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time, chat communication leads to the distortion of the English language because of careless and
frivolous use of the language.
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ON THE QUESTION OF AUDIO MATERIALS USE IN THE PROCESS OF
TEACHING FOREIGN LANGUAGES

Olena YEMELYANOVA, Maryna CHERNYSH (Sumy, Ukraine)

Cmamms npucesuena 00OHOMY 3 HAUOLIbW CKIAOHUX 6UOI8 MOBIEHHEBOI OisIbHOCMI — ayOil08aAHHIO.
Haeguanns ayoilosannio € 00OHUM 3 KIIOYOBUX 3A60AHb, WO CMABUMb neped cobol0 8UKIA0ad IHO3eMHOI MOBU.
Asmenmuuni ayoio mexcmu 00360.510Mb YYHAM YOOCKOHANO8AMU HABUYKU CHPULIHAMMA MOBNEHHA HOCII8
MOBU, 8 AKIU 8I000paNCAOMbCsi 0COOMUBOCMI HAYIOHATLHOT KYAbMYPU, pedatbHd OIUCHICMb, Wo CRpUsioms
akmueizayii ni3HaeanbHo20 iHmMepecy Yumig, ix 2comoeHocmi 06206opioeamu npooiemMu ma 6cmynamu 6
ouckycito. Ocobauea ysaea npudinsemvcs niobopy ayoio mamepiany, akui 6ye ou yikasum, OOCMYnHUM Os
PO3yMiHHA  dimell pi3HO20 wWKitbHO20 6IiKy. Taxooc y cmammi po3enasdaiomvscs 0CoOIUBOCHI HAGUAHMS
ayoilo6anHs HA PI3HUX emanax GUEHEeHHsI IHO3EMHOI MOGU | NPONOHYIOMbCS PI3HOMAHIMHI 6UOU 3A60AHb, SIKI
3a6e3neyyioms YCniuiHe CRpUtHAMMS YUHAMU [HO3EMHOT MOSU MA NIOSUWYIOMb MOMUBAYIIO 00 il GUSHEHHS.
Benuxa ysaea npudinaemvcs MemoOudnii, epamomno no6yoosanii nedazo2iuniti pobomi 3 ayoio mamepianiom.
Ha roxcnomy emani nHaguanms ayoilo8anHs npOROHYIOMbCs PISHOMAHIMHI UOU 3a80aib, Ki 3abe3neyyons
yeniwmne CnputiHAmMms YYHAMU [HO3EMHOT MOBU ma nidGuwyIoms Momusayilo 00 eusuenns yici mosu. Taxodc
NIOHIMAEMbCSL NUMAHHS NPO Micye, 3micm, opmy i KIbKICMb 36VKO3ANUCY HA YPOYL 8 3aNeHCHOCHI 610 1020
Memu.

Knrouosi crosa: asmenmuuni ayoio mamepianu, QoneMamuyHuil Ciyx, ayOil08aHHs, KOMYHIKAMUGHA
KOMnemenyis, npo2pamosani 36yK03anuci, MemoouyHa poooma.

