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UNDERSTANDING ORACY IN ASSESSING SKILLS

Iryna Liashenko
Sumy State University

Oracy has been determined as a description of skills parallel to
literacy. Thus, if literacy covers writing and reading within the
production-perception framework, oracy deals with speaking and
listening (Wilkinson, 1965). This framework reflects the
communication model, which is a subject of teaching a basic
conversation or discussion. Oracy is an interception in the
communication process supporting reciprocity and making
communication available.

Oracy is determined as an oral competence and used as an
instructional term for assessing speaking and listening skills at the
oral exams (Kaldahl, 2019); one of the most critical communication
skills, the ability to ‘speak well,” with creating and influencing public
discourse (Hill, 2021).

Oracy is an inseparable component in forming decision-making
ability and engaging students in arguments and counter- arguments
in a two-sided communication process running a holistic
understanding of all aspects of communication (Hill, 2021).

Oracy is inextricably linked to spoken interaction unfolded by
storytelling production (Consiglio d'Europa, 2020). Turn-taking,
cooperating, and asking for clarification strategies are the key
complexities that make oracy real in communication. Oral
competence or interaction is the key characteristic of oracy.

As the nature of oracy is considered more complex than literacy,
with a broader involvement of both teachers and students and
keeping interaction between each other, it requires a more active role
in the teaching and learning process (Ferst, 1999). So, the assessment
of oracy should be multifaceted and integrative.

Oracy is also a crucial component of developing literacy.
Prerequisite building oral skills result in greater comprehension and,
enriching vocabulary knowledge ability to read and write (Pollard-
Durodola et al., 2006; Bailey, 2010). As well as the subsequential
role of oracy is essential in acquiring literacy skills and giving
instructions.
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Within the balance of persuasion, the ideal model in oracy is
considered to be: logos (i.e., subject-specific content), ethos (the
ability to display character), and pathos (the ability to have an
emotional influence on the audience) (Kahldahl, 2019).

Some researchers state that if the L1 balance shifts more to
logos, the L2 subdivision tends to involve more pathos and ethos
(Kaldahl, 2019). Apparently, the more complexity appears in the
content and vocabulary, the more challenging the process of
acquiring oracy is and the more comprehensive the assessment of
this skill is.

Along with the term ‘oracy’ another determination of oral
competence as ‘orality’ takes place in modern literature. Orality
primarily relates to exploratory talk and oral presentations,
developing talk and listening skills with L1 learners (Reusch, 2021).
Being consequential to the literacy, orality is important in the oral
transmission of knowledge (Fuller, 2001). This can relate to the
content transfer or logos as a part of the oral competence system.

Orality is closely intertwined in communication studies bound
in the relationship between technologies, societies, and
communication. This notion is enriched by blending in the personal
reflection (Soffer, 2016). Considering reflection as an inextricable
part of critical thinking which is one of the most demanded main
work skills, this idea of oral competence has consistent support in the
professional or authentic component of oral competence.

The essential parts of oral competence when giving
presentations are verbal and non-verbal resources, which flow into
communication reciprocity with the audience. In conveying the talk,
positioning, which is related to paralinguistic means, can be crucial
in the interaction. The position can also vary in terms of gender,
social status and role, and academic level (Svenkerud et al., 2013).

Cultural background is another essential lever in developing
oracy along with the critical thinking, collaboration, and
communicative activities, such as oral group work and discussion.
Oracy is considered a collaborative activity engaging talk in diverse
sociocultural class. Being an important individual and intellectual
development, oracy is essential in enhancing group learning,
stimulating young learners’ self-expression, citizenship feature in the
society and the job-related communication (Hewitt & Inghilleri,
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TEXHOJIOI'TI BAKOPUCTAHHS BIJIEO 151
®OPMYBAHHA KOMYHIKATUBHOI
KOMIIETEHTHOCTI CTYAEHTIB BIOJIOTTYHUX
CIIEIIAJIBHOCTEN B YCHOMY MOBJIEHHI

H. M. Jlymkoecvka
Kuiscoxuii nayionanvnuii ynieepcumem im. Tapaca llleguenka

Y wMetoauilli BUKOPUCTAHHS BIACO IS HABYAHHS YCHOTO
IHIIOMOBHOT'O CHUIKYBaHHSI ICHYIOTH [IB1 PI3HI TEHJEHIII 100
3aCTOCYBaHHs ayJlio- Ta BiJieoiH(OpMalli — MPEBaIOYH CYMiCHO
a0o mpeBaTooud po3auibHO. Lle mpu3Beno 10 mosBu ABOX MiIXOIB
hi (o] npooJiemMu, Ha3BAHUX MEXHON02IEI0  MAHINYIAYIUHO-
NPOCHOCMUYHOL aKMU8i3ayii Ta MexHOoA02IEI0 ITHMe2po8aHol YiliCHO-
cymicHoi akmueizayii [1].

B OCHOBI ~ TEXHOJOrl  MaHIMyJALIHO-MPOrHOCTUYHOI
aKTHUBI3aIlll — BUKOPUCTAHHA B HABUAJLHOMY TMPOIECI OKPEMO
ayIUTUBHOI Ta OKpEeMO Bi3yalibHOI 1H(popMaiii [4; 5; 6; 7; 8]. Taka
TEXHOJIOTiSl ~ HAaBYaHHS  HAJA€  CTyJAEHTAaM  CIIPOMOXKHICTH
POTHO3YBATH HACTYIHI a00 MomepeaHi mo/li, 3MICT TOro, 1o Oyio
TUIBKH T04YyTe a00 TUIbKKM TMoOayeHe, 1 BUCJIOBUTHUCS 3 IIbOTO
npuBoay. lle 3aiCHIOETBCS 4epe3 OCOONMBY  OpraHizarlito
HABYAJIBHOTO TIpoliecy: 1) cliyxaHHS BiJIeO 3 BAMKHEHHUM B1J€OPSIIOM
JUISL akTyaumi3allii 3/10raJiki CTYACHTIB PO MOro 3MICT 3 HACTYITHUM
00TOBOpPEHHSIM; 2) TIEPEryisi] BiJIcO 3 BUMKHCHHUM ayJiOpSAOM s
aKTyasi3alii 3/0raJKd CTYJICHTIB MPO HOro 3MICT 3 HACTyIHUM
0oOroBOpeHHsIM; 3) CiIyXaHHs Biieo 0e3 MOro meperyisay OJIHIEI0
MOJIOBUHOIO CTYJIEHTIB aKaJIeMIpyIu 1 Meperiisij Biieo 3 BUMKHEHUM
aymiopsoM  JIPYror  TOJOBHHOK  CTYJIEHTIB 3  HACTyITHUM
0OTrOBOPEHHSIM HOTO 3MICTy Tapamu 1/abo Bcima cTyneHTtamu; 4)
NEeperyisi]] BiIeo 3 BIAKIIOYEHHSIM MOCEPEANH] HOTro IEMOHCTPYBaHHS
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