSINESS ENGLISH TEACHERS AND CRITICAL THINKING

The article deals with the study of some issues available to Business English teachers in the
area of critical thinking.

Key words: Business English, effective teachers, critical thinking, building blocks,
experience, comprehension, elaboration, application, intention.

Personality, knowledge and experience are important to a Business English teacher. In the
larger classes there may be few opportunities for personal contact; on a one-to-one or small
intensive course, personal contact is a key factor and trainers need to be outgoing, tactful and
genuinely interested in business issues [1, 27].

Most EBP teachers have not worked in business; they cannot say of budget-setting meetings
or sales negotiations. Acquiring such knowledge and skill takes time and comes from reading, from
talking to people, from attending conferences and courses, and through experience. Howe describes
how, after some criticism of her well-intentioned efforts, she set out to “find out about the law”
because “I had to know a great deal about the law and its language before 1 could tangle with the
Law School again” [2, 148]. On-going professional development of this kind is essential for ESP
practitioners. The interdisciplinary nature of ESP is both a stimulus and a challenging demand.

Being an effective business communicator depends not only on verbal language proficiency
but also on personal and interpersonal skills. Increasingly ESP practitioners deliver both language
and skills. In addition, intercultural issues are increasingly a component of such courses. The
complexities of effective international communication place increasing demands on English for
Business Purposes practitioners.

Particularly for those involved with this language training, acquiring knowledge and
understanding in the following areas seems necessary:

- a knowledge of the communicative functioning of English in business contexts;

- an understanding of the business people’s expectations and learning strategies;

- an understanding of the psychology of personal and interpersonal interactions in cross-

cultural settings;

- some knowledge of management theories and practice;

- first-class training skills;

- critical thinking.

We will consider some of the research available to Business English teachers in the area of
critical thinking in this article.

What we know results from what and how we think. Diane F. Halpern explains:
“Knowledge is not something static that gets transferred from one person to another like pouring
water from one glass to another. It is dynamic. Information becomes knowledge when we make our
own meaning out of it... We create knowledge every time we learn a new concept™ [3, 6].

But this only tells part of the story. By learning more about a subject, we increase our
capacity to think about it. We deepen our thinking as we expand our understanding to include newly
learned details. As the revised understanding emerges, we increase our potential to think about the
subject from various perspectives and to seek out new knowledge regarding it [4, 177].

We learn by thinking, and we think about what we learn, but only by combining these
processes can the learner thrive. “Effective teachers emphasize meaning. They encourage students
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to respond to questions and activities that require them to discover and assimilate their own
understanding, rather than to simply memorize material” [5]. Effective teachers emphasize critical
thinking, and they cultivate a propensity for applying critical thinking in order to make good
judgments.

What constitutes critical thinking? According to Washburn critical thinking is: an intentional
mode of thinking involving monitoring and assessing one’s own thinking (metacognition) or that of
others in relation to establish standards. It considers relevant contextual elements and employs
specific skills. The final element unifies thinker and thinking. Critical thinkers: possess certain
dispositions that enable the effective application of critical thinking skills [4, 181].

Let’s consider these elements more closely.

Critical thinking is a purposely engaged manner of reasoning. As humans we live with the
unrealistic but confident sense that we have fundamentally figured out the way things actually are,
and that we have done this objectively. We naturally believe in our intuitive perceptions—however
inaccurate. Instead of using intellectual
standards in thinking, we often use self-centered psychological standards to determine what to
believe and what to reject. Paul and Elder identify five types of the most commonly used
psychological standards in human thinking [6, 21]:

