ARMG PUBLISHING

. . . ) . <)
Business Ethics and Leadership, Volume 7, Issue 1, 2023 q. scien d o . Thinking ahead"

ISSN (online) — 2520-6311; ISSN (print) — 2520-6761

Exploration of the Organisational Conditions that Influence the
Utilization of Student Support Services in South African Nursing
Colleges

Thembekile Purity Skakane-Masango, “= https://orcid.org/0000-0002-1231-5697
PhD candidate, University of KwaZulu-Natal, South Africa

Ntombifikile Gloria Mtshali, " https://orcid.org/0000-0002-4096-8193

PhD, Professor, University of KwaZulu-Natal, South Africa

Sandiso Ngcobo, ““https://orcid.org/0000-0002-8256-4453

PhD, Associate Professor, Mangosuthu University of Technology, South Africa
Corresponding author: Sandiso Ngcobo, sandiso@mut.ac.za

Type of manuscript: research paper

Abstract: The recent migration of public nursing colleges from the Department of Health to the higher education
sector in South Africa has compelled nursing institutions to ensure that their programs meet the Council of Higher
Education requirements. One of these requirements is comprehensive student support services in line with the
prerogative to widen access and success in higher education. Public Nursing Colleges have reported having systems to
provide academic and non-academic support to their students. However, there is limited empirical research on
lecturers' and students' perspectives on conditions that influence the utilization of available student support services in
nursing colleges. Hence, this research explores organisational conditions that influence the utilization of student
support services from the perspectives of lecturers and students at three selected campuses in the province of
KwaZulu-Natal in South Africa. The research methodology is qualitative, in which a purposive sampling of 21
participants involved individual interviews. The interview of lecturers was due to their expected role in identifying and
implementing some of the student support services. The students were involved in the study because they are the ones
who benefit from the existence of such services and should therefore be in a better position to report on organisational
conditions that enable utilization. Data analysis was thematic as guided by the academic and non-academic areas of
student support services expected of nursing colleges. There was high agreement on the availability of systems to
provide academic and non-academic student support services. However, there were limited coordinated, standardized,
and structured efforts to implement them at different colleges. More so, lecturers reported a shortage of critical
resources. The findings suggest improving conditions to utilize student support services effectively. It should help
ensure that student support activities are well-coordinated, comprehensive, and aligned with policy.
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Exploration of the Organisational Conditions that Influence the
Utilization of Student Support Services in South African Nursing
Colleges

Introduction

Over two decades ago, South Africa experienced massification in Higher Education Institutions (HEIS),
which occurred around the democratic government taking over from the apartheid government. The new
government changed education policies to widen access for students from underprivileged communities to
ensure equity in accessing HEIs. However, enormous challenges accompanied this transformation
endeavour and required that there should be student support services in place (Department of Higher
Education and Training (DHET), 2013). One of the support measures was financial aid for underprivileged
students called National Student Financial Aid Scheme (NSFAS). The NSFAS support significantly
improved enrolment rates for black students from 25% to 70% from the early 90s to the early 2000s
(Mohamedbhai, 2014). Once financial support was in place to support access, underprivileged African
students had other challenges that affected their academic success. The challenges began to be evident in
attrition rates which saw many students departing from their educational programs before completion due to
academic exclusion or voluntary exclusion (Behilak et al., 2016; Roos et al., 2016). Zewotir and North
(2015) attribute the enormous attrition and progression rates in South Africa to the teaching and learning
environment that does not support African students. They argue that a supportive teaching and learning
environment should address students' psychological needs (Zewotir & North, 2015).

Other factors associated with attrition, particularly among African students, are their unfavourable
educational and economic backgrounds over and above the academic and social challenges they encounter
in HEIs (Otu & Mkhize, 2018; Mudaly & Mtshali, 2018). These include the continued use of English, a
second if not a foreign language to most of them, as the sole medium of instruction and assessment,
resulting in poor academic success rates as evident in higher drop-out rates among African students (South
African Nursing Council (SANC), 2017; Ngcobo et al., 2021; Seleka, 2019; Sibiya & Mahlanze, 2018).
Ngcobo et al. (2021) lament the failure of some HEIs to embrace the multilingual educational policies that
are aimed at decolonizing higher education and increasing academic success. Specifically, in nursing
colleges, Ndawo (2019) finds that using English has numerous problems for students and lecturers. These
include nurse educators' struggle to make their content meaningful and challenging to students due to their
lack of proficiency in English. At the same time, students find using English a source of immense stress and
anxiety, leading to low self-esteem when they fail (Ndawo, 2019).

Since transferring nursing and midwifery education to HEIs, students have been experiencing more
psychological distress from loneliness, financial difficulties, and academic pressures (Akinla et al., 2018),
resulting in poor academic progress. The continued failure rate is a precarious situation considering that the
country has a high shortage of nurses (Langtree et al., 2018). Nurses are an urgent concern because they are
part of the critical health sector since they proved valuable in saving lives during the novel coronavirus
disease 2019 (COVID-19) pandemic (Jun & Rosemburg, 2022; Iwu et al., 2021). Sadly, nurses were not
immune to death as high mortality rates were reported across the globe during COVID-19 in both developing
and developed countries (Vera-Alanis et al., 2022). In a South African context with a shortage of qualified nurses,
it becomes important to support student nurses (Bekelepi & Martin, 2022; Malatji et al., 2022). Student attrition
and poor progression significantly affect the country’s planned nursing and midwifery workforce projections
(Mudlaly & Mtshali, 2018). Higher education institutions must have an intentional, structured, and coherent
set of policies and actions to coordinate student support (Tinto, 2014), focusing on students from previously
disadvantaged communities so that they succeed (Speckman & Mandew, 2014; National Department of
Health (NDOH), 2022). Paniagua and Simpson (2018) define the students' support as the development of a
student both academically, through learning and teaching, and non-academically, that is, the psycho-social
aspect of the student, such as economic, social, and emotional aspects. Included in support services are
practices aimed at improving the quality of learning and teaching in HEIs (Speckman & Mandew, 2014).

A study conducted by Arifin (2018a) on the role of student support in enhancing student persistence argued
that conditions in HEIs may enable or discourage student persistence. It makes it necessary to investigate if
the student support services in HEIs, especially in nursing colleges, are favourable to enabling student
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success. The approach should be holistic to look at academic and non-academic student support issues.
Student support services that adopt a holistic approach should comprise financial, counseling, mental issues,
health, and administrative assistance to create an environment conducive to student learning and success
(Liu et al., 2020; Tait, 2000). Liu et al. (2020) posit that COVID-19 has made it essential for HEIs to revisit
their campus conditions to adapt to the “new normal” and beyond in assisting vulnerable student
populations. Vulnerable students would include those from impoverished communities and study in
historically disadvantaged institutions whose conditions do not support quality education, such as in South
Africa (du Plessis & Mestry, 2019).

Skakane-Masango et al. (2022) found that students had high awareness of available remedial programs,
lecturers’ support, medical services, and compulsory orientation. However, the authors found that the
awareness did not match utilizing the available student support programs (Skakane-Masango et al., 2022). It
makes it necessary to conduct follow-up studies on the conditions that hinder the effective utilization of
student support services in nursing colleges. Furthermore, most available studies on student support
initiatives have mainly focused on students’ experiences and views on the availability of tutorials and peer
and clinical mentorship (Carragher & McGaughey, 2016; Mhlongo & Masango, 2020; Mlaba &
Emmamally, 2019; Skakane-Masango et al. (2022). Lecturers have not received adequate attention on their
knowledge and implementation of student support services in their colleges. Investigating lecturers and
students together can provide diversity in perspectives on the issue (Ertem & Gokalp, 2022) because
students and lecturers are the main stakeholders that can better inform on the quality of support services
provided in higher education (Degtjarjova et al., 2018).

Hence, this study explores factors influencing student support services at KwaZulu-Natal (KZN) Nursing
College, as reported by both students and lecturers. In taking this direction, the study is inspired by the
Council on Higher Education’s (CHE, 2019) institutional audit report, which postulates that aligning
institutional goals, strategies, and planning with coordinating people and activities across institutional
structures will increase student success. Providing effective student support to all students is a critical
requirement for program accreditation (CHE, 2020) and should be strengthened through favourable
conditions (Adi Badiozaman et al., 2020; Zulu & Mutereko, 2020). A study conducted in Turkey notes that
organisational factors may have a critical role in student attrition and should therefore be investigated
(Ertem & Gokalp, 2019). The main question that guides the study is: What are the conditions that influence
the utilization of student support services?

Literature Review

The increased access to HEIs has not translated to high academic success among many African citizens in
South Africa. It has been attributed to numerous academic and non-academic issues encountered by
students, as evident in the low retention and high attrition rates that have given rise to the importance of
student support services in HEIs (CHE, 2010; DHET, 2013). Arifin’s (2018a) findings showed that students
discontinued their course of study due to poor support. Therefore, students must be provided with holistic
support at all levels of their needs if we are to match access with success (Mtshali & Zwane, 2019).
Similarly, Ndlela (2017) concludes her study by citing the need for HEIs to provide student support services
that appeal to students’ expectations through a holistic approach that addresses academic and non-academic
areas. However, it remains to be investigated if this is indeed the approach that nursing colleges adopt in KZN.

