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An understanding of the ways in which aspects of
the environment affect learning is very important for
Business English trainers and trainees. The immediate
physical environment of the classroom and the nature
of the personal interactions, which occur within it, will
have a profound influence upon whether, what and how
any individual learns a language. So, the learning proc-
ess must be viewed holistically with as much emphasis
being placed on relationships and interactions as on
the participants and the content of what is learned.

Different individuals, and probably also groups of
individuals, find certain environmental conditions more
conducive to learning than others.

The four learning conditions that influence the out-
come of the learning process are identified as (a) en-
vironmental (noise, temperature, lightning, etc.), (b)
emotional (motivation, persistence, etc), (c) sociolog-
ical (preference for learning alone or with others), (d)
physio-logical (time of day preference for learning, need
for food intake, etc.). It seems highly likely that indi-
vidual preferences are strongly linked to cultural back-
ground and that taking this into account when trying
to provide the best possible conditions for learning
could well help to improve both learning achievements
and attitudes.

Unfortunately, I have found no official data as to
the learning environment preferences of the Ukraini-
an learners and can only rely upon my own teaching
practice /experience, but nevertheless the comparison
of learning preferences of learners from different eth-
nic backgrounds gives us an idea of how different and
even opposite those preferences can be. A recent study
of learners of Caucasian, African-American, Hispanic
and Asian ethnic backgrounds found, for example, that
Hispanic and Asian learners prefer more formally struc-
tured lessons in comparison with Caucasian and Afri-
can-American learners. African-American and Hispanic
learners both expressed a strong preference for food
intake whilst learning in contrast to the Caucasian and
Asian learners. The African-American and Hispanic
learners preferred to have sound present while they
were learning, but Asian and Caucasian learners showed
preference for a quiet learning environment.

By making themselves aware of such cultural and
individual differences, Business English trainers should
be able to interact more profitably with their trainees.
So a discussion with trainees about whether they pre-
fer to work alone, in pairs or in groups, whether they
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prefer structured or less structured environments,
whether they consider that they work better at certain
times of day is likely to produce helpful information.
Although it may not be possible to produce conditions
that meet every individual’s preferences, what it should
do is to encourage a greater flexibility in teaching and
classroom organization.

Such factors as temperature, ventilation, light in-
tensity, noise level and acoustics all can play a signifi-
cant contributory part in facilitating or hindering learn-
ing. Though the perception of these factors is also very
individual. What to one group may appear to be phy$*
ical barriers to learning (overheating, overcrowding
lack of resources, etc.) may be accepted as the nosi
by others.

Concerning the classroom structure, the main de-
bate has been on whether learners learn better in com-
petitive, co-operative, or individualistic environments.

It has been found that competition is only helpful
to those who do well. The success of one person or
group must always work to the detriment of the oth-
ers, a situation, which is exacerbated if rewards are
only given for right answers. This inevitably leads to a
situation where learners become fearful of making
mistakes and fail to see any value in doing so, a state
which is not conducive to learning a language, espe-
cially Business English, where trainees need to feel able
to try to communicate in the language. In competitive
settings success and failure tend to be attributed to
greater or lesser ability and self-esteem becomes de-
pendent upon one’s perception of one’s own ability.

Within individualized structures where rewards are
based on self-improvement the emphasis is not on com-
paring oneself with others, but instead on comparing
one’s present level of performance with previous
achievements. In such circumstances, success or fail-
ure is more likely to be attributed to effort. Another
benefit of individualized learning is that it makes it
possible to concentrate upon the learning process and
to identify personal strategies that are likely to lead to
successful learning of the language.

Within co-operative structures the trainees become
dependent upon each other in order to achieve suc-
cess. Ways of organizing groupwork in class vary enor-
mously, but are generally based upon the five key prin-
ciples of positive interdependence, individual account-
ability, face-to-face positive interaction, the develop-
ment of social skills, and regular group processing.
Research appears to show that the group outcome of
any task or activity has an effect upon individual’s per-
ceptions of their own ability and their feelings of satis-
faction and self-esteem. Group success can help to
improve an individual’s poor self-esteem, but equally,
group failure can modify the positive self-perceptions
of those who perform well individually.

