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VY marepianax nojani te3u XIV BceeykpalHChKoi cTyJeHTCHKOT HAyKOBO-
npakTnyHoi koHpepeHuii «[lepexnananpki inHOBamii». Jlo 30ipHMKa BBIHILIN
HayKOBI JIOCII/PKEHHS1, IPUCBSYEHI aKTyaIbHUM Ipo0IeMaM Cy4acHOTo IepeKiany,
MOBO3HABCTBA, JIHIBICTHKH, CTHJIICTHKH, METOJUKH Ta METONOJOTIl CyYacHHX
JTEepaTypo3HABUUX JOCIHTIKCHb.

Jiisi MOBO3HABLIB, IepeKiafaviB, BUKIAAAYIB 1 CTYJCHTIB (iTOJOTIIHIX
Ta MepeKIaganbKuX (aKyIbTeTiB.



Y  MOBHOMY BHpa3i TakOX CIOCTEpIraroTbcsi  (OHETHYHI
Tparcopmarii, OCKITBKH 3TiHO 3 TpaBWJIaMH (PPaHI(y3pKOI MOBHU
noeaHaHHs OyKB “ch’” BUMOBISIETBbCA, SIK «ui». YKpalHCBKI OU3aitHEpH
MPOMNOHYIOTh IHTEPIPETYBATH LEH 3BYK SIK «14».

Lle mpuzBeno mo HOBOro BapiaHTy Hamucy: “Chavel”. s pocnmHa
BiJoMa CBOIM BHKOPHCTAHHSM B KyJiHapii i HaBiTh OTpHMaja IPi3BHUIIE
«3CJICHNH OOpII», OCKIIbKM BOHA € KIKOUYOBHUM IHTPEIIEHTOM B
TPamWIiHHOMY YKpaiHCBKOMY OOpImi. ABTOPH HamWCy MiAKPECITIOIOTh
CHMBOJIIKY YKPaiHCHKOT KyXHI B IIbOMY HOBOMY KOHTEKCTI.

Y  HaBegeHOMY  IpPHKIaAi  NPOAEMOHCTPOBAHO  JIEKCHUHY
TpaHcpopmauito Hanucy “‘PUMA”, 3aminuBmm nitepy “M” wa “Z,” mo
Mpu3BeI0 10 HoBoro Hammcy “PUZQO”, 3rimHo 3 1TIOCTPaTHBHHM
marepianiom) [2]. Lls mMomudikamiss cTBOpHIa T'YMOPUCTHYHHIA e(eKT, e
BiIacHUKU OpeHnmy benst 1 3yOpuk, 3MiHUBIIM BChOTO JIMINE JBi JITEpH,
CTBOPWIIH I[IKaBHUH KapPT.

1. Chakshyn URL: https://chakshyn.com (accessed December 19, 2023).
2. Benya & Zubrik URL: https://benyaizubrik.com (accessed December 19,

2023).

INTEGRATING AUTHENTIC MATERIALS IN LANGUAGE
EDUCATION
Pavliv O. R.
Research supervisor — PhD in Philology, Associate Professor
Ushchapovska 1. V.
Sumy State University

We live in an information society, where our everyday language is
filled with terms such as information flow, information overload,
information warfare, globalisation, knowledge management, efficiency and
cost-effectiveness. Communicating and conveying meaning through
language in a world that is globally connected, yet linguistically and
culturally diverse, is often a challenging task. At the broader level, access to
information means power, but it also creates a variety of challenges.

Accurate pronunciation and accent are crucial elements of
sociocultural competence, as they greatly contribute to understanding and
effective communication.
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In practice, human discourse often manifests as a series of partial
sentences interspersed with interruptions and shifts in thought, commonly
referred to as "run-on sentences.” Natural conversations, typified by their
spontaneity, markedly differ from the structured dialogues typically
encountered in educational materials. Consequently, transcripts of authentic
conversations exhibit a distinct disparity from textbook examples. This
divergence elucidates the challenges encountered by advanced learners upon
immersion in English-speaking environments, wherein their proficiency in
formal vocabulary contrasts starkly with their limited exposure to colloquial
speech. While formal education may impart theoretical constructs of
linguistic norms, it often fails to adequately acquaint students with the
nuances of actual spoken language[1, p. 59-64].

To foster students' sociocultural competence, it is proposed to
structure tasks in a multimedia format that aligns with the requirements of
distance and online education. Authentic materials for developing
sociocultural competence are best categorized into three main blocks:

- Textual materials: media publications and literary works

- Audio recordings: songs and podcasts

- Video recordings: educational videos and documentary films [3,
p.79-80].

Task composition involves utilizing the Miro platform, wherein six
QR codes are deployed, each linking to an episode of the "Accented — Learn
English Through Conversations" podcast. Students are assigned fragments
of interviews, featuring speakers with various non-native accents such as
French, Macedonian, Indian, Taiwanese, Irish, and Colombian. Following
the listening exercise, students engage in decoding information and
participate in discussions and collaborative analyses, as the podcasts often
incorporate cultural references pertaining to speakers' origins and English
language acquisition experiences.

The objectives of this task include the development of skills in
comprehending and processing authentic oral discourse, with its inherent
variability in pronunciation, pacing, pauses, repetitions, and corrections.
Additionally, the task aims to foster intercultural awareness through
exposure to cultural facts and peculiarities related to English language
acquisition experiences. Moreover, student engagement in collective
discussion and analysis promotes critical thinking and sociocultural
competence development.