Most studies on student attrition have explored this issue by applying Tinto’s theory of successfully
integrating students into institutional environments (Gaffoor & van der Bijl, 2019). Tinto (2006) has
highlighted the need to explore the students’ learning environment to determine if it supports their intention
to complete their study program. In the context of this study, the available student support services must be
evaluated if they are provided in an enabling environment or not. Skakane-Masango et al. (2022) found a
mismatch between students' awareness of available support services and their actual utilization. This finding
suggests that environmental factors might not be supportive of the utilization of student support services.
Sineke et al. (2015) emphasize the need for student support services not to be merely available without
being accessible. Hence, there is a need to evaluate if the institutional conditions are enabling the utilization
of student support services.

Furthermore, Tinto has studied student retention for decades, beginning with student drop-out, which he
criticized as not differentiating academic failure from voluntary withdrawal. In formulating a model of drop-
out behavior, he likened drop-out to Durheim's theory of suicide-alluding to poor institutional integration as
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a reason for student drop-out (Tinto, 1975). Having conceptualized the drop-out process, the next critical
step to improve retention was developing a comprehensive model for institutional action. Tinto and Pusser
(2006) identified [institutional] support as one of the conditions for promoting student success, elaborating
that 'access without support is not opportunity' (Tinto, 2014). Tinto (2012) then conceptualized a coherent
approach to student success, summarising what he had discovered to characterize institutions where students
succeed. He asserted that institutional support, be it academic, social, or financial, significantly impacts
student success. He emphasized that retention improves when an intentionally structured and coherent set of
policies and actions coordinate all the work toward student learning on campus (Tinto, 2012).

Whether academic or psycho-social, student support positively influences academic performance (Coelho et
al., 2019; Kramer et al., 2018; McGhie, 2017; Mclntyre et al., 2018; Yomtov et al., 2017). The lack thereof
breeds adverse academic outcomes (Jacobs, 2017; Morison & Cowley, 2017; Shikulo et al., 2020). If left
unchecked, challenges with support services may lead to students opting to withdraw from training, which
Tinto likens to Durheim's suicide theory (Tinto, 1975).

The global challenge of attrition has spotlighted the need for HEIs to provide student support to improve
teaching and learning. The literature revealed an attrition rate of up to 50% in nursing programs worldwide
(CHE, 2017; Ramkilowan, 2014; Roos et al., 2016; Sibiya & Mahlanze, 2018; Ten Hoeve et al., 2017).
According to Aulck et al. (2016), attrition in the United States of America was at 30% during the first year
of the study. Darling-Hammond (2019) studied student success in America and concurred with Pather and
Chetty (2016) that lack of career guidance results in poor career choice, negatively affecting academic
success. Ertem and Gokalp (2022) cite their previous study, which found that attrition was at 42% in one of
the best universities in Turkey, which suggests that there is more to this global challenge. In South Africa,
Ramkilowan’s (2014) study reported an attrition rate of about 45.5% in selected nursing campuses in KZN.
Roos et al. (2016) concurred with these findings, stating an attrition rate ranging from 39.3 to 58.7%. At
colleges, the attrition rates are reportedly higher than at universities due to inadequate academic support
provided to students (Zulu & Mutereko, 2020) over and above the psychological issues they experience
(Muchineripi, 2017).

The SANC (2005) nursing education and training standards outline student support as personal counseling,
academic counseling, student health support, financial support, learning resources, and learning support.
Among the factors influencing student success were academic and non-academic student support
(Glendinning et al., 2019). However, these factors alone are only adequate if the institutional conditions
support their implementation. Whitt et al. (2008) call for institutions to constantly ensure that their policies,
practices, and learning environments support student success. Some of the variables used in models to assess
student success are (1) institutional characteristics, (2) interactions among stakeholders, (3) stakeholders'
perceptions of teaching and learning conditions, and (4) students' commitment to their education (Kuh et al.,
2007). Whitt et al. (2008) found that high-performing educational institutions had favourable conditions for
student success. Institutional leaders are encouraged to assess and shape campus conditions to support
student success (Kuh, 2005; Liu et al., 2022; Whitt et al., 2008). Similarly, this study assesses the conditions
of three selected colleges to determine the extent to which they enable the utilization of student support services.
The principal investigator (PI) is a leader of one of the assessed colleges where she serves as the principal.

Edenfield and McBrayer (2021) and Whitt (2008) recommend assessing institutional conditions by seeking
the perspectives of critical stakeholders in educational institutions. These main stakeholders are students,
first and foremost, and lecturers. This approach would better inform institutional leaders on organisational
conditions stakeholders must navigate and what they desire to succeed (Edenfield & McBrayer, 2021). A
research method that is effective in understanding the organisational conditions is the qualitative approach
since it allows the participants to share their perspectives and experiences (Calcagno et al., 2008; Du Plessis
& Mestry, 2019). The themes worth exploring are interactions among stakeholders to determine how they
contribute to success and institutional conditions' supportive role in effective interactions and resource
access (Edenfield & McBrayer, 2021; Kuh et al., 2007). With the recent transition of nursing colleges to HE,
strengthening student support services is paramount to meet CHE quality standards. It is, therefore, pivotal
to explore current factors influencing the utilization of student support services.

Given the above discussion, it is evident that certain conditions affect the utilization of student support
services. The assumption is that a well-supported student will achieve good academic outcomes. Hence, this
study investigates how student support services are implemented in a public nursing College, given its
transition to HE, in cognizance of the SANC and the Department of Higher Education and Training (DHET)
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minimum requirements for student support. The study is further inspired by the CHE’s (2014) framework
for institutional enhancement projects, which postulates that aligning institutional goals, strategies, and
planning with coordinating people and activities across institutional structures will increase student success.
Hence, in this context, the research aims to explore factors that enhance or hinder student support utilization
and suggest strategies for improvement.

Methodology and Research Methods

A case study design was employed to investigate the student support phenomenon in the three Campuses of
the NEI during its transition to HE. The study adopted a qualitative approach. Interviews were mainly
employed as a research tool (Corbin & Strauss, 2008). The approach was deemed appropriate for a study
seeking the participants’ views and experiences. It enabled the principal investigator (PI) to understand the
factors influencing student support utilization. A qualitative approach was, therefore, suitable for an
uncommon phenomenon like student support during the transition of public nursing colleges (PNCs) to HE
in South Africa (SA).

Study Setting. The PI selected three Campuses from a SA public nursing education institution (NEI), which
were representative of and diversified in program offerings. Campus X offered both undergraduate and
postgraduate programs; Campus Y offered an undergraduate program, and Campus Z offered postgraduate
programs.

Sampling. The Pl employed purposive sampling to recruit interview participants who would best inform the
study (Roestenburg et al., 2021). These participants were academic staff (lecturers) and students in the form
of student representative council (SRC) members. The inclusion criteria were second to fourth-year
undergraduate and postgraduate students with six or more months of training. These participants were
selected because they were expected to be knowledgeable and experienced about the available services and
conditions that supported their usage (Cresswell & Creswell, 2017; Polit & Beck, 2020). The participants
were 21 out of the 332 population and were selected equally from each Campus, as indicated in Table 1
below.

Table 1. Sampling of Study Participants

Participants Campuses

P Campus X Campus Y Campus Z Total
SRC (students) 4 4 5 13
Lecturers 3 3 2 8
Total 7 7 7 21

Source: Compiled by the authors

Data Collection. The PI initially aimed to collect data through focus group discussions but due to COVID-
19 restrictions, individually interviewed participants. For data collection, the PI also sought permission from
each Campus’ research committee, which made necessary logistical arrangements for data collection in a
quiet room on the Campus. The research assistant was responsible for time-keeping and audio-recording of
interviews, which enabled the Pl to take notes for non-verbal cues during the interview. For objectivity, the
P1 collected data in the two sites and two research assistants in one site where the Pl works; one interviewed
the participants, and the other remained as a research assistant. Data were collected from early 2021 to late
2022 until saturation was reached (Corbin & Strauss, 2008). The PI conducted the study during the COVID-19
pandemic, therefore, observed infection prevention protocols. Diverse participants provided data from
multiple perspectives. The PI used codes such as ‘S’ for students and ‘L’ for lecturers, respectively, for the
anonymity of participants.

Ethical Consideration. Following the Human and Social Sciences Research Ethics Committee's approval,
the PI obtained gatekeeper permission from the KZN Department of Health (DOH). The protocol number
allocated to the study was HSSREC/707/2019. Before commencing interviews, the Pl explained the study
purpose to participants and obtained consent for participation and audio-recording of interviews.

Data Analysis. Data collection and analysis occurred concurrently. The PI listened to audio recordings
several times and transcribed them verbatim. During immersion in data, the Pl read the transcripts
repeatedly to get a clear meaning. The analysis followed Strauss and Corbin’s stages of coding, namely
open, axial, and selective coding. During open coding, data were broken down into concepts; then, concepts
were analyzed, identifying their properties and dimensions. Next, the PI identified and regrouped concepts
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according to their properties and dimensions in axial coding, establishing relationships between categories
and sub-categories. The codes were identified and analyzed inductively according to their meaning and,
after that, compared for similarities and differences; similar ones were collated into categories. Lastly,
during selective coding, the Pl reduced data into fewer categories and sub-categories indicative of
conditions influencing student support utilization (Corbin & Strauss, 2008; Roestenburg et al., 2021). The
final categories were grouped into two themes that are unpacked further under study findings.