Arranging a competitive learning atmosphere is like-
ly to be effective in enabling some-Bustness English



trainees to pass examinations and achieve well. How-
ever, it will have the opposite effect on other trainees
and may also have negative long-term consequences
for the high achievers. Co-operative groupwork, is like-
ly to produce more positive general achievements across
a broad range of trainees but will not necessarily pro-
duce autonomous, self-directed learners. A classroom,
which was run on totally individualized lines, would
miss out on important aspects of social interaction and
communication.

So, no one approach can ever be fully effective on
its own in teaching Business English. Each Business
English trainee is an individual who must be helped to
find his or her own way to become autonomous. Busi-
ness English trainees are also members of both a social
and a business world and will need to be given oppor-
tunities to work co-operatively with others in order to
be successful in such a world. At the same time, an
element of healthy competition with oneself and be-
tween groups can be highly motivated in the short-
term and can provide addedZest to any classroom. The
secret, therefore, must surely be to find ways of pro-
viding a flexible structure in the Business English class-
room, which effectively incorporates all three forms of
organization.

Business English is a multi-faceted subject (Brieger
1997: 10). As would be expected, those who work as
teachers in this profession can be found in a range of
institutional and non-institutional environments. Just
as there is no single Business English, there is no sin-
gle profile of a Business English teacher. The profile is
fashioned by the characteristics of the working envi-
ronment and its view of Business English, as well as by
the demands of the learners.

In conclusion, it can be said that teaching and learn-
ing are two different processes, complementary may-
be, but teaching rarely guarantees learning. At best,
teaching can hope to influence learning, to make learn-
ing more effective, to provide a suitable learning envi-
ronment.

The Business English trainee is an intelligent hu-
man being who brings his existing assortment of knowl-
edge and previous experience to the learning situa-
tions and is generally capable of finding things out for
himself. As a rule, he is very active cognitively in dis-
covering language, developing skills and takes respon-
sibility for the learning process. The responsibility of
the Business English trainer in this case is to create a
positive/favourable learning environment that is to pro-
vide the best possible conditions for learning and to
present material in such a clear, concise way that mean-
ing is apparent and that learning may take place. The
trainer organizes, guides, assists, encourages, monitors,
evaluates. The trainee thinks, discovers, uses, exploits,
solves problems, learns,
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TEACHING ENGLISH FOR BANKING

Ludmila Potouraeva
Dnipropetrivsk State University

Thanks to recent developments in ESP and Business
English research and publications teachers of English for
Economics seemed to have been saved the troubles con-
nected with searching for suitable teaching aids. The lat-
ter, though, especially those published by foreign publish-
ing houses have one disadvantage - their prices which
proved to be unreasonable for the students in most cases.
One of the ways out found by the teachers of foreign
languages department is creating the so-called «teaching
complexes» that is sets of teaching materials consisting of
copiable extracts from original textbooks in economics
or ESP followed by comprehension questions, close tests
and translation exercises. We have also supplied such com-
plexes, as an experiment, by extracts from literary works,
in our case from the novels by Arthur Hailey, Sidney Shel-
don or John Grisham. These extracts turned out to be
invaluable sources of background knowledge, reading skills
development and provoking discussions at English class-
es.

The complex «English for Banking», for example, con-
tains a copy of a small practically oriented teaching aid
«Banking» with alternative exercises and evaluation tests,
a comprehensive text «Federal Bank of Atlanta» with ques-
tions, optional texts about types of banks and history of
banking and extract from «Morning, Noon & Night» by S.
Sheldon that contains 25 terms and deals with the situa-
tion of massive borrowing in order to invest in high-risk
securities.

The advantage of this and other similar complexes is
in its flexibility: it can be copied and used as a whole or
by parts depending on the number of classroom hours
and the level of English language assessment of the stu-
dents; it can be supplemented and updated in the course
of Ukrainian banking service development or complicat-
ed in order to meet the demands of the students’ future
professional orientation.

The complex «English of Banking» was tested and used
during English language classes at DSU for the students of
International Economics Faculty.

“BROWN -NOSING” AND
COMMUNICATION

Svitlana Dorda

Speech acts are a kind of cultural
concept, not real things out there that
are separate somehow from their interpretive use in
interaction. Speech acts such as promising, gossiping,
brown - nosing cannot be dissected and diagrammed
to find their objective essence. In the ongoing interac-
tions that make up our social lives, speech acts entail a
pattern of understanding important enough te a com-
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