Innate egocentrism: I assume that what I believe is true even though I have never questioned the
basis for many of my beliefs. It claims: “It’s true because I believe it”.
Innate sociocentrism. I assume that the dominant beliefs of the groups to which I belong are true
even though I have never questioned the basis for those beliefs. It claims: “/t’s true because we
believe ir”.
Innate wish fulfillment: I believe in whatever puts me (or the groups to which I belong) in a
positive light. I believe what “feels good,” what does not require me to change my thinking in any
significant way, what does not require me to admit I have been wrong. It claims: “/t’s true because I
want to believe it”.
Innate self-validation: I have a strong desire to maintain beliefs that I have long held, even though
1 have not seriously considered the extent to which those beliefs are justified by the evidence. It
claims: “It’s true because I have always believed it”.
Innate selfishness: I believe whatever justifies my getting more power, money, or personal
advantage even though these beliefs are not grounded in sound reasoning or evidence. It claims:
“It’s true because it is in my selfish interest to believe it”.

Through intentional critical thinking, the thinker overcomes, at least partially and
temporarily, these hindrances to objectivity.

Critical thinking involves monitoring and assessing one’s own thinking and that of others.
This is “an engaged process of observation in which the contents of the mind are placed not only 1n
awareness, but are approached with a sense of investigative interest” [7, 128].

Such activity requires thinking about thinking, a process known as metacognition-
Metacognition is the “sine qua non of general intelligence. It is selective attention plus self-

reflection... the innermost feedback loops of currents of information and memory in judgments of

learning...or feelings of future knowing... ” [8, 95]. Metacognition can be defined as “that mo'de of
thinking — about any subject, content, or problem — in which the thinker improves the qua_hty o
his or her thinking by skillfully analyzing, assessing, and reconstructing it. Critical thinking is €
directed, self-disciplined, self-monitored, and self-corrective thinking” [9].

Critical thinking involves evaluation in relation to established standards. Thi
imply that critical thinking is mean-spirited. Critical thinking analyzes ideas in an attemp
establish correctness and confidence. )

Does the context influence the types of potential thinking errors? Are thinkin
common across multiple contexts with the details differing? Context appears to play a Jesser 10
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the type of errors that are made, but a significant role in the specific content misinterpreted through
faulty thinking and the implications of that flawed thinking [4, 187]. .
.Critical thinking employs specific skills. By knowing the skills and how to use them, we can
strategically engage these abilities.
A well cultivated critical thinker:
* raises vital questions and problems, formulating them clearly and precisely;
. * gathers and assesses relevant information, using abstract ideas to interpret it effectively;
| * comes to well-reasoned conclusions and solutions, testing them against relevant criter’ia
and standards;
*  thinks open-mindedly within alternative systems of thought, recognizing and assessing
as need be, their assumptions, implications, and practical consequences; and i
Eﬁ 2c]ommunicates effectively with others in figuring out solutions to complex problems
Finally, character complements critical thinking. Thinking and attitude are so closely
connected that it is difficult, perhaps impossible, to think critically without the accompanying
dispositi_on to do so. To benefit others, the results of critical thinking must be communicated.
Developl.ng ‘a means of sharing the results involves two general abilities: perspective and
commcatlon. As thinkers prepare to present what their minds have processed, they consider how
their audience may receive it. They assume alternate points of view, search their thinking for any
personal bias3 and adjust their thinking and communication accordingly. They demonstrate humility
and communicate a valuing of others through these actions. Additionally, critical thinkers consider
how to commicate with the greatest clarity and efficacy. If supportive media would be helpful
! they seek it out and prepare to use it. They demonstrate a commitment to excellence in both contené
and its presentation.
y We have reviewed what makes up critical thinking. The following question is: What does
this mean for teaching?
First, critical thinking cannot occur without content. To be critical thinkers, “we need
back.grf)und knowledge and familiarity with concepts within a particular area, as well as effective
| heuristics and habits of mind” [10, 45]. We need to equip students with thinking skills, give them
contents worth thinking about, and engage them in critical thinking about it.
i Second,.teaching critical thinking’s specific skills exceeds most typical instruction. If a
i teacher emphasizes critical thinking, it’s often through the use of taxonomy or hierarchy of thinking
forms, suc_h as knowledge, analysis, and synthesis.
3 o Th}rd, instructional activiti.es should engage students in critical thinking to provide practice
i matell-is 151211 and to de.epen' .leamm_g. When 's.tl}dents think critically, their understanding of new
Sryon e:’ leepens. Their c'ntlcal thmkmg abilities improve their learning capacity. However, the
§ Instruction must integrate learning and critical thinking.
Process:: tl;f %ffe_ct,lve, a teacher must. align instructional methods with learning cognitive
g achablé e ram”s ways of constructing understanding and forming memories. Although
} : Btractiy, gomqnts. do occur spontaneou.sly, a good teacher provides consistently effective
- Ins‘ earning is p.roduc.ed through deliberate instructional design [4, 16].
= describe atl’ltlglcilnal, de51g1.1 dlffe{s from lessgn planning, the term that is traditionally used to
Teaches beyon ; ;r § pre-instruction preparation. Thopgh plan'ning .implies forethought, design
'c designerse Stan;iard B_lan. Demgners’ ’commumcate by mtent'xonally combining elements.
e contrl;:te 1(;ur1 ¥ mtz'erc'onnected elements to convey ideas: proximity, alignment,
Biding ot studegt s - 1. Sllrgllarly, teach;ts combine four elements' to design instruction: an
se gy s, knowledge _of learning, an awareness of subject matter types, and a
‘ﬂemmnts B i m actlvmes. t.hat mirrors how the brain processes new data. Combining these
more than traditional lesson planning; it requires instructional design [4, 16].
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The quality of a teacher’s instructional design often determines the quality of a teacher’s
instruction. “Many breakdowns in student learning may be a function of poor classroom curriculum
design. ...The expert teacher has acquired a wide array of instructional strategies along with the
knowledge of when these strategies might be the most useful” [5, 106]. Informed instructional
design produces effective teaching.