Study Findings. The research aimed to explore the organisational conditions that influence the utilization of
student support services. Moreover, the presentation of findings was thematic as guided by the academic and
non-academic areas of student support services expected of nursing colleges. The two themes used are (1)
institutional conditions and (2) interactions among stakeholders (Edenfield & McBrayer, 2021; Kuhn et al.,
2007). In reporting the findings, the letter S represents students and L is used for lecturers. In providing the
extracts from the interviews, we only focus on the main and diverse points rather than every point expressed
by all the interviewees. Table 2 summarizes the findings prior to providing a detailed outline of findings
with extracts obtained during the interviews.

Table 2. Organisational Conditions Influencing Utilization of Student Support Services

Institutional conditions Responses/findings
Availability and awareness of student support | Some students were not aware of support services. Others felt utilization
services was student-initiated. Support services are not comprehensive
Availability and utilization of clinical support Majority of students utilized the support, clinical staff and lecturers
were appreciated
Infrastructure availability and utilization Utilization of infrastructure limited by lack of access after-hours, and

lack of some physical resources

Interactions among stakeholders

Provision of academic support Majority of students utilized the support, appreciated lecturers’ efforts

Exploration of innovative teaching strategies Lecturers used different strategies like WhatsApp groups, Zoom
lectures, Google class.

Lecturers’ attitudes Utilization of student support services was affected by negative attitudes

from lecturers.

Source: Compiled by the authors

Organisational Conditions. The first question on organisational conditions sought to understand structural
support services' availability or lack thereof. The following responses emerged from the discussions that
ensued:

I do not believe we were made aware of any services, maybe we are not aware of them, and we
cannot utilize services that we are not aware. (S4)

I received support from different lecturers; | had to go to them and discuss my problems with
them personally. (S5)

It is personal, a student must come forward because if you do not, they will not know and think
everything is okay. But when you come forward with your problem, they can help. (S6)

The responses suggested that some students were not aware of available support. However, students
admitted that when they seek help, they become aware it is available, which points to the non-availability of
structured support services. Participants specified predominantly academic and clinical support and cited the
unavailability of a comprehensive support program. A further probe revealed the following responses:

Some support facilities exist, although minimal, because we do not have a broad support system.
The support we get is mostly academic. (S3).

In my opinion, we should have someone tutoring the students if we are lacking somewhere besides
the lecturers. We need that support because sometimes it is difficult to go to a lecturer and say |
have a problem with one and two. (S6)

Sometimes when students ask the permanent clinical staff, they will say, “What does your book say?
What did they say in college?”, and stuff like that. (S3)

Only when there has been a classroom disturbance than a lecturer comes and says we can see them
between specific times. We were grateful for that, but if you go there and ask about a section you did
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not understand in class, that will be another story and you regret going there. As you go to the
lecturer, you expect support, but they will ask you, “didn’t you read this and that? (54)

It appears that minority students felt no support other than from lecturers performing their job. Students also
experienced negative attitudes from academic staff. As a result, they felt more comfortable with peer
support than approaching lecturers for help. Lecturers expect students to be knowledgeable about the
conditions of their campus. There was an indication of impatience and intolerance of ignorance on the part
of lecturers. Lecturers were also probed on the issue of institutional conditions and their attitudes towards
students seeking assistance.

The following responses came forward from lecturers:

We are not here for the basics, so the person must know what they came for, so we test them around
that area. Sometimes the hospitals just push to get a high number of specialists, so we need to know
if a person knows and has worked in the area that they wish to specialize in. (L5)

The response shows that lecturers expect postgraduate candidates to be ready and have some background
knowledge based on their pre-exposure to the specialized units for at least one year. Lecturers suspected that
some students did not have such exposure. Furthermore, lecturer participants elaborated on infrastructural
challenges which limited the utilization of resources:

We need disabled-friendly infrastructure because students in wheelchairs cannot reach other floors,
and we are forced to use ground-level classes. (L1)

Resources need to be developed. We sometimes lack counseling rooms, and they are not as
comfortable as they are supposed to. Simulation labs and skills lab do not have adequate resources,
even data to help students access online websites. (L2)

Lectures were also probed on the availability and knowledge of an institutional policy that guided their
activities. Their responses were mixed and contradictory. Those who were knowledgeable about the policy’s
existence stated as follows:

I am not sure whether they do get support as stated in the policy, but it does exist; although I cannot
remember the last time it was reviewed (L3)

We do have a student support policy, and an appointed student liaison officer handles the policy and
ensures it is implemented. (L2)

There is an academic support policy that guides us to look after any student struggling academically
or not performing students. (L4)

The above responses suggest some uncertainty while stating that the policy is available. Other participants
either denied the presence or stated that they were not aware of the policy existence, as follows:

I do not remember such a policy being available. (L5)
Not that | know of. (L6)

The majority acknowledged the existence of a policy on their campuses. However, concerning that, some of
them were either unaware or denied the policy's existence.

Interactions among Stakeholders. Students were asked to report on their lecturers’ role in providing
academic support to them. The following views were expressed during focus group interviews:

Despite time constraints and other challenges, lecturers go the extra mile to facilitate or encourage
the utilization of support services (S1)

Depending on the teaching style, they use different lecture methods, presentations, Q and As,
WhatsApp groups, and zoom lectures. (S2)

After hours they give us a lot of work and homework; in classes, they ask us questions and for us to
discuss on our own; they are very helpful, and we even have remedial classes if you do not
understand. (S3)

Students indicated their satisfaction with the role played by lecturers in ensuring that the nursing college
conditions were favorable to their success. Students praised the commitment shown by their lecturers in
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fulfilling their duties. Lecturers were seen as ready to explore different teaching methods to support
students’ effective learning. When lecturers were asked to report on students and the role, they play in
supporting students, they stated as follows:

Some are shy to come to our offices until we give them a written counseling warning that will also
serve as evidence for our support attempts. (L1)

We help those who come and give them guidelines that are baby steps for better support and
understanding (L2).

Also, diverse learning approaches were utilized through class and after-class interactions, enabling
in-person and online lesson engagement. (L3)

Most students appreciated the academic support we offered. (4)

Self-reporting by lecturers correlates with the positive sentiments expressed by students about them.
Lecturers related several steps they undertook to provide an enabling environment for utilizing support
services. It includes the lecturers’ identifying students and making follow-ups to ensure that students seek
help as provided by the organisation. In addition, lecturers undertook a blended approach to teaching by
utilizing both physical and virtual classes to accommodate different students’ preferences. They also
received feedback from students who indicated appreciation for the role played by lecturers in assisting
them access the available support services. Students were asked to comment on the extent of clinical support
they received from peers and staff. The following responses emerged from the interviews:

Clinical support is available because we get assistance when one is sick and tablets/online learning
resources. (S4)

There is mentorship, clinical accompaniments, and assistance from clinical facilitators. (S5)

You arrange an appointment with them for any form of support, and they provide the needed support.
(S7)

In the first year, we are allocated a clinical facilitator that checks that we are okay and treated fairly.
(S8)

We go as a group, so the group leader liaises with the lecturer on behalf of the students. (S9)
We have a group mother and a class rep for assistance if we cannot reach the facilitator. (S10)

They explain what is to be done and expected of you and raise flags of where you fall short. You
arrange an appointment with them for any form of support, and they provide the needed support (S2).

The only support we get is from senior students. It’s much better with students helping than with the
permanent staff. (S5)

The interviewees revealed that students received enormous clinical support from academic staff, peers, and
clinical staff. Some students felt more comfortable with peer support than approaching lecturers for help.

Discussion

Both participants’ (students and lecturers) interviews revealed institutional interactions among stakeholders
that encouraged the utilization of student support services (Degtjarjova et al., 2018; Edenfield & McBrayer,
2021; Whitt, 2008).

Students’ Findings. Students reported lecturers using a blended approach to teaching because they were
utilizing both physical and virtual classes. It was seen as supportive of different students’ preferences and
circumstances in teaching and learning. The lecturers’ teaching approach is commended as it also caters to
times of crisis, such as the recent COVID-19, which dictated that virtual classes be conducted (Liu et al.,
2020). More so, the blended approach accommodates vulnerable students from challenged socioeconomic
backgrounds (du Plessis & Mestry, 2019).

Students pointed out the dedication of lecturers, clinical staff, and peers who provided the required
conditions for student success. However, students revealed concerning institutional conditions that hindered
the utilization of student support services. These were some lecturers’ attitudes and inadequate information
on available services. Tinto (2012) has argued against unfavorable conditions that do not match available
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services. The results confirm the suspicion Skakane-Masango et al. (2022) raised about the contradiction
between awareness and utilizing available student support programs. Skakane-Masango et al. (2022) argued
that this contradiction suggested a lack of balance between available support services and enabling
conditions.

It was concerning to note that some students felt more comfortable approaching peers than lecturers. Some
lecturers appeared to be less sympathetic and intolerant of ignorant students. These results supported existing
literature on challenges faced by mature students; who struggle to balance work, study, and family and, therefore,
need more psycho-social and academic support (Morison & Cowley, 2017; Willans & Seary, 2018). According
to (Shikulo et al., 2020), the challenge of balancing family and studying contributed to the underutilization
of support services, including orientation. Moreover, some module tutors were unavailable, negatively
impacting student outcomes. Students expressed satisfaction with available resources throughout their campuses.

