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SOCIOLINGUISTIC PERSPECTIVE
ON VARIETIES OF ENGLISH:
IMPLICATIONS FOR TEACHING

In the modern globalised world, the position and status of the English
language have changed significantly. From being a language spoken by a few
nations, it has become the language of international communication or lingua
franca used by speakers of different nationalities (Galloway & Rose, 2017).
There is a widely held view that English no longer belongs to English speaking
communities as the number of non-native speakers of English across the globe
is growing steadily and exceeds the number of native speakers (Tan, 2020).
Apart from native Englishes, there are New Englishes (English as a
second/outer circle contexts) and English spoken by the rest of the world
(English as a foreign language / expanding circle context) (Galloway & Rose,
2017). The notion of one standard language — the Queen’s English, or
American English — has changed as well. According to Kachru and Smith
(2009), ,,there are now multiple standard Englishes (Australian, Canadian,
Caribbean, New Zealand, Indian, Nigerian, Philippine, Singaporean, and
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others)” (p. 9). However, certain varieties of a language are still recognised as
,standard”, whereas other varieties are viewed as less prestigious despite
having equally rich and complex language systems. Therefore, many teachers
and students still aim to ,,sound like a native speaker” and have certain
stereotypes towards non-standard varieties.

The discussion on the language standardisation is mainly run around the
two extremes that are described as "popular" and ,,expert” models (Weber &
Horner, 2012). The ,,Popular” model postulates a hierarchical relationship
between ,,languages” and ,,dialects” with a strong evaluative component that
the former are superior to the latter (Weber & Horner, 2012). In the literature,
advocates of this model have been described as ,,pedants” or ,,guardians of the
language” who do not recognise its dynamic nature. Proponents of the ,,expert”
model have quite liberal views on language norms, argueing that all varieties
are equal in linguistic terms and (Weber & Horner, 2012). They state that
language is not dependent on grammars and dictionaries as it existed before it
was codified in a dictionary or grammar (Kachru & Smith, 2009).

This debate requires a teaching agenda that incorporates pedagogical
approaches that raise awareness about different varieties of English and
emphasise respect among speakers. A growing number of publications stress
the need for teachers to be aware of these sociolinguistic issues and to
critically apply them in language teaching (Galloway & Rose, 2017; Bayyurt
and Sifakis, 2017; Tan et al., 2020). Nevertheless, there is also research
evidence that despite teachers' knowledge of different varieties of English and
the fact that it enhances effective communication, most of the teachers believe
that they should keep to the use of Standard English and teach established
norms of grammar and pronunciation (Tomak and Kocabas, 2013). Similarly,
students continue to view Standard English as the norm in learning and prefer
native or native-like teachers (Tan et al.,, 2020). English teachers lack
consensus about the implementation of sociolinguistic aspects such as English
varieties in language pedagogy (Tan et al., 2020). Therefore, this article
investigates the sociolinguistic nature of English varieties and the importance
of teachers' sociolinguistic competence in language education.

The purpose of this article is to explore (1) why certain varieties of
English language become recognised as 'standard' whereas other varieties are
regarded as less prestigious or inferior, and to (2) elaborate on how this can be
used in language pedagogy.

The issue of language standardisation is often presented as a negative
development, with its drawbacks outweighing its merits. Moreover, the whole
idea of grammar and dictionaries is frequently described throughout the
sources in a slightly ,,sarcastic” manner. For example, Milroy and Milroy
(2012) assume that if lexicographers remove all traces of value-judgement
from their work and refuse to label particular tokens as ,,colloquial” or ,,slang”,
there is likely to be a ,,public outcry” (p.4). The underlying message of such
discourse is the division into general public and linguists (the elite), which
represent ,,popular” and ,,expert” models, respectively.
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The ,,Popular” model lines up with the ,,standard language ideology”,
which identifies the language with certain norms as described in grammars and
dictionaries. Its supporters argue that if the forms of the language were not
fixed and legitimised, the language would have split up into dialects that may
become mutually incomprehensible. A good example of this is what happened
to Latin after the Roman Empire collapsed when the language was broken up
into dialects which developed into Romance languages (French, Italian,
Spanish, Portuguese, Romanian and others) (Milroy & Milroy, 2012).

