Skpa3 B periCHANLHUX MiKPOCHCTEMAX, LIO CIUTAAAKOTE ONOZHLIIO
OfiHA A0 OJHOI, B KOMITIEKCHHX HOPMATHBHHMX 0COOIMBOCTSX Ha BCIX
PiBHAX, 32pOMKYETHCA AMEpeHUlialii MaKPOCHCTEM HErOMOTEHHHX
MOB, TXHs noniBapiaHTHa peanizaiiis. B KiNbKICHOMY IUIaHI CTPIOKERS
TaKHX ONO3HLIH CKIAAI0TE IEKCHKO-CEMATHYHI | padeonoriusi ene-
MEHTH, AK HAaHOUTBII TUHAMIYH] | IIPOHMKAIOYI, DY BOMY IPAMATHYHI,
HalO LB 3RAYY LI, PORPI3HIOBANLHI €1EMEHTH MOBM B PEriOHAIbHKX
MIKpOCHCTEMAaX AalOTh iM CTATYC BapiaHTa.

Cucrema aurnificekoi MOBH Bii3HaueHa GINONAPHOIO ONO3KLIED
ABOCX FOJIOBHHUX BapiaHTiB — AaMepPHKAHCEKOrO 1 OPUTAHCHKOro, BILTHBY
AKMX NIAAat0ThC iHIII perioHanbHi MiKpOCHCTEMH.

Tumonoris Takoro cTady clipaBelAMBa i JUI CHCTEM iHIIHX MOB,
TPHAINAETECS B3ACMOMAICIO OBOX NMPOTHNCKHIX TCHACHUIN: AHBep-
repii ~HagBHOCTi PO3Pi3HIOBANIBHUX EJIEMEHTIB PI3HUX PIBHIB, MOB-
HHX POPM PETiOHAMbHUX MIKPOCHCTEM, IO 3HAXOIATHCH B ONO3HLIT
O/1Ha 2IO OAHOT BHACJI 0K Pi3HOCT] €KCTpadiRrBicTHHIHOIO QOHY | KOR-
BepreRnii — B3aEMHOTO BILTHBY MIKPOCHCTEM BHACAIAOK IXHBO] NIPH-
BANeKHOCTI 10 EAHHOT KOMYHIKaTHBHO MAKPOCHCTEMH MOBH,

OraKe, Ha OCHOBI aHANI3Y TIPOLIECIB AMBEPreHN] | KOHBEPreHLIET MIKpO-
CHCTEM METPONOAIT | PinianeHUX, perioHis MOKHA 3p0GHTH BHCHOBOK,
1110 BOHM BK3HAHAIOTH AHRAMIKy PO3BHTKY HETOMOTEHHO! MaKpPOCHC-
TeMH MOBH. Tako, OCOBIHBOCTI WX JUBEPreHTHUX | KOHBCPreHTHHX
APOLECiB MK HAlHOHATILHUMM | MDKHALLIOHATHHIMM MOBHUMH dopma-
MH 06yMOBNeHi koMaIekcoM (hakTOpiB: iCTOPHMHEX, reorpadiunux,
couiaTbHHX. ¥ TOH e Yac, perionansHa quQepentiallis MOBH € OCHO-
BOMN NTA iHWAX BULIB MOBHOT BapiaTHBHOCT.

T. Viasova
Dnipropetrovsk National University of Railway Transport

«KNOWLEDGE INTEGRATION» COURSE
AT ATECHNIC UNIVERSITY

The necessity to upgrade the students’ general education while doing
engineering courses at a technic university is obvious, and some new
university courses should be introduced to satisfy this policy. Generally
speaking, they can be Jabeled «(Knowledge Integration», which means
the students would not learn new subjects, but integrate the knowledge
gained in previous courses. The approaches to teaching such material

are different. Some university teachers think the courses can be student
projects, such as constructing a railway, but looking at the broader is-
SUES, €. . economics, sociology, environment. Some instructors feef that
this is masquerading such a course as «Knowledge Integration», when
in fact it is an engineenng design course. Another idea is that the integra-
tion course should cover the elements of the Arts; at least, study of the
geniuses and great inventions as it is not an easy task to bring great
writing, music and art into the engineering classroom. The other ap-
proach is based on creativity meaning that creativity covers not only
engineering but arts too. Everybody agrees that engineers of the third
millennium must be innovators creating novelty and managing the proc-
ess of producing something new and unique. Innovation and creativity
are the hallmark of engineering, and the concepts of creativity and ap-
proaches to innovation should be taught at a technic University.