Lecturers’ Findings. Contrary to students' findings on the availability of resources, lecturers’ responses
suggested that more needed to be made available. Amongst other things, lecturers were not satisfied with the
lack of infrastructure that is disabled-friendly and counselling rooms. The availability of psychosocial
support to the students did not come out clearly, which in other HEIs is the responsibility of student
counsellors, psychologists, and social workers.

Lecturers expressed this perspective on the inadequacy of student support services from their advanced
knowledge and experience of what is expected rather than an indication of contradiction between them and
students. Lecturers are unaware of the importance of academic and non-academic student support services
(Glendinning et al., 2019). These should include personal counselling, academic counselling, student health
support, financial support, learning resources, and learning support (SANC, 2005). As Ertem and Gokalp
(2022) put it, involving different participants in a study enables the PI to obtain diversity in perspectives.

Responses from lecturers suggested that some of them were unaware of the College’s student support
service policy. They had never heard of the student support policy. The fact that it was recently introduced
in preparation for the transition to higher education could be why others are unaware of it. Others stated that
the orientation did not mention the student support policy or structured service. This finding contradicts
Tinto’s (2012) assertion that institutional support, be it academic, social, or financial, significantly impacts
student success. He then emphasized that an intentionally structured and coherent set of policies and actions
that coordinate all the work toward student learning on campus are critical to student success (Tinto, 2012).

The study findings suggested a need for an institutionalized and comprehensive student support program for
implementation across all campuses (Liu et al., 2020; Tait, 2000). The expectations differ between
undergraduate and postgraduate students, with postgraduate students having unique support needs and an
expectation that they should possess the basic academic skills required to cope in HE. Although the student
support policy exists and there is an appointed student liaison officer to oversee the implementation of the
policy, there is a necessity for a multidisciplinary team, such as, a student counsellor, social work, academic
tutors and peer mentors and clinical mentors to deal with diverse student needs. This finding tallies the view
Tinto (2014) expressed on the importance of an intentional, structured, and coherent set of policies and
actions to coordinate student support. Staffing is, however, dependent on the availability of funding, hence
the requisite to integrate this funding need in the institutional budget to support policy implementation. At
times like these, institutional leaders need to play their role in shaping the conditions of their campuses to be
favourable to student success (Kuh, 2005; Liu et al., 2022; Whitt et al., 2008).

Conclusions

This study explored the student support phenomenon in public NEIs in KZN during the transition to HEIs as
a response to a call from DHET. The focus was on exploring the institutional conditions to determine if they
support vulnerable students’ academic success. Students' and lecturers' views on the issue produced positive
and negative results. The positives were taken as an indication of areas where institutional leaders performed
well in providing enabling conditions in their institutions. However, the opposing views are pivotal in
pointing out room for improvement as the College transitions to HE. Institutional leadership needs to
address the few areas of concern that were raised by participants about each other and the actual conditions
of their institutions that were not entirely supportive.

58



f ARMG PUBLISHING

Busi Ethi d Leadership, Vol 7,1 1,2023 4 i
usiness Ethics and Leadership, Volume 7, Issue S sciendo hiking ahend

ISSN (online) — 2520-6311; ISSN (print) — 2520-6761

Author Contributions: Conceptualization: Thembekile Purity Skakane-Masango and Ntombifikile Gloria
Mtshali; methodology: Thembekile Purity Skakane-Masango; software: Thembekile Purity Skakane-
Masango; validation: Thembekile Purity Skakane-Masango; formal analysis: Thembekile Purity Skakane-
Masango; investigation: Thembekile Purity Skakane-Masango; resources: Sandiso Ngcobo; data curation:
Thembekile Purity Skakane-Masango; writing-original draft preparation: Thembekile Purity Skakane-
Masango; writing-review and editing: Thembekile Purity Skakane-Masango, Ntombifikile Gloria Mtshali and
Sandiso Ngcobo; visualization: Thembekile Purity Skakane-Masango; supervision: Ntombifikile Gloria
Mtshali and Sandiso Ngcobo; project administration: Ntombifikile Gloria Mtshali.

Conflicts of Interest: Authors declare no conflict of interest.

Data Availability Statement: Not applicable.

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.
References

1. Adi Badiozaman, I.F.B., Leong, H., & Jikus, O. (2020). Investigating student engagement in Malaysian
higher education: A self-determination theory approach. Journal of Further and Higher Education,
44(10), 1364-1378. [Google Scholar] [CrossRef]

2. Arifin, M.H. (2018). Role of student support services in enhancing student persistence in the open
university context: Lesson from Indonesia Open University. Turkish Online Journal of Distance
Education, 19(3), 156-168. [Google Scholar] [CrossRef]

3. Akinla, O., Hagan, P., & Atiomo, W. (2018). A systematic review of the literature describing the
outcomes of near-peer mentoring programs for first year medical students. BMC medical education,
18(1), 1-10. [Google Scholar] [CrossRef]

4. Atinaf, W., & Petros, P. (2016). Socio economic factors affecting female students’ academic
performance at higher education. Health Care: Current Reviews, 1-3. [Google Scholar]

5. Aulck, L., Velagapudi, N., Blumenstock, J., & West, J. (2016). Predicting student dropout in higher
education. ArXiv preprint arXiv:1606.06364. [Google Scholar]

6. Baik, C., Larcombe, W., & Brooker, A. (2019). How universities can enhance student mental wellbeing:
The student perspective. Higher Education Research & Development, 38(4), 674-687. [Google Scholar]
[CrossRef]

7. Bekelepi, N., & Martin, P. (2022). Experience of violence, coping and support for nurses working in
acute psychiatric wards. South African Journal of Psychiatry, 28(0), a1700. [Google Scholar] [CrossRef]

8. Calcagno, J., Bailey, T., Jenkins, D., Kienzl, G., & Leinbach, T. (2008). Community college student
success: What institutional characteristics make a difference? Economics of Education Review, 27(6),
632-645. [Google Scholar] [CrossRef]

9. Carragher, J., & McGaughey, J. (2016). The effectiveness of peer mentoring in promoting a positive
transition to higher education for first-year undergraduate students: a mixed methods systematic review
protocol. Systematic reviews, 5(1), 1-9. [Google Scholar] [CrossRef]

10.Coelho, C., Zahra, D., Ali, K., & Tredwin, C. (2019). To accept or decline academic remediation: what
difference does it make? Medical Teacher, 41(7), 824-829. [Google Scholar] [CrossRef]

11.Corbin, J., & Strauss, A. (2008). Strategies for qualitative data analysis. Basics of Qualitative Research.
Techniques and procedures for developing grounded theory, 3, 9781452230153. Available at: [Link]

12.Council on Higher Education (CHE) (2010). Access and throughput in South African higher education:
Three case studies. Higher Education Monitor 9. South Africa, Pretoria: Council on Higher Education.
Available at: [Link]

13.Council on Higher Education (2014a). Framework for Institutional Quality Enhancement in the Second
Period of Quality Assurance. CHE: Pretoria. Available at: [Link]

14.Council on Higher Education (2021). A Quality Assurance Framework (QAF) For Higher Education in
South Africa. CHE: Pretoria. Available at: [Link]

15.Creswell, JW., & Creswell, J.D. (2017). Research design: Qualitative, quantitative, and mixed methods
approaches. Sage publications. Available at: [Link]

16.Darling-Hammond, L., & Cook-Harvey, C.M. (2019). Educating the Whole Child: Improving School
Climate to Support Student Success. Learning Policy Institute. Available at: [Link]

17.Department of Education (DoE) (2020). Language Policy for Higher Education. Pretoria: Government
Press. Available at: [Link]