The ,,Expert” model argues that there is no purely linguistic difference
between languages and dialects (Weber & Horner, 2012). As Hudson (1980, p.
191) put it: ,Linguists would claim that if they were simply shown the
grammars of two different varieties, one with high and the other with low
prestige, they could not tell which was which, any more than they could
predict the skin colour of those who speak the two varieties” (cited in Milroy
& Milroy, 2012, p. 6)

Milroy and Milroy (2012) describe the process of language
standardisation as follows. After a variety is selected, it is accepted by
influential people and then diffused geographically and socially by means of
official papers, education, the writing system, as well as different kinds of
discrimination against non-standard speakers. The next stage is that the
standard language should be maintained. It is maintained through various
ways: it is used by socially mobile people for utilitarian needs and by the most
successful people in writing and, to a great extent, in speech. Another way of
standard language maintenance is through promoting literacy, and the writing
system is then perceived as the model for ,,correctness” (Milroy & Milroy,
2012).

Thus, standard language ideology is often discussed within the
framework of notions of ,,correctness”, ,,acceptance”, and ,,prestige”, all of
which reinforce social structures (Smith, 2019). According to Milroy and
Milroy (2012), it encourages prescription in language and acknowledges only
one correct way of using a linguistic item (at the level of pronunciation,
spelling, grammar and meaning). In language guardians' opinion, any deviation
from the norm is considered to have arisen from speaker's perversity, cognitive
deficiency, illiteracy, barbarisms, stupidity, ignorance, moral degeneracy, etc.
(Milroy & Milroy, 2012).

In Britain, the most frequently described variety of English (at the
phonological level) that holds power and prestige is Received Pronunciation
(RP). It is widely used as a reference point in dictionaries and as a model for
teaching English as a foreign language. RP is seen as standard English, free of
regional variations, and is also known as ,,BBC English”, ,,The Quee’s
English”, or ,,Oxford English”, however, as Robinson (2019) notes, this can be
a little misleading as the English we hear in Oxford University or on BBC is
no longer restricted to one type of accent. Even the Queen has shifted her
accent over time to a more standard, ,,middle class” Southern English accent,
»away from an extreme ,,conservative” form of RP” (Smith, 2019), which is
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interpreted as an unconscious gesture of solidarity with the people (Robson,
2016).

To answer the question of why RP became recognised as a ,,standard”
variety, Robinson (2019) explores the origin of RP, which can be traced back
to the public schools and universities of the 19th century where members of
the ruling and privileged classes studied. Their speech patterns based on the
local accents of London, Oxford and Cambridge areas became to be associated
with ,,the Establishment” and gained a unique status. In 1922 RP was selected
by the BBC Advisory Committee on Spoken English as a broadcasting
standard. Robinson (2019) notes that for a considerable time, RP was the
accent of the aristocracy and expensive public schools, which may have
contributed to the somewhat negative perception of regional varieties of
English. However, despite the fact the Received Pronunciation of Standard
English has been heard constantly on the radio and then television for over 70
years, only 3 to 5 per cent of the population of Britain speaks RP (Milroy &
Milroy, 2012). Furthermore, Trudgill (1999), as cited in Weber and Horner
(2012), concluded that standard English is less than a language in the sense
that it is only one variety among many which is normally used in writing and
taught to non-native learners, but most native speakers of English speak
another (non-standard) variety. According to Smith (2019), in popular culture,
it is regional varieties that are thriving.

On a larger scale, regarding World Englishes, despite the increasing
acceptance, there is still a strong standard ideology (Galloway & Rose, 2015).
Regional variations of English are often viewed as ,,deficient” or ,,fossilized”
versions. Such beliefs may stem from stereotypes surrounding English as well
as viewing English-speaking countries as English owners. The indigenised
Englishes of the Outer Circle are considered to be ,,illegitimate” offspring of
English, while native English-speaker varieties are treated as the ,,legitimate”
offspring because they are believed to have developed from Old English
without ,,contamination” (Mufwene, 2001 as cited in Galloway & Rose, 2015,
p. 46).