The world is changing, and rapidly. The velocity of innovation is ac-
celerating. Technical design knowledge is obsolete within a decade. To
be successful, engineers must change faster than change. Embedded
within innovation is an undeniably artistic dynamic or quality. To use our
talents for creation of art is by its nature an innovative, uplifting process.
Ideas, creativity and intuition is the deep-seated well of talent sustaining
inventors. Thus the art of innovation is something each engineer has to
discover or further develop. After all, art is a personal domain.

I. Bokun
Ukrainian Academy of Banking (Sumy)
INTERACTIVE PROBLEM SOLVING

Common European Framework of Reference for Languages: Lear-
ning, Teaching, Assessment has adopted the task-based approach, which
structures the learning process through a series of tasks. By the task
we mean one of a set of sequenceable, differentiable and problem-
posing activities which involve students in some self-reliant selection
among a range of variable cognitive and communicative strategies ap-
plied to existing or acquired knowledge in the exploration and achieve-
ment of a variety of pre-specified or emergent goals. In this paper lam
going to present two approaches in which communicative tasks are
sequenced around problem situations. The first is Scarcella’s sociodra-
na, while the second is Di Pietro’s strategic interaction. Both approaches
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allow the teacher to build in exercises which enable learners to deve-
lop vocabulary, grammar and discourse as well as interactive skills.

The focus of Scarcella’s sociodrama is on the development of skills
in social interaction. Unlike most role plays, sociedrama involves a series
of specific steps. It is student-rather than teacher-centred in that stu-
dents define their own roles and determine their own course of action.
The following set of steps provides an idea of how the approach works.

1. Warm up

The topic is introduced by the teacher.

1. Presentation of new vocabulary

New words and expressions are introduced.

3. Presentation of dilemma

A story is introduced by the teacher who stops at the dilemma point.
Students focus on the conflict which occurs at the dilemma point.

4. Discussion of the situation and selection of roles

The problem and roles are discussed. Students who relate to the
roles and who have solutions to offer come to the front of the class to
participate in the enactment.

5. Audience preparation

Those who are not going to take part in the enactment are given
specific tasks to carry out during the enactment.

6. Enactment

Role-players act out the solution which has been suggested.

7. Discussion of the situation and selection of new role-players

Alternative ways of solving the problem are explored and new
role-players are selected.

8. Re-enactment

The problem situation is replayed with new strategies.

9. Summary

The teacher guides the students to summarise what was presented.

10. Follow-up

These may include a written exercise, extended discussion, aural
comprehension exercises or a reading exercise.

Di Pietro’s approach, which he calls «strategic interaction» is based on
improvisations or «scenarios». Students act out scenarios, having first
memorised the situation and roles they are expected to play and having
carefully rehearsed the scenario. However, at certain points during the acting
out, additional information is injected into the sttuation, requiring learners to
meodify their intended role, and to alter the direction of the interaction.
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Though these approaches have a pedagogic rationale, with a little
thought, problem situations and scenarios can be developed to allow
leamers to rehearse «real-world» language, i. . language they might
potentially need to use in the real world. Whether or not a given lesson
appears to have a real-world rationale really depends on the situation
which the teacher has chosen.

V. Vasilieva

Dnipropetrovsk University of Economics and Law

ON LINGUO-CULTURALINTERPRETATION OF THE TEXT
IN CROSS-CULTURAL COMMUNICATION

- Linguo-cultural interpretation of the text includes a great variety
of factors. To start with, Text is an event of speech, and its basic
prerequisite is the existence of a system of Language, which is used
to produce it. In real life it is each time some concrete language,
which is not just an abstract system of signs but which belongs to
some community of people and to every member of this community
by the right of birth, 1. e. it is his native language, a depository of the
people’s own culture. At the same time in the situation of ever-gro-
wing contacts between different countries and people some languages
go beyond the limits of their habitat, which is particularly the case
with English. That means that texts written in English originally for
the native reader are made available elsewhere to the non-native
reader. Some large projects have been designed and successfully
carried out to this end, particularly, in the print media. It is, for exam-
ple, The International Herald Tribune — an international US news-
paper published in 180 countries. Or Business Week — an American
weekly magazine, which has an international edition. Or Fortune,
American business magazine which has Europe edition. Or Business
Central Europe —a monthly magazine published by British The Econ-
omist Group for Central and Eastern Europe. And, of course, there
are immeasurably many more editions, which are published in Eng-
lish for the native reader but get a wide circulation outside that area.
The idea behind all this is to spread information bringing it home to
the non-native reader, who may receive particularly that amount of
mnformation, which his knowledge of the language not his own allows
him. But in any case he still remains a cultural alien.
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