59


https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=1.%09Adi+Badiozaman%2C+I.F.B.%2C+Leong%2C+H.%2C+%26+Jikus%2C+O.+%282020%29.+Investigating+student+engagement+in+Malaysian+higher+education%3A+A+self-determination+theory+approach.+Journal+of+Further+and+Higher+Education%2C+44%2810%29%2C+1364-1378&btnG=
https://doi.org/10.1080/0309877X.2019.1688266
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=2.%09Arifin%2C+M.H.+%282018%29.+Role+of+student+support+services+in+enhancing+student+persistence+in+the+open+university+context%3A+Lesson+from+Indonesia+Open+University.+Turkish+Online+Journal+of+Distance+Education%2C+19%283%29%2C+156-168&btnG=
https://doi.org/10.17718/tojde.445116
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=3.%09Akinla%2C+O.%2C+Hagan%2C+P.%2C+%26+Atiomo%2C+W.+%282018%29.+A+systematic+review+of+the+literature+describing+the+outcomes+of+near-peer+mentoring+programs+for+first+year+medical+students.+BMC+medical+education%2C+18%281%29%2C+1-10&btnG=
https://doi.org/10.1186/s12909-018-1195-1
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=4.%09Atinaf%2C+W.%2C+%26+Petros%2C+P.+%282016%29.+Socio+economic+factors+affecting+female+students%E2%80%99+academic+performance+at+higher+education.+Health+Care%3A+Current+Reviews%2C+1-3&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=5.%09Aulck%2C+L.%2C+Velagapudi%2C+N.%2C+Blumenstock%2C+J.%2C+%26+West%2C+J.+%282016%29.+Predicting+student+dropout+in+higher+education.+ArXiv+preprint+arXiv%3A1606.06364&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=6.%09Baik%2C+C.%2C+Larcombe%2C+W.%2C+%26+Brooker%2C+A.+%282019%29.+How+universities+can+enhance+student+mental+wellbeing%3A+The+student+perspective.+Higher+Education+Research+%26+Development%2C+38%284%29%2C+674-687&btnG=
https://doi.org/10.1080/07294360.2019.1576596
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=7.%09Bekelepi%2C+N.%2C+%26+Martin%2C+P.+%282022%29.+Experience+of+violence%2C+coping+and+support+for+nurses+working+in+acute+psychiatric+wards.+South+African+Journal+of+Psychiatry%2C+28%280%29%2C+a1700&btnG=
https://doi.org/10.4102/sajpsychiatry.v28i0.1700
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=8.%09Calcagno%2C+J.%2C+Bailey%2C+T.%2C+Jenkins%2C+D.%2C+Kienzl%2C+G.%2C+%26+Leinbach%2C+T.+%282008%29.+Community+college+student+success%3A+What+institutional+characteristics+make+a+difference%3F+Economics+of+Education+Review%2C+27%286%29%2C+632-645&btnG=
https://doi.org/10.1016/j.econedurev.2007.07.003
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=9.%09Carragher%2C+J.%2C+%26+McGaughey%2C+J.+%282016%29.+The+effectiveness+of+peer+mentoring+in+promoting+a+positive+transition+to+higher+education+for+first-year+undergraduate+students%3A+a+mixed+methods+systematic+review+protocol.+Systematic+reviews%2C+5%281%29%2C+1-9&btnG=
https://doi.org/10.1186/s13643-016-0245-1
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=10.%09Coelho%2C+C.%2C+Zahra%2C+D.%2C+Ali%2C+K.%2C+%26+Tredwin%2C+C.+%282019%29.+To+accept+or+decline+academic+remediation%3A+what+difference+does+it+make%3F+Medical+Teacher%2C+41%287%29%2C+824-829&btnG=
https://doi.org/10.1080/0142159X.2019.1585789
https://psycnet.apa.org/record/2008-05815-000
https://che7.absol.co.za/…/higher-education-monitor-9-access-and-throughput
https://www.che.ac.za/sites/default/files/publications/QEP%20Framework%20Feb%202014.pdf
https://www.che.ac.za/publications/frameworks/quality-assurance-framework-qaf-higher-education-south-africa
https://solari.beauty/download/4744013-research-design-qualitative-quantitative-and-mixed
https://www.bing.com/search?q=16.%09Darling-Hammond%2c+L.%2c+%26+Cook-Harvey%2c+C.M.+(2019).+Educating+the+Whole+Child%3a+Improving+School+Climate+to+Support+Student+Success.+Learning+Policy+Institute&qs=n&sp=-1&lq=1&pq=16.+darling-hammond%2c+l.%2c+%26+cook-harvey%2c+c.m.+(2019).+educating+the+whole+child%3a+improving+school+climate+to+support+student+success.+learning+policy+institute&sc=2-158&sk=&cvid=4F91D2B8880F4F5CB32DAE7909E40B3B&ghsh=0&ghacc=0&ghpl=&first=11&FORM=PERE
https://www.dhet.gov.za/sites/PolicyRepository/SitePages/Higher%20Education.aspx

i‘ ARMG PUBLISHING

“Thinking ahead" 3 sciendo Business Ethics and Leadership, Volume 7, Issue 1, 2023

ISSN (online) — 2520-6311; ISSN (print) — 2520-6761

18.Department of Higher Education and Training (DHET) (2013). White paper for post-school education
and training. Pretoria, South Africa. Available at: [Link]

19.Degtjarjova, 1., Lapina, 1., & Freidenfelds, D. (2018). Student as stakeholder: “voice of customer” in
higher education quality development. Marketing and Management of Innovations, 2, 388-398. [Google
Scholar] [CrossRef]

20.Du Plessis, P., & Mestry, R. (2019). Teachers for rural schools—a challenge for South Africa. South
African Journal of Education, 39. [Google Scholar] [CrossRef]

21.Edenfield, C. & McBrayer, J.S. (2021). Institutional Conditions that Matter to Community College
Students’ Success. Community College Journal of Research and Practice, 45(10), 718-734. [Google
Scholar] [CrossRef]

22.Ertem, H.Y., & Gokalp, G. (2022). Role of personal and organizational factors on student attrition from
graduate education: A mixed-model research. Journal of College Student Retention: Research, Theory &
Practice, 23(4), 903-928. [Google Scholar] [CrossRef]

23.Gaffoor, A., & van der Bijl, A. (2019). Factors influencing the intention of students at a selected TVET
college in the Western Cape to complete their National Certificate (Vocational) Business Studies
programme. Journal of Vocational, Adult and Continuing Education and Training, 2(2), 23. [Google
Scholar] [CrossRef]

24.Glendinning, 1., Orim, S., & King, A. (2019). Policies and actions of accreditation and quality assurance
bodies to counter corruption in higher education: Project report. Council for Higher Education
Accreditation. Available at: [Link]

25.Hutchinson, F. (2016). Attrition of under-graduate male nursing students at a private nursing education
institution in Gauteng (Doctoral dissertation, Stellenbosch: Stellenbosch University). Available at: [Link]

26.Jacobs, S. (2017). A scoping review examining nursing student peer mentorship. Journal of Professional
Nursing, 33(3), 212-223. [Google Scholar] [CrossRef]

27.Jun, J. & Rosemberg, M.A.S. (2022). I am a nurse, not a martyr: Qualitative investigation of nurses’
experiences during onset of the Coronavirus Pandemic. Policy, Politics, & Nursing Practice, 23(1), 48-55.
[Google Scholar] [CrossRef]

28.Kramer, D., Hillman, S.M., & Zavala, M. (2018). Developing a culture of caring and support through a
peer mentorship program. Journal of Nursing Education, 57(7), 430-435. [Google Scholar] [CrossRef]

29.Kuh, G.D. (2005). Promoting student success: What campus leaders can do. Indiana University Center
for Postsecondary Research: USA. Available at: [Link]

30.Kuh, G.D., Kinzie, J., Buckley, J., Bridges, B., & Hayek, J.C. (2007). Piecing together the student
success puzzle: Research, propositions, and recommendations. ASHE Higher Education Report, 32(5), 1-182.
[Google Scholar] [CrossRef]

31.Langtree, E.M., Razak, A., & Haffejee, F. (2018). Factors causing stress among first-year students
attending a nursing college in KwaZulu-Natal, South Africa. African Journal of Health Professions
Education, 10(2), 90-95. [Google Scholar] [CrossRef]

32.Liu, C.H., Pinder-Amaker, S., Hahm, H.C. & Chen, J.A. (2022). Priorities for addressing the impact of
the COVID-19 pandemic on college student mental health. Journal of American College Health, 70(5),
1356-1358. [Google Scholar] [CrossRef]

33.lwu, C.G., Udekwe, E., de la Harpe, A.C., & Daramola, J.O. (2021). Descriptive literature review of
human resource information systems (HRIS) adoption issues in the health sector, South Africa.
International Journal of Research in Business and Social Science (2147-4478), 10(5), 261-275. [Google
Scholar] [CrossRef]

34.Malatji, H., Griffiths, F., & Goudge, J. (2022). Supportive supervision from a roving nurse mentor in a
community health worker programme: a process evaluation in South Africa. BMC Health Services
Research, 22, 323. [Google Scholar] [CrossRef]

35.Mansour, E.A., Gemeay, E.M., Behilak, S., & Albarrak, M. (2016). Factors affecting attrition rate among
nursing students college of health sciences, Taibah university, Saudi Arabia. International Journal of
Nursing, 3(1), 65-72. [Google Scholar] [CrossRef]

36.McGhie, V. (2017). Entering university studies: identifying enabling factors for a successful transition
from school to university. Higher Education, 73(3), 407-422. [Google Scholar] [CrossRef]

37.Mclintyre, J.C., Worsley, J., Corcoran, R., Harrison Woods, P., & Bentall, R.P. (2018). Academic and
non-academic predictors of student psychological distress: The role of social identity and loneliness.
Journal of Mental Health, 27(3), 230-239. [Google Scholar] [CrossRef]