Milroy and Milroy (2012) distinguish between language system and
language use, arguing that at the level of the language system, arguments that
one language or dialect is linguistically superior to another are generally very
difficult to prove. The authors state that notions of superiority or inferiority,
beauty or ugliness and logicality or illogicality can be instrumental only at the
level of use. They illustrate this based on the example of the spread of English
in Australia at the expense of aboriginal languages, proving that it was due not
to its superiority as a system of the language but to the greater economic and
political success of its speakers. Thus, the authors prove that ,judgments
evaluating differences between standard and non-standard varieties are always
socially conditioned and never purely linguistic” (Milroy & Milroy, 2012, p.6).

Implications for teaching. Making students aware of language
variations is considered inevitable by many teachers. This is one of the ways to
avoid or, at least, to reduce misunderstandings and misinterpretations in
foreign language communication.
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Teaching language variations can also be a way of bringing the world
into the classroom so that students, especially those of higher levels of
language proficiency, can be fully aware of the fact that the language in their
textbooks may differ from what they hear in TV series, Youtube or TikTok
videos, songs or in the streets while travelling. According to Eliane da Rosa,
,Variation may be classified into phonological, semantic, syntactic, regional,
age-based, gender-related, stylistic, etc., i. e., language varies from person to
person, from region to region, and across situations. And because of issues
students should learn how language functions as well as being aware of the
existence of the linguistic and cultural diversity in English” (Da Rosa, 2017)

Misunderstandings can happen even at lower levels of language
proficiency; for instance, learners of British English can be confused by the
attempts of Word software to change the spelling of ,,colour” into ,,color” or
,,favourite” into ,,favorite”.

The lack of relevance of a language course to real-life situations can
result in the lack of inner motivation to learn a language; thus, the relevance of
teaching linguistic diversity cannot be denied.

Students should understand that a language contains different types of
dialects, variations and styles depending on the social, geographic, educational
or professional background of a speaker. This can be achieved by using
authentic materials such as texts, videos or podcasts. Obviously, different
methods should be applied depending on the level of students' language
competence, e.g. reading current articles on news websites, observing the
differences in pronouncing ,.either” in ,,Downton Abbey” series, browsing
online dictionaries or using game tools for finding British and American
English equivalents or just paying attention to the usage of ,,gonna” instead of
,»going to” in a popular song. Advanced and proficient learners may benefit
from such platforms as IDEA — International Dialects of English Archive
(dialectsarchive.com) or Language is fun (englishdialectapp.com) while
elementary or pre-intermediate learners may focus on differences between
formal and informal ways of writing an email (for example, by doing an online
quiz at quizizz.com).

In fact, teachers’ and learners' attitudes towards using linguistic variation
may vary. On the one hand, there exists an opinion that including language
variations into foreign languages teaching can cause even more confusion,
especially in the case of basic learners. Some researchers express concerns
about possible complications in the assessment process as well (Stollhans,
2020). On the other hand, the Common European Framework of Reference for
Languages mentions sociolinguistic competencies (including knowledge of
,linguistic markers of social relations; politeness conventions; expressions of
folk-wisdom; register differences; and dialect and accent”) as one of the three
components of communicative language competence (together with linguistic
competences and pragmatic competences) (Council of Europe, 2001, p. 118).

It has been shown in this article that the social component is pivotal in
understanding why certain varieties are regarded as less prestigious or inferior
despite having equally rich and complex language systems. Also, especially in

165



Bicuux JIHY imeni Tapaca IlleBuenka Ne 7 (345), 2021

relation to World Englishes, such factors as stereotypes and ownership have an
impact on their status. Critical awareness of these sociolinguistic realities
should be a necessary component of language pedagogy. English teachers
should teach their students to recognise and respect language varieties.
According to the studies reviewed in the previous section, this is one of the
ways of reducing misunderstandings in communication, widen students’
cultural horizons and raising motivation. More research is needed, though, to
explore how sociolinguistic realities can be fully incorporated into language
education.
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Amnppeiixko JI. B., Measenoscbka /1. O., Ckapaynina 1O. A.
CouioniHrBicTH4Huii miaXix A0 BHUCBITJeHHS PI3HOBUAIB AHIJIiliCbKOL
MOBH B HAaBYAJIbHOMY Npolieci