Cmambvsi nocesiwyeHa 0OHOMY UX CAMbBIX CHOJICHBIX BUOO8 PeyeBoll OessmeabHOCmU — ayOUpoSaHuio.
Obyuenue ayoupoBanuio s6Isemcsi OOHUM U3 KIIOYEeGbIX yerell, Komopylo cmaeum neped coboi
npenooasameiv UHOCMPAHHOZ0 — SA3bIKA. Aymenmuunvle ayouomekcmvl NO360JAI0M  0OYUAIOWUMCS
CO6EPUEHCINB08ANb HABLIKU BOCHPUSIMUSA pedy HOCUmeNell A3bIKd, 8 KOMOPOU Ompajcaiomcs 0coOeHHOCmu
HAYUOHANLHOU KYIbMYPbl, PedbHas 0elCmeUmenbHOCMb, BbI3bl8dAs NOZHABAMENbHbIN UHMEPeC 00YUaOUUXCH,
ux 2omogHocmb 06cyacoams npobaemvl, scmynams 6 ouckyccuio. Ocoboe enumanue yoeasiemcs noooopy
ayouo mamepuana, KOmopulii 0bll 0bl UHMEPECHbIM, OOCMYNHLIM NOHUMAHUIO Oemell Pa3H020 WKOIbHOZO0
sospacma. Takowce 6 cmamve paccmampusaromcs 0cobeHHocmu 0Oy4eHUs ayouposaHuio Ha PasHbIX dMANax
U3yUeHUs: UHOCMPAHHO20 A3bIKA U NPeONA2aOMcs pasHOO0OPaA3sHbIe 8UObL 3A0aAHUL, 00eCNeYUsaIoWUxX YCneuHoe
gocnpusimue 00Y4AIOWUMUCH UHOAZLIYHOU PeyU U NOSLIUAIOWUX UX MOMUBAYUIO K U3YUEHUIO UHOCMPAHHO20
sazvika. borvwoe enumanue yoensiemcs memoouueckoil, epamomio nOCMpoeHHOU nedazocuieckol pabome ¢
ayouo mamepuanom. Ha xadxcoom smane oOyuenusi ayoupoganuio npeondazsaiomcs pasHoobpasuvie 6uobl
3a0aHul, odecnevusalowux ycnewHoe 8ocnpuamue 0Oy4aoOWUMUCS UHOALIYHOU peyu U NOSbIUAIOWUX UX
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MOMUSAYUIo K U3VUEHUI0 UHOCMPANHO20 s3biKa. Takdice NOOHUMAEmcs 6ONpPoc 0 mecme, coOepAucanuul, popme
U KOUuecmee 36YKO3anucu Ha ypoKe 6 3a6UCUMOCIIU OM €20 Yeu.

Knwoueevie cnosa: aymemmuumvlie ayouo mamepuansi, Gonemamuueckui CIyx, ayoupogawue,
KOMMYHUKAMUBHAS KOMNEMEHYUST, NPOSPAMMUPOBAHHbBLE 36YKO3ANUCU, MEMOoOudecKkas paboma.

The article deals with one of the most challenging types of speech activity — listening. Teaching listening is
one of the key goals that the teacher of the foreign language sets. The authentic audio texts allow students to
develop skills of perception of native speakers’ speech, which reflects peculiarities of the national culture,
realities of life, causing cognitive interest of students, their willingness to participate in the discussion of a
certain issue. Particular attention is paid to the selection of the audio material that would be interesting,
comprehensible for children of different school ages. The article also discusses the features of developing
listening skills at different stages of learning a foreign language and a variety of tasks, ensuring the successful
perception of the foreign speech by students and increases their motivation to learn a foreign language. Great
attention is paid to the methodological, thoroughly planned pedagogical work with audio material. At each
stage of teaching listening different kinds of tasks are offered that ensure the successful perception of the
foreign language by students and increase motivation to learn the foreign language. The issue of the place, the
content, form, and quantity of recording used at the lesson, depending on its purpose is also raised.

Keywords: authentic audiomaterials, phonemic hearing, listening, communicative competence, the
programmable audio recording, methodological work.

The distinctive feature of modern stage of social development is the increasing importance of
English which is the language of international communication. The development of science and
technology leads to the advances in the educational process, thereby challenging the educational
institutions to introduce modern technologies, which are of vital importance because of lack of
foreign language environment.

Teaching a foreign language comprises four key linguistic capabilities: reading, speaking,
writing and listening. Students should master all these activities as a whole, and only then we can
draw conclusions regarding their level of proficiency in a foreign language.

Many scientists pay attention to the study of effective ways of teaching listening as a key
component of learners ' communicative competence and the use of audio and video technologies in
the teaching process, among whom are S. Y. Nikolaeva, S. V. Gaponova, 1. A. Krukiwska and
others.

The object of this research is the principles and approaches to teaching listening in the
process of learning a foreign language.