Designing instruction yields two outcomes that improve teaching. First, it deepens the
teacher’s mastery of material. By making a design, a teacher identifies connections between the
subject matter and personal experiences. These connections deepen their own understanding of the
subject matter to be taught. “Expert teachers know the structure of their disciplines, and this
knowledge provides them with cognitive roadmaps that guide the assignments they give students,
the assessments they use to gauge students’ progress, and the questions they ask in the give and take
of classroom life. In short, their knowledge of the discipline and their knowledge of pedagogy
interact” [12].

Second, designing instruction engages a teacher in selecting effective methods and putting
them in a logical sequence. “It is perhaps self-evident, that more effective teachers use more
effective instructional strategies™ [5, 78]. Effective teachers produce learning that endures. Effective
instruction is needed because as teachers, “we are teaching for some time in the future when the
knowledge and skills that are learned in our classes are tested in contexts that we cannot know and
with assessments that we cannot design. We need to provide an education that lasts a lifetime,
which means thinking beyond the end of semester, and let the learning principles fro long-term
retention and flexible recall guide our teaching practices™ [13, 4].

Understanding learning improves instructional design. Improved instructional design
generates better teaching. Understanding learning produces effective teaching.

Like words, the process of learning contains building blocks that when arranged in various
combinations foster different types of learning. Five processes, or building blocks, interact to
produce learning:

e Experince
Comprehension
Elaboration
Application
Intention

Through experience, your brain gains raw sensory data. During comprehension, the brain
sorts, labels, and organizes the raw sensory data. Through elaboration, the brain examines the
organized data for patterns, recalls relevant prior experiences, and blends the new data with your
experiences to construct understanding. During application the brain practices using the new skill
knowledge. Finally, through intention, the brain uses new understanding or skills in widened
contexts.

Making a conclusion it is important to mention that we teach future judgment makers. By
combining thinking and teaching, we create opportunities to foster independent thinking — the
capacity and courage to ask questions that will overcome self-centered and conformist thinking to
pursue truth.
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