VY mopaHiii cTaTTi JOCHIIKYETHCA TpoOieMa MOBHOI CTaHAAapTH3aIliil Ta
COLIIONIHIBICTHYHI TIepeyMOBH pPI3HOBHUIIB aHrilicbkkoi MoBU. Pobota
BIJIMTOBIIa€ HA MUTAHHS, YOMY OJHI PI3HOBUIM aHTIIHCHKOI MOBH BH3HAIOTHCS
,,CTAaHIAPTHUMHU’, B TOW Yac SK 1HII BBa)KAIOThCS MEHII MPECTIKHUMH a0o
HIDKYMMH 32 CTaTyCOM, IIIJKPECTIOEThCS BaKIMBICTh COIIOJIHTBICTHYHOT
KOMIIETCHTHOCT1 JJIi BYHUTENiB. JleTallbHO OOTOBOPIOIOTHCS JIBI  MOJENi
cTaHmapTusamii MoBu (,,IOMyNsipHA” 1 ,,eKCIepTHA”), MO MAI0Th JOKIAJIHE
MOSICHEHHS TIPOIIeCY CTaHAapTu3amii Ta QopMyBaHHS MOBHOI 11€0JI0rii.
OnucyeTbes iCTOpPiss BUHUKHEHHS HAUTIOMYJISPHIIIIOr0 Pi3HOBUAY aHTIIIHCHKOT
MmoBH y Benukiii bpuranii ,,Received pronunciation”, BKa3ylOTbCS MPUYHHHY,
3aBISIKM SIKAM BiH CTaB BU3HAHUM SIK ,,CTAaHAAPTHHA~ PI3HOBUA. Y CTaTTi
00rOBOPIOETBCS TOTYXHsI cTaHaaptHa iaeororis momo World Englishes i
MOTOYHWUH CTaH pErioHAJBHUX Bapiamiil aHTJIWCBKOI MOBH SIK HOTO
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,HEeIOCKOHamuX"’ abo ,,cKamM'sHiTuX~’ BepCiid. IIutanuga BHCOKOro abo
HU3BKOTO CTaTyCy pI3HUX PI3HOBUIIIB PO3TIIANAETHCA B KOHTEKCTI TOHSATH
,CUCTeMa MOBHW~ 1 ,,BUKOpHCTaHHS MoBHW . I[lokazaHo, 10 coIlianbHUI
KOMIIOHEHT Ma€ BUpILIaJbHE 3HAYCHHS JJIsI PO3YMIHHS TOTO, YOMY IMEBHI
PI3HOBU/IM BBXKAIOTHCS MEHII MPECTHKHUMH, HE3BA)KAIOUU HA TE, 10 BOHH
MalTh OJHAKOBO OaraTi i CKJIaaHI MOBHI cucTeMu. Ha ixX cratyc Takox
BIUIMBAIOTh Taki ()aKTOpH, SK CTEPEOTHUIH 1 HAJEKHICTH 10 IMEBHOrO KoJja
MOBIIB. CTaTTs  TMEpexXOoAWTh O  OOTOBOPEHHS  3HAYCHHSA  IUX
COLIIONIHTBICTUYHUX ACTICKTIB sl BUKIAAaHHS. [liIKpECTIOEThCS BaXIIMBICTh
KPUTUYHOTO  YCBIJIOMJICHHSI BHKJaJadaM{ COL[IOJIHTBICTHYHHX peaii.
[IpencraBiieHi Taki mepeBary IiJBHINCHHS 00I3HAHOCTI YYHIB MPO Pi3HOBUIH
AHTJIIMCHKOT MOBHU SIK YHUKHEHHS a00 3MEHIIICHHSI HETIOPO3yMiHHS W HEBIPHUX
TIIyMa4deHb MPU CHIUIKYBaHHI 1HO3€MHOIO MOBOIO, ()OPMYBaHHS YSIBICHHS PO
PI3HOMaHITHICTH aKIIEHTIB Ta J1aJIEKTiB, PO3IIUPEHHS CBITOTIISAY MIOAO 1HIITHX
KyJIbTyp, PEJIEBaHTHICTh 1O pealbHUX JKUTTEBUX cHTyalid. HaBemeHno
KOHKPETHI TNPUKIAAd poOOTH 3 PI3HOBUIAMHU aHTIINWCBKOI MOBH Y
BUKIIAJAIBKIN TPAKTHUIIL.