60


https://www.gov.za/documents/white-paper-post-school-education-and-training-building-expanded-effective-and-integrated-post-school-education
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=19.%09Degtjarjova%2C+I.%2C+Lapina%2C+I.%2C+%26+Freidenfelds%2C+D.+%282018%29.+Student+as+stakeholder%3A+%E2%80%9Cvoice+of+customer%E2%80%9D+in+higher+education+quality+development.+Marketing+and+Management+of+Innovations%2C+2%2C+388-398&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=19.%09Degtjarjova%2C+I.%2C+Lapina%2C+I.%2C+%26+Freidenfelds%2C+D.+%282018%29.+Student+as+stakeholder%3A+%E2%80%9Cvoice+of+customer%E2%80%9D+in+higher+education+quality+development.+Marketing+and+Management+of+Innovations%2C+2%2C+388-398&btnG=
https://doi.org/10.21272/mmi.2018.2-30
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=20.%09Du+Plessis%2C+P.%2C+%26+Mestry%2C+R.+%282019%29.+Teachers+for+rural+schools%E2%80%93a+challenge+for+South+Africa.+South+African+Journal+of+Education%2C+39&btnG=
https://doi:10.15700/saje.v39ns1a1774
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=21.%09Edenfield%2C+C.+%26+McBrayer%2C+J.S.+%282021%29.+Institutional+Conditions+that+Matter+to+Community+College+Students%E2%80%99+Success.+Community+College+Journal+of+Research+and+Practice%2C+45%2810%29%2C+718-734&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=21.%09Edenfield%2C+C.+%26+McBrayer%2C+J.S.+%282021%29.+Institutional+Conditions+that+Matter+to+Community+College+Students%E2%80%99+Success.+Community+College+Journal+of+Research+and+Practice%2C+45%2810%29%2C+718-734&btnG=
https://doi:10.1080/10668926.2020.1785353
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=22.%09Ertem%2C+H.Y.%2C+%26+Gokalp%2C+G.+%282022%29.+Role+of+personal+and+organizational+factors+on+student+attrition+from+graduate+education%3A+A+mixed-model+research.+Journal+of+College+Student+Retention%3A+Research%2C+Theory+%26+Practice%2C+23%284%29%2C+903-928&btnG=
https://doi.org/10.1177/1521025119881391
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=23.%09Gaffoor%2C+A.%2C+%26+van+der+Bijl%2C+A.+%282019%29.+Factors+influencing+the+intention+of+students+at+a+selected+TVET+college+in+the+Western+Cape+to+complete+their+National+Certificate+%28Vocational%29+Business+Studies+programme.+Journal+of+Vocational%2C+Adult+and+Continuing+Education+and+Training%2C+2%282%29%2C+23&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=23.%09Gaffoor%2C+A.%2C+%26+van+der+Bijl%2C+A.+%282019%29.+Factors+influencing+the+intention+of+students+at+a+selected+TVET+college+in+the+Western+Cape+to+complete+their+National+Certificate+%28Vocational%29+Business+Studies+programme.+Journal+of+Vocational%2C+Adult+and+Continuing+Education+and+Training%2C+2%282%29%2C+23&btnG=
https://doi.org/10.14426/jovacet.v2i2.70
https://eric.ed.gov/?id=ED597946
http://hdl.handle.net/10019.1/100244
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=26.%09Jacobs%2C+S.+%282017%29.+A+scoping+review+examining+nursing+student+peer+mentorship.+Journal+of+Professional+Nursing%2C+33%283%29%2C+212-223&btnG=
https://doi.org/10.1016/j.profnurs.2016.09.004
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=27.%09Jun%2C+J.+%26+Rosemberg%2C+M.A.S.+%282022%29.+I+am+a+nurse%2C+not+a+martyr%3A+Qualitative+investigation+of+nurses%E2%80%99+experiences+during+onset+of+the+Coronavirus+Pandemic.+Policy%2C+Politics%2C+%26+Nursing+Practice%2C+23%281%29%2C+48-55&btnG=
https://doi:10.1177/15271544211054435
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=28.%09Kramer%2C+D.%2C+Hillman%2C+S.M.%2C+%26+Zavala%2C+M.+%282018%29.+Developing+a+culture+of+caring+and+support+through+a+peer+mentorship+program.+Journal+of+Nursing+Education%2C+57%287%29%2C+430-435&btnG=
https://doi.org/10.3928/01484834-20180618-09
https://hdl.handle.net/2022/23544
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=30.%09Kuh%2C+G.D.%2C+Kinzie%2C+J.%2C+Buckley%2C+J.%2C+Bridges%2C+B.%2C+%26+Hayek%2C+J.C.+%282007%29.+Piecing+together+the+student+success+puzzle%3A+Research%2C+propositions%2C+and+recommendations.+ASHE+Higher+Education+Report%2C+32%285%29%2C+1-182&btnG=
http://dx.doi.org/10.1002/aehe.3205
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=31.%09Langtree%2C+E.M.%2C+Razak%2C+A.%2C+%26+Haffejee%2C+F.+%282018%29.+Factors+causing+stress+among+first-year+students+attending+a+nursing+college+in+KwaZulu-Natal%2C+South+Africa.+African+Journal+of+Health+Professions+Education%2C+10%282%29%2C+90-95&btnG=
https://doi/10.7196/AJHPE.2018.v10i2.993
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=32.%09Liu%2C+C.H.%2C+Pinder-Amaker%2C+S.%2C+Hahm%2C+H.C.+%26+Chen%2C+J.A.+%282022%29.+Priorities+for+addressing+the+impact+of+the+COVID-19+pandemic+on+college+student+mental+health.+Journal+of+American+College+Health%2C+70%285%29%2C+1356-1358&btnG=
https://doi:10.1080/07448481.2020.1803882
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=33.%09Iwu%2C+C.G.%2C+Udekwe%2C+E.%2C+de+la+Harpe%2C+A.C.%2C+%26+Daramola%2C+J.O.+%282021%29.+Descriptive+literature+review+of+human+resource+information+systems+%28HRIS%29+adoption+issues+in+the+health+sector%2C+South+Africa.+International+Journal+of+Research+in+Business+and+Social+Science+%282147-4478%29%2C+10%285%29%2C+261-275&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=33.%09Iwu%2C+C.G.%2C+Udekwe%2C+E.%2C+de+la+Harpe%2C+A.C.%2C+%26+Daramola%2C+J.O.+%282021%29.+Descriptive+literature+review+of+human+resource+information+systems+%28HRIS%29+adoption+issues+in+the+health+sector%2C+South+Africa.+International+Journal+of+Research+in+Business+and+Social+Science+%282147-4478%29%2C+10%285%29%2C+261-275&btnG=
https://doi.org/10.20525/ijrbs.v10i5.1284
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=34.%09Malatji%2C+H.%2C+Griffiths%2C+F.%2C+%26+Goudge%2C+J.+%282022%29.+Supportive+supervision+from+a+roving+nurse+mentor+in+a+community+health+worker+programme%3A+a+process+evaluation+in+South+Africa.+BMC+Health+Services+Research%2C+22%2C+323&btnG=
https://doi.org/10.1186/s12913-022-07635-w
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=35.%09Mansour%2C+E.A.%2C+Gemeay%2C+E.M.%2C+Behilak%2C+S.%2C+%26+Albarrak%2C+M.+%282016%29.+Factors+affecting+attrition+rate+among+nursing+students+college+of+health+sciences%2C+Taibah+university%2C+Saudi+Arabia.++International+Journal+of+Nursing%2C+3%281%29%2C+65-72&btnG=
http://dx.doi.org/10.15640/ijn.v3n1a1
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=36.%09McGhie%2C+V.+%282017%29.+Entering+university+studies%3A+identifying+enabling+factors+for+a+successful+transition+from+school+to+university.+Higher+Education%2C+73%283%29%2C+407-422&btnG=
https://doi.org/10.1007/s10734-016-0100-2
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=37.%09McIntyre%2C+J.C.%2C+Worsley%2C+J.%2C+Corcoran%2C+R.%2C+Harrison+Woods%2C+P.%2C+%26+Bentall%2C+R.P.+%282018%29.+Academic+and+non-academic+predictors+of+student+psychological+distress%3A+The+role+of+social+identity+and+loneliness.+Journal+of+Mental+Health%2C+27%283%29%2C+230-239&btnG=
https://doi.org/10.1080/09638237.2018.1437608

f ARMG PUBLISHING

Busi Ethi d Leadership, Vol 7,1 1,2023 4 i
usiness Ethics and Leadership, Volume 7, Issue S sciendo hiking ahend

ISSN (online) — 2520-6311; ISSN (print) — 2520-6761

38.Mhlongo, X.L., & Masango, T.E. (2020). Factors contributing to poor performance of student nurses in
anatomy and physiology. African Journal of Health Professions Education, 12(3), 140-143. [Google
Scholar] [CrossRef]

39.Mlaba, Z.P., & Emmamally, W. (2019). Describing the perceptions of student nurses regarding barriers
and benefits of a peer-mentorship programme in a clinical setting in KwaZulu-Natal. Health SA
Gesondheid, 24. [Google Scholar] [CrossRef]

40.Mohamedbhai, G. (2014). Massification in higher education institutions in Africa: Causes, consequences
and responses. International Journal of African Higher Education, 1(1). [Google Scholar] [CrossRef]

41.Morison, A., & Cowley, K. (2017). An exploration of factors associated with student attrition and
success in enabling programs. Issues in Educational Research, 27(2), 330-346. [Google Scholar]

42 Mtshali, N.G., & Zwane, Z.P. (2019). Positioning public nursing colleges in South African higher
education: Stakeholders’ perspectives. Curationis, 42(1), 1-11. [Google Scholar] [CrossRef]

43.Muchineripi, M. (2017). Exploring the effectiveness of psychological support services provided to
students at Majuba TVET College, Kwazulu-Natal Province. Masters’ dissertation, University of South
Africa, Pretoria. Available at: [Link]

44 .Mudaly, P.D., & Mtshali, N.G. (2018). Academic monitoring and support of undergraduate nursing
education programme: A middle-range theory. Curationis, 41(1), 1-11. [Google Scholar] [CrossRef]

45.Republic of South Africa (2022). National Strategic plan. NDOH. Pretoria. Available at: [Link]

