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Abstract. This paper is focused on the issue how educational systems might increase 

the economic and business potential of the regional centers and contribute to the 

innovations and sustainable economic development. Rapidly growing economies 

are marked by social fragmentation and economic divisions but have the potential 

to become the drivers for shrinking social divisions and creating opportunities 

for all the citizens. Carefully designed educational policies becomes a solution for 

most of the economic and social problems by offering formal and non-formal 

educational activities. Policy-makers in the educational realm learn to engage with 

the realities of social exclusion, political alienation, and economic marginalization 

– through both public policy and private initiatives. Educational initiatives and 

policies across might include carefully orchestrated public policies, spending the 

money from the structural funds all aimed at stabilizing communities and 

establishing cooperation and integration, non-formal educational initiatives to 
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reduce marginalization, or expansion of the formal school system aimed at raising 

aspirations. 

Keywords: education, educational systems, innovations, structural funds, economic 

growth. 

JEL Classification: H4, I12, I24, R51.

1. INTRODUCTION 

Educational policies represent one of the most important solutions for solving the inequality in the 

regional development, social fragmentation and unrest, as well as to contribute to the economic growth 

using  both pathways of structural support from the governments (e.g. EU funds or regional development 

funds) and innovational strategies that boost up innovations in economic and social life. Within these 

policies a special importance is attributed to the process of the lifelong learning that represents learning 

which is pursued throughout the course of one’s lifetime or the learning which is diverse, flexible and 

accessible at different places and times. Lifelong learning crosses sectors, enhancing learning beyond 

traditional education and all through adult life. The definition is founded on four pillars of learning for the 

future as described by International Commission on Education for the Twenty-First Century and Delors 

(1996): learning to know – the need to master learning tools instead of acquiring structured knowledge; 

learning to do – preparing individuals for the forms of work required currently and in the future such as 

innovation and adapting learning to future work settings;  learning to stay together and with other people – 

peaceful resolution of conflict, discovery of other persons and their cultures, boosting community capability, 

personal capacity and competence, social inclusion and economic resilience; and learning to be – learning 

contributing to an individual’s whole growth: spirituality, aesthetic appreciation, sensitivity, intelligence, 

body and mind. 

Educational policies and lifelong learning are very crucial concepts both for the young and old: in fact, 

both categories might be influenced by it and both can profit from acquiring new skills and knowledge that 

might prove to be crucial for securing and maintaining their position on the turbulent labor market as well 

as at other markets (Voogt et al., 2013; Janda et al., 2013; Koudelková and Svobodová, 2014; Balitskiy  et 

al., 2014; Strielkowski and Čábelková, 2015; Oganisjana et al., 2017; Sokół and Figurska, 2017; Ignatjeva et 

al., 2017; Gulicheva and Osipova, 2017; Nguyen et al., 2017; Michailova et al., 2017). New technologies that 

are starting to emerge and dominate the world markets require constantly adapting and enhancing one’s 

skills and qualifications (Čajka et al., 2014; Strielkowski, 2017; Akhter, 2017, Zemlickiene et al., 2017). 

Lifelong learning might impart responsiveness, initiative, and creativity in people, thus facilitating them 

to demonstrate adaptability in post-industrial society by fostering skills for managing uncertainty, 

communicating within and across cultures, sub-cultures, communities and families, and negotiating conflicts 

(De Beer et al., 2015). A report by Aspin and Chapman (2001) stated that lifelong learning provides a holistic 

outlook on the purpose of education in an individual’s life cycle. It upholds that education, as a continuous 

life process, plays an important role in allowing people to adapt to, and address new challenges and shifts 

in their lives and the environments they live. Lifelong learning, taking on all kinds of educational as well as 

learning experiences, aids people in engaging in meaningful interactions with their society through 

developing their skills, knowledge and critical thinking capabilities. Implicit in the lifelong learning idea is 

the life wide learning concept. Despite the fact lifelong learning puts emphasis on the continuity of learning 
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all through the human life cycle, life wide learning recognizes that individuals find it essential to engage in 

several learning activities at the same time, through different modalities and in diverse settings. 

The goal of lifelong learning is to allow people to turn out to be active social agents – persons who 

have the capability of acting, reflecting, and responding properly to the developmental, social and cultural 

changes which they encounter bother as individuals and as societal members (Aspin and Chapman, 2001). 

Life wide learning, therefore, relates to the parallel and multiple roles of an individual in the society, as an 

additional aspect of lifelong learning. Overall, in today’s world in human life cycle, the traditional focus on 

creating the basis of basic knowledge as well as competencies and acquirement of the technical and 

intellectual tools of learning in the first life quarter has to be accompanied by lifelong learning in a learning 

society in which all take part in and contribute to education all throughout life. 

Educational policies are of a special importance for the backyard regions or neglected or economically 

impaired territories (Safrankova & Sikýr, 2016). These territories often suffer from high unemployment, 

structural problems, social issues such as criminality, low level of education, social unrest and tensions. The 

right way of selecting and implementing these policies might change a lot and ameliorate the future of these 

regions. 