Knouosi cnosa: pi3HOBUIN aHTIINCHKOI MOBH, MOBHA CTaHIApTH3AIli,
MOBHA 1/1€0JIOT'is, BUKJIQJaHHS aHTJIIHCHKOI MOBH, CTaTyC, COIIIOJIIHIBICTHKA.

Anppeiixko JI. B., Mensenosckas /1. A., Ckapaynuna 1O. A.
ConHOIMHIBUCTHYECKHIT  TOAX0A K  BONPOCY  Pa3HOBHIHOCTEN
AHTJIMHCKOrO SI3bIKAa B KOHTEKCTE NpenoaaBaHusi

B nannoii ctatee uccnemyeTcs mpoOiema s3bIKOBOM CTaHIapTHU3ALUKN U
COLIMOJIMHIBUCTUYECKHE KOPHU DPAa3HOBHIHOCTEH aHrmumiickoro sizbika. Pabora
OTBEUAaCT Ha BOIMPOC, IOYEMY OJIHM PA3HOBUIHOCTH AHIJIMUCKOIO SI3bIKA
MPU3HAIOTCS ,,CTAHAAPTHBIMU, B TO BpeMs KaK JpPYrHe CUYUTAIOTCI MEHEe
MPECTIKHBIMU WM OoJiee HU3KUMU IO CTaTyCy, MOMYEPKUBAETCS Ba)KHOCTH
COL[MOJIMHIBUCTUYECKON  KOMMeTeHTHOCTH 1y yuuteneil.  IlompoGHo
00CYXIaloTCsl JBE MOJEIM CTaHAapTU3aluu s3blKa  (,,[IOMyNApHas” U
,»IKCIIEpTHAs ), arole NoJApoOHOE OOBSICHEHUE MpoLiecca CTaHJAPTU3ALUH U
dbopmupoBaHUs S3bIKOBOM upaeosoruu. OnuchIBaeTcsl Hanbosee MOIMyIspHas
Pa3sHOBUAHOCTh  AHIVIMHCKOrO s3blka B BemukxoOpurtanuu, ,,Received
pronunciation”, yKa3bBalOTCS NPUYHHBI, Ojarogaps KOTOpbIM OHa cCTajia
IPU3HAHHOM ,,CTAaHAAPTHON pa3HOBUIHOCTHIO. B cTaThe 00CyXmaeTcs cuibHas
CTaHJapTHasl sI3bIKOBast uueoyorus 1o orHomeHnio kK World Englishes u
TEKyIlee MOJOXKEHUE PErHOHANBbHBIX BapUallMi aHTJIMHCKOTrO SI3bIKa KaK ero
,,HECOBEPILIEHHbIX WJIM ,,0KaMEeHeNbIX~ Bepcuid. Bompoc cratycHoCcTH
Pa3IMYHBIX PA3HOBUIHOCTEH pacCMaTpUBAETCS B KOHTEKCTE MOHSITUMN ,,cCTEMa
s3pIKa” W ,,MCIIOJIb30BaHMA s3bIKa”. 1loka3aHo, YTO COLMAIBLHBIM KOMIIOHEHT
UMeeT pellaroliee 3HA4YeHUE s NMOHMMaHMS TOro, MOYEeMY OIpeleseHHBIC
Pa3sHOBUAHOCTH CUMTAIOTCS MEHEE MPECTH)KHBIMU WM HU3KUMHU HECMOTpPS Ha
TO, YTO OHH MIMEIOT OJIMHAKOBO OOTaThie W CJIOKHBIC S3BIKOBBIC CHCTeMBI. Ha
CTaTyC pa3HOBUIHOCTEH TaKKE BIHSIOT Takue (aKTOPhI, KaK CTEPEOTHIIHI U
MPUHAIJIEKHOCTh K ONpeAeNieHHOMY Kpyry Hocuteneil. CTaTbhs MepexoguT K
OOCYKIIEHUIO 3HA4YEeHUS OTHX COLMOJMHIBUCTUYECKHX  ACMEKTOB  JUIs
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nperogaBaHus. HOH‘IGPKI/IBaeTCSI Ba’XHOCTb KPUTHYCCKOI'O OCO3HaHWA
YUUTCIIMHA COIIMOJIMHIBUCTHYCCKHUX peanI/Iﬁ HpeI[CTaBJ'IeHBI TaKHC
NPpEUMYIICCTBA IMOBBIIICHUA OCBCAOMIICHHOCTH YYaIIUXCA O PA3HOBUIAHOCTAX
aHTJIUMCKOrO S3bIKa KaK mpea0TBPAlICHHUC NI YMCHBIICHUEC HCAOIIOHUMAHUA U
HCBCPHBIX TOJIKOBaHHUH npu O6H_ICHI/II/I Ha HWHOCTPAHHOM £A3BIKC, TIPUHATHC
SA3BIKOBOTO MW KYJBTYPHOI'O p83H006p331/I${, PCICBAHTHOCTL K PCAJIbHBIM
JKU3HCHHBIM CUTYyallUsAM. HpI/IBeI[eHBI KOHKPETHBIC TIPUMCPBI pa6OTBI C
S3BIKOBBIMH PA3HOBHUAHOCTAMU B IPCTIOJaBaAHWU.