Furthermore, students are invited to assess the task's level of difficulty,
with ten participants contributing to the evaluation. The task's complexity is
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rated on a scale of 1 to 10, where 1 denotes very difficult and 10 denotes very
easy. The average rating obtained is 8.1, suggesting that the majority of
students perceive the task as relatively easy. However, subsequent
examination of the task revealed collaborative efforts to address and discuss
challenging fragments, exemplified by excerpts such as N1 (Maybe if | had
a jam??? accent I'd have lost it. — Maybe if | had a German accent I'd have
lost it.), » N2 (And some of the Republic of Ireland, which comes [...] is
actually geographically in the north, so it gets kinda mixed up. —and some
of the Republic of Ireland, which comes under the banner to the South of
Ireland is actually geographically in the north so it all gets a bit kind of
mixed up.), y N4 (| started analysing the situation and thinking about writing
directly in English. — I started analysing the situation and thinking about
writing a book directly in English.), a makoasc nanpuxnao y N10 (I don'’t
know, ... 1 think a little bit of Colombian talent for example ....which
are....here in Colombia — | don't know. Various braksha, Afrojack, Virtual
Riot, Pashe, Jesper, Ryan, | think a little bit of colombian talent, for
example, Mosca, Cato Nadya, which are kind of the groove masters here in
Colombia).

In order to enhance listening skills, specialized strategies are
employed to overcome specific difficulties. Compensatory strategies include
repeated listening to complex audio segments and phonetic transcription
coupled with word association to aid comprehension when understanding is
insufficient. These strategies are designed to assist students in compensating
for gaps in auditory comprehension encountered during specific challenges.

Conversational lexicon exhibits a notably informal register
characterized by a prevalence of words derived from Anglo-Saxon or Old
English origins. Moreover, conversational discourse prominently features
the use of phrasal verbs, comprising two- or three-word combinations
involving a verb and either an adverb or a preposition (e.g., "get away,"
"calm down," "cheer someone up") [2, p. 267].

The dichotomy between conversational and formal vocabulary
presents a challenge even for advanced language learners. The instructional
emphasis on formal language acquisition, typified by a reliance on words of
French and Latin etymology, poses difficulties for students when engaging
in everyday discourse. This discrepancy in linguistic register is particularly
challenging for learners whose native languages are of Romance origin, such
as Spanish, Italian, Portuguese, or French speakers, as they may excel in
written comprehension but struggle with oral comprehension.
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Therefore, acquiring proficiency in conversational English is
paramount for effective communication with native speakers, necessitating
exposure to authentic conversational materials and audio resources in
addition to traditional textbook instruction and reading materials.

1. Fitzpatrick, T. (2015). Graham Hall: Exploring English Language
Teaching. Applied Linguistics, 34(1), 109-112.
https://doi.org/10.1093/applin/ams069

2. Hoge, A. J. (2014). Effortless English: Learn To Speak English Like A
Native.
https://ecampus.uinjkt.ac.id/index.php?p=show_detail&id=9328&keywords
3. Meral M. Unver. (2017). THE USE OF AUTHENTIC MATERIALS
WITH LOW-LEVEL LEARNERS OF ENGLISH. European Journal of
English Language Teaching, Volume 2(Issue 1).
https://files.eric.ed.gov/fulltext/ED580820.pdf

MEJIAMAHINYJISIII B YMOBAX POCIVCBKO-
YKPATHCBKOI BIMHU

Paxkimina O. B.
Hayxosuil kepienux — kano. ¢inon. nayx, ooyenmxa bpoexina O. B.
Cymcokuii 0epircasnuil ynigepcumem

VY cydacHOMY CBIiTi Mellia BiZirpaioTh KJIIOYOBY poib y (GOpMyBaHHI
TPOMAJICBKOi JAYMKH, OCOOJMBO B YMOBaX BiiCHKOBUX KOH(IIIKTIB.
Pociliceko-ykpaiHcbka BiliHa, mo TpuBae 3 2014 poky, cTana Karani3zaTropoM
AKTUBHOTO BUKOPUCTAHHS MEIMHUX MaHIMyJISii 000Ma CTOPOHAMH.

Konu Bopor He MOke JOCSITH CBOIX LiJIeH, BiH IOYMHAE «BOIOBATHY
Ha iHpopMariitHoMy (poHTi 3a JortoMororo (elikiB i MaHimysid. OcHOBHA
METa pOCiiChKOT poTaranau — BBECTH YKpATHIIB y TaHIKY, 1100 BOHU Oyin
HaJIIKaHi, J1e30pi€HTOBaHi, IyMand MHOpo BTeuy abo 37ady, a TakKoX
BUTpayald 4Yac Ha MOMIMPEHHS TaKWX MOBIJOMIIEHb 3aMiCTh peajbHOT
JIOTIOMOTH BIMChbKY. Y HUHINIHIX YMOBax MOBHOMACIITaOHOI POCIHCHKO-
YKpaiHCBKOi BIMHM BaXJIMBO BMITH BHSBISTH Ta CHPOCTOBYBAaTH
MeiaMaHIIyIIALii, ajpke iHpopMarlliiiHa 00i13HaHICTh — 1€ KITF0Y 10 MPOTUIIT
deiikam.

I'puroposa 3. B., CyxopykoBa O. A. Ta iXHI KOJEerd BH3HAYAIOThH
Iarepuer-3MI (IHTepHeT-BUIAHHS) SK pecypc, SKHH MICTHTh PETYJSIPHO

27


https://ecampus.uinjkt.ac.id/index.php?p=show_detail&id=9328&keywords
https://files.eric.ed.gov/fulltext/ED580820.pdf