The aim of this work is to analyze the most effective principles of using audio materials in
the process of teaching a foreign language to develop students’ phonemic hearing at the English
classes, and to point out the pitfalls that teachers may encounter in the process of teaching listening.

The relevance of the research is stipulated by the demands of modern society as to the high
level of students’ communicative competence, where the issue of quality teaching listening comes
to the fore.

Modern scientists consider the use of audio recording as a means of development of foreign
language communicative competence, which has its advantages and drawbacks. S. Yu. Nikolaeva
describes various methods and techniques used in foreign language teaching [7]. 1. P. Lysovets
explores the problem of teaching listening and speaking [6]. N. N. Prussakov reveals the pitfalls of
teaching listening in a foreign language [8]. S. V. Gaponova dedicates a lot of her works to the
analysis of audio materials use in class, offering audio recording samples to develop listening skills
and paying special attention to the development of the individual in the course of teaching process
[2; 3]. I. A. Krukiwska examines the impact of the songs and their use in foreign language teaching
[5]-

The activity of every person is closely connected with a large number of psychological
factors. Psychologists claim that the use of audio materials in the teaching process improves the
outcome significantly and facilitates students’ communicative activities. Taking into account
students’ interest in media, that is the most spectacular for them and is able to arouse interest and
sustain attention for quite a long period of time, the use of audio textbooks is psychologically
reasonable and appropriate. Using chunks of audio recordings, teachers activate a person’s auditory
centers, which, in turn, affect the process of absorbing and memorizing the material.

Audio recordings are also used as a means of harmonizing the relationship, goals, intentions
and views of all participants of the teaching process. Such harmonization provides for the
preservation of their emotional perception of the educational reality and response to this reality that
guarantees the optimal psychological climate for learning and getting the best results. This process

213



Bunyck 154 Cepisn: Dinonrociuni Hayku HAYKOBI 3ATTUCKN

in psychology is called neurolinguistic programming and was first developed in the 70s of the XXth
century, by American researchers R. Bandler and J. Grinder. Psychoanalysts have come to the
conclusion that the core of any learning process is an emotional factor that either encourages
students to assimilate knowledge, or gives them a sustainable motive for confrontation. The place
and the role of the emotional factor as of an important component in learning process is reflected in
the definition "holistic learning".

The use of audio recordings at the English lessons at school is not only appropriate, but
mandatory nowadays. The work with such materials has several advantages. Namely, it diversifies
students’ activities in the process of learning a foreign language, makes lessons interesting for all
students, increases motivation for learning a foreign language, gives the opportunity to work with
authentic pieces of the foreign language [3, p. 3].

Audio educational media can be attributed to the most commonly used teaching aids at school
practice. They are actively used at the lessons in different subjects, occupy a significant role in
extracurricular educational work.

With the help of audio materials students’ phonetic skills are improved, especially the rhythm
and intonation; phonemic hearing is developed and the amount of auditory memory is increased.
Moreover, they contribute to the formation of strong acoustic-motor images of words, facilitate the
development of learning skills in the classroom, extend their range, which, in turn, has a positive
effect on the development of reading and speaking skills [8, p. 254].

Audio recordings can be divided into belles recordings (that is the recording of children's
radio programs for foreign language classes) and teaching recordings, which include not only the
information, but tasks and questions as well. The unique opportunities offer didactic audio
recording, designed for the organization of independent work.

The question of the place of the audio recording at the lesson is estimated depending on the
objectives of the lesson to be achieved, taking into consideration that audio recordings cannot
replace the explanations of the material, it is only a constituent of the lesson. Making a lesson plan
that foresees the use of audio recordings, the teacher listens to them, selecting those that will be
played in class; makes a list of questions to be asked. At the planning stage the place of recording
at the lesson is allotted. It is determined by the topic, the specifics of the material being studied, the
nature of the audio recording and the aim pursued by the teacher. The content, form and the quantity
of the audio recordings used at the lesson depends on the level of students’ competence in listening
and comprehension. It is advisable to assign students a specific task before listening to the
recording. These tasks should be varied, but feasible, taking into account students’ level of
knowledge and progress, their age. After listening to the recording, students should be given some
time to think through what they heard, determine their attitude to it, and only after a discussion
should be held.