Knrouesvie cnosa: Pa3HOBUAHOCTHU aHTJIMIICKOTO sSA3bIKa, A3BIKOBad
CTaHAapTu3alud, A3bIKOBad HACOJIOTHUA, NPCIOJaBaHUC aHTTIMHCKOTrO S3bIKa,
CTaTyC, COUOJIMHIBUCTHKA

Andreiko L. V., Medvedovska D. O., Skarloupina Yu. A.
Sociolinguistic perspective on varieties of English: implications for teaching

The article explores the issue of language standardisation and
sociolinguistic roots of varieties of English. It answers the question why some
varieties of the English language become recognised as ,,standard” whereas
other varieties are regarded as less prestigious or inferior and advocates the
importance of sociolinguistic competence for teachers. Two models of
language standardisation (the ,,popular” and the ,,expert” model) are critically
discussed, providing a detailed explanation of the process of language
standardisation and the formation of standard language ideology.

The most frequently described variety of English in the UK, the
Received Pronunciation, is described in greater detail, tracking down the
reason why it has become recognised as the "standard" variety. A strong
standard ideology with World Englishes and the current position of regional
variations of English as its ,,deficient” or ,fossilized” versions is discussed.
The notions of language system and language use are considered in relation to
the superiority or inferiority of different varieties. It has been shown that the
social component is pivotal in understanding why certain varieties are regarded
as less prestigious or inferior despite having equally rich and complex
language systems. Such factors as stereotypes and ownership have an impact
on their status too. The article proceeds to the discussion of implications of
these sociolinguistic aspects for teaching. The importance of teachers' critical
awareness of sociolinguistic realities is emphasised. Such benefits of raising
students' awareness of varieties of English are presented: avoiding or reducing
misunderstandings and misinterpretations in foreign language communication,
recognising linguistic and cultural diversity, demonstrating relevance to real-
life situations. Specific examples of practising language varieties are given.

Key words: varieties of English, World Englishes, language
standardisation, language ideology, Received Pronunciation, teaching English,
language use.

Crarrs Haniina no penaxmii 08.10.2021 p.

Cratts npuitnara no apyky 10.10.2021 p.
Penensent — 1. ¢inon. H., mpod. Tanenko H. B.

169