46.Ndawo, G. (2019). The influence of language of instruction in the facilitation of academic activities:
Nurse educators’ experiences. Health SA Gesondheid 24(0), a1261. [Google Scholar] [CrossRef]

47.Ndlela, N.N.T. (2017). Students’ perceptions of student support services at a selected nursing campus in
the EThekwini District (Doctoral dissertation). University of KwaZulu-Natal, South Africa. Available at:
[Link]

48.Ngcobo, S., Ndebele, H., & Bryant, K. (2021). Translanguaging: A tool to decolonise students’
experiences of learning to write for academic purposes in the South African university context. Journal
for Language Teaching, 55(1), 77-99. [Google Scholar] [CrossRef]

49.0tu, M.N., & Mkhize, Z. (2018). Understanding black African student attrition in the context of
transformation in South African Higher Education institutions. Journal of African Foreign Affairs, 5(1),
149-171. [Google Scholar] [CrossRef]

50.Sanchez-Elvira Paniagua, A., & Simpson, O. (2018). Developing student support for open and distance
learning: The EMPOWER project. Journal of Interactive Media in Education, 1(9), 1-10. [CrossRef]

51.Pather, S., & Chetty, R. (2016). A conceptual framework for understanding pre-entry factors influencing
first-year university experience: leading article. South African Journal of Higher Education, 30(1), 1-21.
[Google Scholar] [CrossRef]

52.Polit, D., & Beck, C. (2020). Essentials of nursing research: Appraising evidence for nursing practice.
Lippincott Williams & Wilkins. Available at: [Link]

53.Ramkilowan, S. (2014). Exploring the attrition of student nurses from a four-year comprehensive basic
nursing education programme in a selected college of nursing in KwaZulu-Natal: a case study approach.
Masters in Nursing. University of KwaZulu-Natal, South Africa. Available at: [Link]

54 Roestenburg, W.J.H., Strydom, H., & Fouché, C.B. (Eds.). (2021). Research at Grass Roots: For the
Social Sciences and Human Services Professions. Van Schaik Publishers. Available at: [Link]

55.Ro0s, E., Fichardt, A.E., MacKenzie, M.J., & Raubenheimer, J. (2016). Attrition of undergraduate
nursing students at selected South African universities. Curationis, 39(1), 1-8. [Google Scholar]
[CrossRef]

56.Schreiber, B., Luescher-Mamashela, T., & Moja, T. (2014). Tinto in South Africa: Student integration,
persistence and success, and the role of student affairs. Journal of Student Affairs in Africa, 2(2). [Google
Scholar] [CrossRef]

57.Seleka, N. (2019). Matric results: Where are the missing 400 000 pupils who started Grade 1 in 2007?
News24. Available at: [Link]

58.Shikulo, L., & Lekhetho, M. (2020). Exploring student support services of a distance learning centre at a
Namibian university. Cogent Social Sciences, 6(1), 1737401. [Google Scholar] [CrossRef]

59.Sibiya, M.N., & Mahlanze, H.T. (2018). Experiences of facilitators regarding the extended curriculum
programme offered at a higher education institution in the province of KwaZulu-Natal in South Africa.
Curationis, 41(1), 1-6. [Google Scholar] [CrossRef]

61


https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=38.%09Mhlongo%2C+X.L.%2C+%26+Masango%2C+T.E.+%282020%29.+Factors+contributing+to+poor+performance+of+student+nurses+in+anatomy+and+physiology.+African+Journal+of+Health+Professions+Education%2C+12%283%29%2C+140-143&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=38.%09Mhlongo%2C+X.L.%2C+%26+Masango%2C+T.E.+%282020%29.+Factors+contributing+to+poor+performance+of+student+nurses+in+anatomy+and+physiology.+African+Journal+of+Health+Professions+Education%2C+12%283%29%2C+140-143&btnG=
https://doi.org/10.7196/ajhpe.2020.v12i3.1357
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=39.%09Mlaba%2C+Z.P.%2C+%26+Emmamally%2C+W.+%282019%29.+Describing+the+perceptions+of+student+nurses+regarding+barriers+and+benefits+of+a+peer-mentorship+programme+in+a+clinical+setting+in+KwaZulu-Natal.+Health+SA+Gesondheid%2C+24&btnG=
https://doi.org/10.4102/hsag.v24i0.1118
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=40.%09Mohamedbhai%2C+G.+%282014%29.+Massification+in+higher+education+institutions+in+Africa%3A+Causes%2C+consequences+and+responses.+International+Journal+of+African+Higher+Education%2C+1%281%29&btnG=
https://doi.org/10.6017/ijahe.v1i1.5644
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=41.%09Morison%2C+A.%2C+%26+Cowley%2C+K.+%282017%29.+An+exploration+of+factors+associated+with+student+attrition+and+success+in+enabling+programs.+Issues+in+Educational+Research%2C+27%282%29%2C+330-346&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=42.%09Mtshali%2C+N.G.%2C+%26+Zwane%2C+Z.P.+%282019%29.+Positioning+public+nursing+colleges+in+South+African+higher+education%3A+Stakeholders%E2%80%99+perspectives.+Curationis%2C+42%281%29%2C+1-11&btnG=
https://doi:10.4102/curationis.v42i1.1885
http://hdl.handle.net/10500/25346
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=44.%09Mudaly%2C+P.D.%2C+%26+Mtshali%2C+N.G.+%282018%29.+Academic+monitoring+and+support+of+undergraduate+nursing+education+programme%3A+A+middle-range+theory.+Curationis%2C+41%281%29%2C+1-11&btnG=
https://doi.org/10.4102/curationis.v41i1.1881
https://www.knowledgehub.org.za/system/files/elibdownloads/2019-07/Strategic%2520plan%25202015.pdf
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=46.%09Ndawo%2C+G.+%282019%29.+The+influence+of+language+of+instruction+in+the+facilitation+of+academic+activities%3A+Nurse+educators%E2%80%99+experiences.+Health+SA+Gesondheid+24%280%29%2C+a1261&btnG=
https://doi.org/10.4102/hsag.v24i0.1261
http://hdl.handle.net/10413/15958
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=48.%09Ngcobo%2C+S.%2C+Ndebele%2C+H.%2C+%26+Bryant%2C+K.+%282021%29.+Translanguaging%3A+A+tool+to+decolonise+students%E2%80%99+experiences+of+learning+to+write+for+academic+purposes+in+the+South+African+university+context.+Journal+for+Language+Teaching%2C+55%281%29%2C+77-99&btnG=
https://doi:10.4314/jlt.v55i1.4
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=49.%09Otu%2C+M.N.%2C+%26+Mkhize%2C+Z.+%282018%29.+Understanding+black+African+student+attrition+in+the+context+of+transformation+in+South+African+Higher+Education+institutions.+Journal+of+African+Foreign+Affairs%2C+5%281%29%2C+149-171&btnG=
https://doi.org/10.31920/2056-5658/2018/v5n1a8
https://doi.org/10.5334/jime.470
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=51.%09Pather%2C+S.%2C+%26+Chetty%2C+R.+%282016%29.+A+conceptual+framework+for+understanding+pre-entry+factors+influencing+first-year+university+experience%3A+leading+article.+South+African+Journal+of+Higher+Education%2C+30%281%29%2C+1-21&btnG=
https://doi.org/10.20853/30-1-548
https://secure.nodebox.net/gkjfduhfy/20-frank-grant-phd/9781496351296-essentials-of-nursing-research-appraising-eviden-2.pdf
https://ukzn-dspace.ukzn.ac.za/handle/10413/13473?show=full
https://www.worldcat.org/title/Research-at-grass-roots-:-for-the-social-sciences-and-human-services-professions/oclc/1232458705
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=55.%09Roos%2C+E.%2C+Fichardt%2C+A.E.%2C+MacKenzie%2C+M.J.%2C+%26+Raubenheimer%2C+J.+%282016%29.+Attrition+of+undergraduate+nursing+students+at+selected+South+African+universities.+Curationis%2C+39%281%29%2C+1-8&btnG=
https://doi.org/10.4102/curationis.v39i1.1558
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=56.%09Schreiber%2C+B.%2C+Luescher-Mamashela%2C+T.%2C+%26+Moja%2C+T.+%282014%29.+Tinto+in+South+Africa%3A+Student+integration%2C+persistence+and+success%2C+and+the+role+of+student+affairs.+Journal+of+Student+Affairs+in+Africa%2C+2%282%29.+&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=56.%09Schreiber%2C+B.%2C+Luescher-Mamashela%2C+T.%2C+%26+Moja%2C+T.+%282014%29.+Tinto+in+South+Africa%3A+Student+integration%2C+persistence+and+success%2C+and+the+role+of+student+affairs.+Journal+of+Student+Affairs+in+Africa%2C+2%282%29.+&btnG=
https://doi:10.14426/JSAA.V2I2.64
https://www.news24.com/SouthAfrica/News/matric-results-where-are-the-missing-400-000-%20pupils-who-started-grade-1-in-2007-20190105
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=58.%09Shikulo%2C+L.%2C+%26+Lekhetho%2C+M.+%282020%29.+Exploring+student+support+services+of+a+distance+learning+centre+at+a+Namibian+university.+Cogent+Social+Sciences%2C+6%281%29%2C+1737401&btnG=
https://doi:10.1080/23311886.2020.1737401
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=59.%09Sibiya%2C+M.N.%2C+%26+Mahlanze%2C+H.T.+%282018%29.+Experiences+of+facilitators+regarding+the+extended+curriculum+programme+offered+at+a+higher+education+institution+in+the+province+of+KwaZulu-Natal+in+South+Africa.+Curationis%2C+41%281%29%2C+1-6&btnG=
https://doi:10.4102/curationis.v41i1.1895

i‘ ARMG PUBLISHING

“Thinking ahead" 3 sciendo Business Ethics and Leadership, Volume 7, Issue 1, 2023

