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CLASSROOM INTERACTION IN TEACHING ENGLISH

The ultimate zozl of leaming 3 new language 1= to use it In commmnication m its
spoken or wintten formes. Inferaction as the heart of commumeation plavs an 1m-
portant role mn an ESL leamer’s development of language proficiency.

There are different types of classroom interaction teacher can use to vary hus or
her lesson plan. Teacher-cenfered actrvity 1= when the feacher controks the group.
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Thes can consist of lecturng, explainmg a new grammar concept on the board, having
a whole-class diseussion, choral dnlling or askmg mdividual students gquestions.
However, as L. Jones notes [1, p.25], students can’t be «taughts — they can only be
helped to leamn 5o teacher’s role 15 to help and encourage students to develop their
skills, but without relinquishing 2 mere traditional role as a sowee of informaton
advice, and knowledze.

Teacher-Student mtersction can be mostly found in tradifionzl ESL classrooms
m which the teacher posts a question and then the students answer it. The teacher’s
role 15 the contraller whe dominates the entive process of teaching and leamms.

The arguments for this approach grow from the 1dea that teacher knows more of
the target language and that by listering to luim or her, the leamer 15 somehowr ab-
sorbing a comect pechure of the language; that by interacting with the teacher, the
learner 15 learning to mierzct wath a competent user of the language; that this 1= far
more nzeful than talking to a poor user. This 15 OK a5 far as it goes, but there are a
mumber of challenges fo the statements. Most of the fime the effachveness of such m-
teraction 15 largely reduced since the teacher ocoupies the major proporion of a class
hour thus each student’s chance for commumeating or miteracting 15 very liomted Jum
Scrvensr sums 1t up, «An essenfial lesson that every new teacher nesds to learn 15
that atalkmgz ate the lesson does not necessanly mean that leammg 15 taking place;
many cazes, TLT (Teacher Talking Time) 15 actually time when the leamers are not
domgz very much and are not very mvolveds [2, p.59].

The teacher and students should be a team working together. At different fimes m
a lesson, teacher’s role mav change as the lesson moves from teacher-led to student-
centered and back again Teachers are responsible for helpimgz smdents work inde-
pendenily, momtoring them while they're workmgz together, and gromg them feedback
afterwrard. In a whole-class activity, students and the teacher mteract, and students ac-
cept the authonty of the teacher as thewr manager. When working together, students
will be responmible for therr own behanaor and leaming while the teacher walks around
the classroom momtormg. At first, some studants may be too dependant on ther teach-
er and expect fo be helped. comected, and encowraged all the tome. In this case, teacher
can put them mto groups with less teacher-dependent students, and not par them up
with equally diffident students. It may take some time before they become more inde-
pendent. Thus, metezd of two minutes” speakmg tme m a whole lesson, they all get a
lot of speakmz practice within a short space of timee. Teacher could use thas tme effec-
trvely by diserestly monitering what the stdents are saving and usmg the mfermaton
collected a5 a sowrce of matenal for future feedback or other work.

However, there are =till some advantages for teacher-student imterachon m the
classroom. The students could mumediately get feedback from the teacher when
he'she an=wers the teacher’s question. It 15 a2 more straightforward way than other
kinds of mteractions. It 1s especially useful for lower level ESL students smmce it re-
quire teachers talk more and the students talk less.
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Let’s have a closer look at the second kind of in-classreom mteraction — student-
student mtevachion. The most commen type of this kind of imteracton relies m group
work or peer woik. In this form of interachon, the teacher plays a role as 3 monitor
and the students are the man partiopant: of those imterachonal activities. The =tu-
dents will feel less stressful when they group with thewr classmates for discussmg. As
the teacher plavs a less dommmant role m group work or par work, the student= are the
domanant part in ther own inferaction process. They may feel less stressed and merv-
ous when they inferact with thewr peers. The students have an mtenfion to help the
other students when they make emors, moreover, they wall develop self-conmectng
ability as they learn to avord making the same mustakes that others have made before.
Through the interaction of Zroup or par work, ESL students can help others find thew
arror pattern zs well a5 avoiding errors they see others make.

Hewever, in the class divided into small groups, it 1s harder for the teacher to
knowr what 15 exactly gomg on mn each group. In view of this, the teacher should pro-
vide clear gmidance and dwechions before they ask the students to practice interac-
tional activities in thew respective groups.

There is another inferesting question: when should students work in paws and
when should they be 1n groups or work together as a whole class? L. Jones has such
recommendations:

- Put talkative students in gyoups of three and less talkative students m zroups of
four or five.

- Stmmlate a better exchange of 1deas by putting shy smdents i groups of thres
rather than in pamrs.

- Sometimes have two students talk whle a third histens and tzkes notes, then
have the third prowide feedback at the end of the comversation [1, p.8].

Jim Sermvensr mives some ideas for maximmrmg student interachon in class:

-Encourage a fnendly, relaxed learmmg emvironment. If there 15 a trusting,

posifive, supporiive rapport amongst the leamers and be betwreen learmers and

the teacher, then there 15 3 much better chance of useful interachon happening

- Azk questions rather than grving explanzhons.

- Allow e for students to listen, think process their answer and speak.

- Really histen to what thev = ay. Let what thev sav really affect what vou do pext.

-Work on hstering to the person and the meamng, as well a5 to the langnage
and the mustakes.

- Allow thinking time without talking over it. Allow silence.

- Increase opportunites for 5TT (Student Talking Time).

-Use geshwes to meplace umnecessary teacher talk.

- Allowr students to fimsh their own sentences.

-Make use of pars and small groups to maxmmre opportumities for students to
spezk. Do this even m the nuddle of longer whole-class stages, for example ask stu-
dents to break off for 30 seconds and talk m paws about therr reactions to what vou've
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just been discussing and also allow them to check answers to tasks before conducting
feadback.

-If posable, amrange seating so that students can all see each other and talk to
each other (1Le. coreles, squares and horseshoss rather than parallel rows).

- Remember that vou don't always need to be at the fromt of the class. Try ouat
maﬁngmngmmmzﬁaraﬂuw&ewhnledmmbeﬂuﬁams(e.g.jmhkeum
seat 1 a cwrele).

-If a student 1= speaking too quethy for you to bear, walk firther away, rather

than closer to thens {This sounds llogeal, but if you can't hear them then it's

hikely that the other students can't either. Encourape the quiet speaker to speak
louder so that the others can hear)

- Encowrage interaction between students rather than only between student and
vou, and you and student. Get students ask questions, mive explanations, ete. to each
other, rather than always to you. Use gestures and facial expressions to encowrage
them to speak and histen to each cther [2, p.60].

With thi= m mand 1t would be fawr to note that students should not work 1n pairs
or groups all the imes. As students become more confident they wall do more and
maore student-centered work, but teachers must sinke a balanee between leading the
students and lethng them have control of their leaming.
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