Mo 3akiHYeHHIO KypCy 3MiACHIOETLCA MIACYMKOBHH KOHTpPO/b, AKH nependayae
BUIyCKHE TECTYBAHHA MariCTpaHTiB 3 BUBYEHOIO marepiany Ta cniBbeciny BMknagaya 3j
CTYNEHTOM 3a NpolaeHUMH TeMamu. OO’€KTOM IMMCLMOBOI MEPEBIPKM BUCTYMAIOTE
PELENTUBHI (UMTAHHA Ta ayMilOBaHHA) Ta NPOAYKTHUBHI yMiHHS (MMCbMO), HAGyTi y xoni
BMBUCHHS 3aNpONOHOBAHOIO Kypcy.

JITEPATYPA:
1. Bakaepa I'.€. Iporpama 3 aHrnificekoi MoBM ans npodeciitHoro cninkysanus / I'.€.
Bakaesa, O.A.bopucenko, 1.1.3yenko. — K.: JlensiT, 2005. — 119c¢.

BASIC STEPS TO MAXIMIZING STUDENTS’ LEARNING POTENTIAL
Hnapovska L.V. (Sumy)

What prevents a communicative classroom from becoming genuinely
communicative? There may be myriad reasons. The mismatch between teacher intention
and learner interpretation is one possible reason. Another possibility is that teacher
educators appear to have been less than successful in providing classroom teachers with
strategies minimally required to cope with the challenges of a communicative classroom.
As a result, while considerable attention has been directed to designing communicative
syllabuses, producing communicative materials, and formulating communicative
methodologies, very little systematic inquiry has been conducted into identifying strategies
that will help teachers prepare themselves to be communicative teachers.

The idea of using certain strategies to facilitate students’ learning potential is based
on a rather self-evident assumption: L2 learning/teaching needs, demands and situations
are unpredictably numerous. Teachers can only be assisted in developing their own
capacity to generate varied and situation-specific ideas within a framework that makes
methodological and didactic sense. Such a framework is here conceptualized in terms of
strategies which are general plans derived from theoretical, empirical, and pedagogic
knowledge related to foreign language learning and teaching. Each of these strategies can
further generate several situation-specific classroom techniques.

Broadly, there are five basic strategies that are briefly described below.

Strategy |: create learning opportunities in class

This strategy is based on the popular belief that we cannot really teach a language:
we can only create conditions under which it will develop in its own way. The creation of
learning opportunities is not entirely constrained by a predetermined syllabus or a
prescribed textbook because it is the result of a joint production by participants engaged in
the classroom event. Thus, learing opportunities can be created by the teacher as well as
the learner.

Strategy 2: utilize learning opportunities created by learners

This strategy is closely linked to the first one, and is based on the premise that
teachers and learners are co-participants in the generation of classroom discourse. The
teacher is one of the participants — the one with greater competence and authority — and as
such cannot afford to ignore any contributory discourse from other partners engaged in 2
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joint venture to accomplish classroom lessons. It is therefore imperative for the teacher to
show a willingness to utilize learning opportunities created by the learner.

Strategy 3. facilitate negotiated interaction between participants

This strategy refers to meaningful learner-learner and learner-teacher interaction in
class. Negotiated interaction entails the learner’s active involvement in such discourse
features as clarification, confirmation, comprehension, requesting, repairing, and reacting.
Above all, the term ‘negotiated’ means that the learner should have the freedom to initiate
interaction, not just react and respond to what the teacher says. This strategy is the most
important of all and is premised on theoretical insights and empirical results which
overwhelmingly stress the significance of meaningful interaction in the learner’s
comprehension of classroom input and in L2 development.

Strategy 4. activate the intuitive heuristics of the learner

This strategy is based on the assumption that all normal human beings automatically
possess intuitive heuristics, i.e. conscious and unconscious cognitive processes of inquiry
that help them discover and assimilate patterns and rules of linguistic behaviour. One way
to activate the intuitive heuristics is to provide enough data so that the learners can infer
and internalize underlying rules from their use in varied communicative contexts.

Strategy 5: contextualize linguistic input

This strategy is premised on the psycholinguistic insight that comprehension and
production involve rapid and simultaneous integration of syntactic, semantic, and
discourse phenomena. Pedagogically, it means that linguistic input should be presented to
learners in units of discourse so that they can benefit from the interactive effects of various
linguistic components. Introducing isolated sentences will deprive learners of necessary
pragmatic cues, thereby rendering the process of meaning-making harder.

BUKOPUCTAHHA AKTUBHUX METOJIB HABYAHHA 5K 3ACIB
NIJIBUIIEHA MOTHUBAII CTYJIEHTIB HEMOBHUX CINEUIAJILHOCTE#X
JO BUBYEHHA IHO3EMHUX MOB

["oBopyH A.B., I[letyxosa O.I. ( XapkiB)

CyuacHi DOCHIMDKEHHS 3 TNearoriki Ta MNCHXONOrii CTaBAATh €QEKTHBHICTH
HaBYaHHS Y NpsAMY 3alleXXHICTh Bil MoTHBauii HaB4aHHs . Came MOTHBaLlii BHUKJIHKAE
HiNlecnpsAMOBaHY MifAAbHICTb MOAMHH Y Oyab-skill cdepi. ToMy cepen OCHOBHMX 3ajad,

1110 CTOSTh Mepes KOXKHHM NEeAaroroM caMor MOXJIHBOI, MabyTh, MOXKHA Ha3BaTH 3adaqy
dhopMyBaHHS y CTYJEHTIB MO3MTHBHOI, CTilikol MOTHBaLl, ixa § CrOHykana 10 BNEPTO,
cucteMaTuyHoi poboTH. | He, Hacamniepes, € ayxe BaxIMBUM MPH BUBYEHH] iHO3€MHOI MOBH.

Barato JocfifDkeHb KOHCTaTylOTh TOH ¢akT, 1O y TenepilHifi 4ac came y
CTYIEHTiB HEMOBHHX CreHiaNlbHOCTEl CroCTepiracThcs HU3bKa MOTHBALIA 1O BHBYEHHS
1HO3eMHOI MOBH 5K JI0 BaXKKOIO MpPEAMETY, 1O NOTpeOye HAMoMEerJHBOCTi, CHIl, MEBHOI
BriepTOCTi. BiZIOMO Takox, 110 AyXe 4acTO FOSIOBHOK LSO MPH BHBYEHHI iHO3EMHOI
MOBM i 6araTthbOX CTYJEHTIB HEMOBHHMX CIeEWialbHOCTEA € He BHBYEHHS MNpEAMETY
3apaiad 3HaHb, CAMOBIOCKOHAIEHHA, a OTpuMaHHs 3aniky abo icnuty. Kpim Toro,
Hnapovska, L. Basic Steps to Maximizing Students' Learning Potential / L. Hnapovska // Meropu4Hi Ta nicuxosnoro-
TefiarorivyHi mpo6aeMn BUKIaJaHHA iHO3eMHIX MOB ) Cy4acHOMY eTarli : 36ipHuK Matepianis VI MixkHapogHoi
HayKOBO-MeTofm4HOi KoHdepenii (21 micromaza 2013 poky, M. Xapkis) / XapkiBcbknii HalliOHa/IbHMI YHiBepCUTET iM.
B. H. Kapasina. - Xapkis : XHY im. B. H. Kapasina, 2013. - C. 44-45.
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