2. LITERATURE REVIEW 

The conceptualization of educational policies and lifelong learning often relies on the approach that 

includes the promotion of skills and competencies required for the development of general capabilities as 

well as specific performance in work settings. Competencies and skills developed through policies and 

programs of lifelong learning would be very important for workers performance in their dealing with precise 

job responsibilities and the ways they could adapt their particular and general competencies and knowledge 

to new jobs. Therefore, a more vastly skilled and workforce in slums or third world cities would contribute 

to a more competitive and advanced economy in Third World countries (Auerbach, 2015). There is also a 

spillover effect in the form of migration of the young and skilled agents to the markets in the more 

developed markets where their skills might be in higher demand (Fraser, 2011). 

The same, of course, applies to the developed countries of the developed Western economies. As the 

population is aging, more and more stress is put on the “gig economy” where users have to be highly-skilled 

and intellectual agents that can easily adapt the working environment and to reveal their preferences for 

goods and services (Jenkins et al., 2003). 

The United Nations Educational, Scientific and Cultural Organization (UNESCO) defines the lifelong 

learning along the following lines: “Lifelong learning is less about the teaching or training of certain things or specific 

skills, much more a way of describing a process of empowerment and mechanisms through which local communities are exposed 

to varied learning opportunities that helps to prepare them for anticipating the unknown and tackling the political and social 

uncertainties of tomorrow. In a word, it is that that prepares them for sustainable futures” (UNESCO, 2015). 

Citizens may have their outlook of the world and ability for rational choice constantly expanded and 

changed through the educational experiences as well as cognitive achievements provided by lifelong 

learning. Besides, along with the provision of lifelong opportunities offered through traditional agencies and 

institutions, there is a trend for providing opportunities for lifelong learning by creating and expanding 

various community initiatives (Biesta, 2006). Such form of the community as an institution and platform 

for lifelong learning thrives in the realization that the people who engage in lifelong learning would enjoy 

an array of alternatives, from which they could construct an enriching and satisfying life-enhancing activities 

pattern. 



 
Journal of International Studies 

 
Vol.10, No.3, 2017 

 

 

 

 
288 

Moreover, according to UNESCO (2015), “a learning city provides lifelong learning for all’ and that ‘lifelong 

learning lays the foundation for sustainable social, economic and environmental development’ on all of the four levels 

(international, regional, local and citizen)”. 

Educational policies and lifelong learning would offer slum dwellers the opportunity of updating their 

knowledge of tasks which they had formerly laid aside or all through wished to attempt but were unable; to 

attempt pursuits and activities which they were previously made-believe were beyond their competence or 

time; or to work towards the extension of their intellectual horizons through pursuing to understand and 

become proficient at some of the present cognitive advances, which have transformed other parts of the 

world (Lee and Morris, 2016). Nevertheless, lifelong learning is not constrained to those above the education 

age in institutional or informal settings. Expanding cognitive repertoire and the growth of competencies 

and skills may continue all the way through life, as a critical part of persons’ growth and development as 

humans and as residents in a participative social equality, as well as being productive representatives in 

economic development. Community and individual wellbeing is promoted and protected through making 

such activities, and the resources for supporting them, accessible to the broadest range of populations. 

Lifelong learning is a public good – it benefits the society as a whole, and individuals also. 

According to Aspin and Chapman (2001), the accessibility of learning opportunities over the entire 

lifespan of people is a pre-requisite for effective and informed involvement in a democratic society. People 

might only develop as autonomous agents with the ability of entirely taking part in society when they are 

adequately informed, pre-disposed and prepared; if they are well-fed and healthy; when they have the 

minimum domestic conditions for the perpetuation of existence; and when they could involve themselves 

in communication with their correspondents, enjoying similar autonomy as they have themselves, and with 

the people they can converse with, consider and plan for mutually beneficial means of action. 

3. METHODOLOGY 

Education and learning being a public good as well as a responsibility shared by all for the mutual 

benefit of all societal members are central to this form of the requirement for lifelong learning for all. 

Structural funds are particularly powerful in contributing to these policies. In addition, participation in 

lifelong education is an essential prerequisite to an ongoing part of engagement in the organizations of 

democracy (Ahmed, 2014). Safeguarding the future of all citizens in slums and third world cities is secured 

through assuring them access to every field and form of human knowledge, understanding and collaborating 

in a high-quality, dynamic and comprehensive curriculum in multiple institutions committed to the learning 

and education of the present and future generations. Such a program offers individuals with one of the key 

ways of personal empowerment, clear understanding and informed decisions in performing day-to-day 

activities and participating in the growth of the economy of the slums or third world cities and the country 

as a whole. 