Considering the fact that while making educational audio recordings some principles of
programmed learning are used (the division of the material into small portions, the introduction of
the regulations, indicating to students the nature and sequence of mental and practical action, the
provision of reinforcements), they are conventionally called the programmed audio recording. This
type of recording resembles greatly the conversation between a teacher and a student or such types
of work as tasks analysis, options analysis, work with the text.

The methodological work with the audio material is traditionally organized by a teacher in
three stages: (1) preparatory work; (2) text or demonstration (direct work with the audio material),
(3) and after the text work, or (after the demonstration work).

The preparatory phase is the phase of students’ psychological preparation for speech
perception. Before listening to the audio material, it is important for the teacher to smooth lexical
and linguistic challenges connected with the comprehension of the speech of native speakers. To do
that students should be offered the tasks to enhance their vocabulary, to refresh and restore their
knowledge on the topic of audio text. These exercises represent a kind of introduction to the topic
and are held in the form of a conversation. Answering the teacher’s questions students determine
what they already know on this issue. In other words, such questions are touched upon that will be
discussed in the authentic audio or video text, and thus the discussion is headed in the right
direction.
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The following text (or demonstration) phase includes exercises performed while listening.
Most often, these types of tasks focus on obtaining particular information. The teacher checks
students’ skills to navigate the text, to understand which part of the text contains the necessary
information.

And the last, after the demonstration phase, includes exercises aimed at testing students’
understanding of the content of the presented extract and are divided into three types: reproductive,
partially-productive and productive or creative [1].

There are two ways of introduction texts for listening:

—the first one is when the teacher presents the unknown vocabulary to students before
listening;

—the second — when the students listen to a new text without prior preparation.

Choosing between the methods, teachers should consider the following factors: the level of
difficulty of the text for listening and comprehension, students’ level of competence, and what tasks
are set, what a person wants to achieve while listening.

The first method facilitates the student's work and leads to more passive reception of the
material. This method is best used with the students who have quite low level of listening skills
(when the aim is to develop these skills), and the teacher strives to achieve maximum understanding
of the text by students. After listening to the text, it is appropriate to offer tasks where the children
could demonstrate their listening skills. It can be: (1) giving complete answers to questions on the
content of the text; (2) sentence completion; (3) retelling of the text; (4) explanation of the
meanings of polysemantic words from the text; (5) finding synonyms to the given words which are
new for students.

The second method is focused on enhancing speech comprehension on the basis of
accumulated knowledge. Its primary goal is the general understanding of the text, without focusing
attention on single unfamiliar words.

After checking text comprehension, one more listening can be done to highlight new words,
which students should perceive, write down and explain their meanings. It is, of course, a difficult
task, but it is interesting and contributes to the intensity of perception and understanding of new
words in the context of one topic. Text listening is very important in class as it is a means of
enhancement of listening and comprehension skills.

The use of audio materials that correspond with the topic of the lesson is also of great
importance. For example, students could be asked to listen to the recording "Food" while studying
this topic. The advantage of using small records is obvious: students are familiar with the
vocabulary on the topic, and they do not need the teacher’s explanation, this creates a comfortable
psychological atmosphere in class that is the most important factor in successful foreign language
acquisition. The main condition is that the material should be interesting, and students should be
familiar with the topic that stimulates their interest.

In high school audio materials may be used for grammar revision. There are many grammar
topics available, recorded as audio lessons, where the material is explained by British teachers or
native English speakers. This also encourages students to listen attentively and diversifies activities
in the classroom. After the explanation of grammar material in such a way, that is, through the use
of audio recording, it is advisable to ask questions to identify grammar points that are not quite
clear.