ISSN (online) — 2520-6311; ISSN (print) — 2520-6761

60.Sineke, N., Yako, E.M., & Elliott, R.M. (2015). Perceived academic support of student nurses at a public
nursing college in the Eastern Cape Province, South Africa. African Journal for Physical, Health
Education, Recreation and Dance, December (Supplement 2:1), 151-163. [Google Scholar]

61.Skakane-Masango, T.P., Mtshali, N.G., & Ngcobo, S. (2022). Utilization of student support services by
undergraduate students in Nursing Education Institutions in South Africa. International Journal of
Research in Business and Social Science (2147-4478), 11(8), 335-343. [Google Scholar] [CrossRef]

62.South African Nursing Council (SANC) (2005). Nursing Education and Training Standards [Online].
Republic of South Africa SANC. Available at: [Link]

63.Speckman, M., & Mandew, M. (Eds.). (2014). Perspectives on student affairs in South Africa. African
Minds. Project MUSE. Available at: [Link]

64.Tait, A. (2000). Planning student support for open and distance learning. Open learning: The Journal of
open, distance and e-learning, 15(3), 287-299. [Google Scholar] [CrossRef]

65.Ten Hoeve, Y., Castelein, S., Jansen, W., Jansen, G.J., & Roodbol, P.F. (2017). Nursing students'
changing orientation and attitudes towards nursing during education: A two-year longitudinal study.
Nurse education today, 48, 19-24. [Google Scholar] [CrossRef]

66.Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent research. Review of
educational research, 45, 89-125. [Google Scholar] [CrossRef]

67.Tinto, V. (2006). Research and practice of student retention: What Next? Journal of College Student
Retention: Research, Theory & Practice, 8(1), 1-19. [Google Scholar] [CrossRef]

68.Tinto, V. (2012). Completing college: Rethinking institutional action, University of Chicago Press.
Available at: [Link]

69.Tinto, V. (2014). Tinto’s South Africa lectures. Journal of Student Affairs in Africa, 2(2), 5-28. [Google
Scholar] [CrossRef]

70.Tinto, V., & Pusser, B. (2006). Moving from theory to action: Building a model of institutional action for
student success. National Postsecondary Education Cooperative, Department of Education, Washington,
D.C. Available at: [Link]

71.Vera-Alanis, Y., Aranda-Sanchez, D., Cano-Verdugo, G., Gonzalez-Angulo, P., Rueda-Sanchez, C.B., &
Rojas-Martinez, A. (2022). Nursing staff mortality during the Covid-19 Pandemic, Scoping Review.
SAGE Open Nursing, 8. [CrossRef]

72.Whitt, E.J., Kinzie, J., Schuh, JH., & Kuh, G.D. (2008). Assessing conditions to enhance student
success: How six campuses got started. About Campus, 13(3), 9-18. [Google Scholar] [CrossRef]

73.Willans, J., & Seary, K. (2018). Why did we lose them and what could we have done? Student Success,
9(1), 47-60. [Google Scholar] [CrossRef]

74.Yomtov, D., Plunkett, S.\W., Efrat, R., & Marin, A.G. (2017). Can peer mentors improve first-year
experiences of university students? Journal of College Student Retention: Research, Theory & Practice,
19(1), 25-44. [Google Scholar] [CrossRef]

75.Zewotir, T., & North, D. (2015). Analysis of attrition and retention rates using the generalized linear
model. South African Statistical Journal, 49(2), 257-271. [Google Scholar]

76.Zulu, W.V., & Mutereko, S. (2020). Exploring the causes of student attrition in South African TVET
Colleges: A case of one KwaZulu-Natal Technical and Vocational Education and Training College.
Interchange, 51(4), 385-407. [Google Scholar] [CrossRef]

62


https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=60.%09Sineke%2C+N.%2C+Yako%2C+E.M.%2C+%26+Elliott%2C+R.M.+%282015%29.+Perceived+academic+support+of+student+nurses+at+a+public+nursing+college+in+the+Eastern+Cape+Province%2C+South+Africa.+African+Journal+for+Physical%2C+Health+Education%2C+Recreation+and+Dance%2C+December+%28Supplement+2%3A1%29%2C+151-163&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=61.%09Skakane-Masango%2C+T.P.%2C+Mtshali%2C+N.G.%2C+%26+Ngcobo%2C+S.+%282022%29.+Utilization+of+student+support+services+by+undergraduate+students+in+Nursing+Education+Institutions+in+South+Africa.+International+Journal+of+Research+in+Business+and+Social+Science+%282147-4478%29%2C+11%288%29%2C+335-343&btnG=
https://doi.org/10.20525/ijrbs.v11i8.2124
https://www.sanc.co.za/wp-content/uploads/2020/08/Nursing-Education-and-Training-Standards.pdf
https://muse.jhu.edu/pub/362/oa_edited_volume/chapter/1329959/pdf
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=64.%09Tait%2C+A.+%282000%29.+Planning+student+support+for+open+and+distance+learning.+Open+learning%3A+The+Journal+of+open%2C+distance+and+e-learning%2C+15%283%29%2C+287-299&btnG=
https://doi.org/10.1080/713688410
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=65.%09Ten+Hoeve%2C+Y.%2C+Castelein%2C+S.%2C+Jansen%2C+W.%2C+Jansen%2C+G.J.%2C+%26+Roodbol%2C+P.F.+%282017%29.+Nursing+students%27+changing+orientation+and+attitudes+towards+nursing+during+education%3A+A+two-year+longitudinal+study.+Nurse+education+today%2C+48%2C+19-24&btnG=
https://doi.org/10.1016/j.nedt.2016.09.009
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=66.%09Tinto%2C+V.+%281975%29.+Dropout+from+higher+education%3A+A+theoretical+synthesis+of+recent+research.+Review+of+educational+research%2C+45%2C+89-125&btnG=
https://doi.org/10.3102/00346543045001089
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=67.%09Tinto%2C+V.+%282006%29.+Research+and+practice+of+student+retention%3A+What+Next%3F+Journal+of+College+Student+Retention%3A+Research%2C+Theory+%26+Practice%2C+8%281%29%2C+1-19&btnG=
https://doi.org/10.2190/4YNU-4TMB-22DJ-AN4W
https://eric.ed.gov/?id=ED531591
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=69.%09Tinto%2C+V.+%282014%29.+Tinto%E2%80%99s+South+Africa+lectures.+Journal+of+Student+Affairs+in+Africa%2C+2%282%29%2C+5-28&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=69.%09Tinto%2C+V.+%282014%29.+Tinto%E2%80%99s+South+Africa+lectures.+Journal+of+Student+Affairs+in+Africa%2C+2%282%29%2C+5-28&btnG=
https://doi:10.14426/JSAA.V2I2.81
http://web.ewu.edu/groups/academicaffairs/IR/NPEC_5_Tinto_Pusser_Report.pdf
https://doi:10.1177/23779608221119130
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=72.%09Whitt%2C+E.J.%2C+Kinzie%2C+J.%2C+Schuh%2C+J.H.%2C+%26+Kuh%2C+G.D.+%282008%29.+Assessing+conditions+to+enhance+student+success%3A+How+six+campuses+got+started.+About+Campus%2C+13%283%29%2C+9-18&btnG=
https://doi.org/10.1002/abc.253
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=73.%09Willans%2C+J.%2C+%26+Seary%2C+K.+%282018%29.+Why+did+we+lose+them+and+what+could+we+have+done%3F+Student+Success%2C+9%281%29%2C+47-60&btnG=
https://doi:10.5204/ssj.v9i1.432
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=74.%09Yomtov%2C+D.%2C+Plunkett%2C+S.W.%2C+Efrat%2C+R.%2C+%26+Marin%2C+A.G.+%282017%29.+Can+peer+mentors+improve+first-year+experiences+of+university+students%3F.+Journal+of+College+Student+Retention%3A+Research%2C+Theory+%26+Practice%2C+19%281%29%2C+25-44&btnG=
https://doi.org/10.1177/1521025115611398
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=Zewotir%2C+T.%2C+%26+North%2C+D.+%282015%29.+Analysis+of+attrition+and+retention+rates+using+the+generalized+linear+model.+South+African+Statistical+Journal%2C+49%282%29%2C+257-271&btnG=
https://scholar.google.com/scholar?hl=ru&as_sdt=0%2C5&q=76.%09Zulu%2C+W.V.%2C+%26+Mutereko%2C+S.+%282020%29.+Exploring+the+causes+of+student+attrition+in+South+African+TVET+Colleges%3A+A+case+of+one+KwaZulu-Natal+Technical+and+Vocational+Education+and+Training+College.+Interchange%2C+51%284%29%2C+385-407&btnG=
https://doi.org/10.1007/s10780-019-09384-y