According to Ahmed (2014), lifelong learning is critical as it helps in developing the autonomy along 

with a sense of responsibility of communities and people, in reinforcing the ability to tackle the 

transformations occurring in the society, culture and economy, and in promoting tolerance, coexistence and 

the creative and informed engagement of people in their communities. If communities, corporations and 

governments accept lifelong learning principle it indicates that people could expect support in their attempts 

of acquiring and updating the latest skills and knowledge which is vital to their daily work lives, wherever 

and whenever they require them. Such enables the personal development of the residents, and improves 

their employability, social capacity and mobility to be effective in involving themselves in activities aimed at 

improving the quality of life in the cities (Power and Maclean, 2011). 
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This paper uses an analysis of the data from Eurostat (2017) on participation rate in education and 

training in the age group from 18 to 64 years across the EU Member States. We analyze the adult learning 

patterns for males and females, as well as for all groups together. Moreover, we compare the patterns that 

is visible across various groups of EU Member States and two other countries that can be found in the EU 

proximity and have great importance for the economic and social growth of the EU, namely the Former 

Yugoslav Republic of Macedonia (FYROM) and Turkey. 

Our methodology involves the cross-country comparison using the available data as well as graphical 

data visualization that portrays most common trends and shows the patterns. 

4. MAIN FINDINGS 

The results provided in Table 1 show that the European Union (EU) set up an ambitious goal for itself 

that envisages an average of at least 15 % of adults aged 25 to 64 years old should participate in lifelong 

learning by 2020. Currently, the participation rate is at 10.8%. 

 

Table 1 

Education and training in the age group from 18 to 64 in the EU Member States, FYROM and Turkey 

(2007 and 2016), males and females (in %) 
 

States 2007 2017 

 Males Females Males Females 

EU 28 14.3 16.4 15.6 17.6 
EU 27 14.4 16.5 15.7 17.6 
EU 15 15 17.4 17.2 19.3 

FYROM 9.2 10.2 8.7 10.2 
Turkey 6.8 4.7 12.2 10.8 

 

 
 

Chart 1. Dynamics of adult learning in the EU and neighboring countries (2007-2017), in % 

Source: Own results 
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It becomes apparent from Table 1 that the participation in lifelong learning in the EU countries is 

greater than in its immediate neighbours, FYROM and Turkey. However, one can see that over the past 10 

years, Turkey has achieved a growth from 6.8% to 8.7% for males and from 4.7% to 10.8% for females 

which is similar in its dynamics to the EU countries, while FYROM recorded a slowing rate for males and 

did not report any increase for females. 

Furthermore, Chart 1 above shows the graphical analysis of the data using the chart form for the EU 

and neighbouring countries regardless of the gender. It becomes clear that the adult learning in some EU 

countries is greater than in the other. Moreover, one can see that Netherlands, France, Luxembourg and 

Estonia were the only other Member States where the participation rate in 2016 already exceeded the 15 % 

benchmark. By contrast, Romania, Bulgaria, Slovakia, Croatia, Poland and Greece reported adult learning 

rates of 4.0 % or less (Eurostat, 2017). 

Overall, it appears that lifelong learning differs in countries with regard to such factors as economic 

growth, rate of learning, labour market characteristics, social and economic specifics and a plethora of other 

factors. However, one thing is clear: lifelong learning represents an enormous potential that has to be 

exploited by the relevant stakeholders and policy-makers. It becomes clear that more dynamic countries or 

countries aspiring at fostering their economic growth and well-being are keener on investing into lifelong 

learning and related issues thus promoting sustainable economic growth and development, including, far 

and foremost, urban development in both slums of the Third World and modern-day smart cities. 

5. CONCLUSIONS 

As the global challenges arise in the world for the world economies to face them, educational policies 

and lifelong learning has developed to be among the main ways of enhancing the quality of life during the 

21st century. Today, it is insufficient to have an all-encompassing initial education – one should continue 

acquiring new skills and knowledge for taking advantage of the new opportunities which advance 

technological and scientific advancements bring, and to adapt to the hardships of life in the changing world. 

Evidently, investing in lifelong learning would be a payoff to both third world nations and their citizens, in 

terms of productivity, employment, health, income and other benefits. 

Furthermore, provision of opportunities to learn all through life would become a critical factor in the 

fight against eradicating poverty and the education of people for sustainable development. Yet, the adoption 

of the lifelong learning principle would require a new vision, one which will shift the focus from education 

to learning; one which would move to a more user-friendly and seamless system; one which would recognize 

the different ways through which skills and knowledge may be acquired in the digital age beyond the formal 

system. As pointed out by Power and Maclean (2011), particularly, for a progress to be made in the reduction 

of poverty and guaranteeing of sustainable development in the developing world, the international 

community and governments will be required to fulfill their responsibilities and take the necessary measures 

in making lifelong learning for everybody a reality. 

Educational policies and lifelong learning might become a facet of economic growth, most notably 

sustainable economic growth in both developed and developing economies. It can alter the composition 

and the structure of labour force which, in turn, might lead to shifting the axis of labour and capital ratio 

for the local economies. Moreover, it might promote business development through the creation and 

cultivation of the new business leaders who might invest into further development of the countries in 

question and their economies. 

Interested stakeholders and policy-makers should think about the exploitation of the potentials of the 

educational policies and lifelong learning. Careful and planned implementation and widespread use of 
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lifelong learning, if applied systematically, might lead to unprecedented changes in the economy. With regard 

to the above, one cannot underestimate the potential of the structural funds that might foster the educational 

policies and lifelong learning and help to ameliorate the level of education and the level of life in many 

countries. 
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