We do a lot of listening and comprehension in everyday life, and the level of accuracy of the
perceived information determines further actions of the interlocutors. It is practically impossible to
form only one linguistic skill at the lesson. While working with audio recordings lexical,
grammatical, phonetic skills are enhanced. Audio texts provide information for discussion, which,
in turn, suggests further development of speaking and writing skills. In this case, listening is a
means of teaching.

Of course, it is necessary not only to listen to the teacher’s speech at the lesson, but also
audio recordings of native speakers during classes (intensive listening), as well as listen to authentic
texts (extensive listening).
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Preparing for the lesson, the teacher of English should take into account the fact that the
audio material should meet the following criteria:

—compliance with the age peculiarities of students and their linguistic experience in native
and foreign languages;

—the content of the new interesting information for students;

—presentation of different forms of the language;

—availability of extra items of information;

—provide natural situation, characters and circumstances;

—the ability of the material to evoke emotional response;

—preferable educational values.

Thus, the use of authentic audio materials at foreign language lessons is an effective and
feasible approach to develop students’ phonemic hearing, listening and comprehension skills, to
enhance their communicative competence. Modern information technologies create new
opportunities for teaching listening and pronunciation, and allow teachers to withdraw from
traditional forms of learning and enhance individualized learning activities of students, to optimize
the assimilation of language structures and grammar rules.
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VJIK 821(100 87) (075.8)
DER DEUTSCHE MINNESANG

Astrid BRUNNER (Neu-Ulm, Deutschland)

Minnesane — ye noesis, saKy npunucyioms negnomy asmopy. OcHogol0 clyeyeana JpuKkd, sKa ichysaid He
HA YIHHOMY nepeamenmi, a nepeoasandcs y HCUsomy CRiIKy8aHHi nomidxc niodei. Bapmo sasnauumu, wo ycHo
ycnaokosana noesis  Oyia  NONEPEOHUKOM —NUCbMOBOI  JUPUKU, OCKUIbKU —IXH GHYymMpIwHA — hopma
npocmedicyemuvcsi we y nicusax 13 cmonimms. [Ipome 6ona ne 3nukia 3 noseoio aimepamyphoi pipuxu. Lle
maxkoeo poody Mpuxa, KA € MUunosoio O0Jis CEIMCbKoi epomaou i c80iMU OOCACHEHHIMU CHOHYKAAA 00
meopuocmi. Yoice 3a ye 60Ha Mana ocodonuse 3HavyenHs, woob sUsHAUUMU CIMAHO8UWe TUYaps y CYCRiIbCME, a
maxooic Oyau Hocismu RPuUOBOPHOI Kyabmypu. Yoice y uacu pumcvbkoi anmuynocmi Oyau cnpobu 3’scysamu
cmaenents 0OHi€el MoOuHU 00 THWOT 3 nO3uyii OPyACcOU, CMOCYHKIG MIdC HON08IKaMU, Wo i OYI0 OCHOB0I0
OCHOBHUX CMOCYHKIG Midic moobmu. Jluwe auyapcvke cepeOHbOGiUYs NOCMABULO HA NPOGIOHI NO3UYil
CMOCYHKU MidiC 40A08iKOM ma dicinkolo. He wonosik, a oicinka cmae miclo npomunedqicuicmio, siKy JoOuHa
BUOLIAE NO BIOHOWEHHIO 00 THWOT 100unu. Yepes ye minnesane K NizHAHHs 1OOUHU 8I0i2pas 0COOIUBY POTb 6
icmopii i ye He BUNAOKOB0, WO (OPMU MINCTIOOCOKUX CMOCYHKI6 OYIu chopmosani 30e0iibuio2o 6 enoxy
CepeOHbOBIUH020 TUYAPCMEa i me, Wo C1060 ,, TUYAPCoKUll " we i cb0200HI NO3HAYAE 0CobIUGe CMAGLEHHS 00
IHWOT MOOUHU.

Kniouogi cnosa: nimepamypa Bucokozo Cepednvosiuys, npudeopua nipuka, Minnesane, mobosna aipuxa,

216



