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Abstract: Social media and networks have opened new opportunities for individuals to learn and grow, 

regardless of their educational or professional background. The implications and challenges of technology in 

educational settings are not well understood, despite its widespread use and impact on students. The study 

aims to investigate students' social networking behaviour in the form of the use of social networking sites 

during class in relation to their gender, age group, education, and place of residence and focuses on three 
age groups of students who are representatives of Generation Y and Generation Z because both generations 

are growing up and coming of age in the 21st century and have been exposed to digitization and digital 

transformation since early childhood. The research sample consisted of 278 students from public and private 
universities and high school graduates who expressed interest in studying at the university. The results show 

that all examined variables, except place of residence, have a significant but small effect on what students do 

on social networking sites during classes and the reasons why they use them. However, according to the 

results, the fact that students connect to social networks during class does not imply that they have a reduced 

interest in the subject matter being taught or the knowledge being acquired, which means that there is a 
significant opportunity to adapt the learning approach on these platforms. 

Keywords: social media and networks; educational process; university; students. 

 
Received: 10 April 2023  Revised: 25 August 2023  Accepted: 12 September 2023 

 

Funding: There was no funding for this research. 

Publisher and Founder: Sumy State University 

 

 

Cite as: Chovanova Supekova, S., Keklak, R., Masarova, T., & Jakesova, P. (2023). Social Media, Networks, 

and Students in the Context of the Educational Process. Marketing and Management of Innovations, 

14(3), 142–152. https://doi.org/10.21272/mmi.2023.3-13 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://orcid.org/0000-0002-3817-3594
https://orcid.org/0000-0003-3937-3261
https://orcid.org/0000-0003-4753-3309
https://orcid.org/0009-0007-7117-3290
mailto:sona.supekova@paneurouni.com
https://doi.org/10.21272/mmi.2023.3-13


Marketing and Management of Innovations, 3, 2023 

ISSN 2218-4511 (print) ISSN 2227-6718 (online) 

 

143 

1. Introduction. Since the second decade of the 21st century, the world and its direction have been 

characterized by a boom in digitization and digital transformation (Ivanova et al., 2021; Vasanicova et al., 

2022). Social media and networks have not only become the digital phenomenon of the last decades but also 

represent a digital space of unexpected future possibilities. They are becoming an inimitable tool and medium 

for marketing businesses, especially a means of promoting and advertising them. However, at the same time, 

they are also important in many other areas, not only as sources of information but also as a means of 

contemporary interpersonal communication. 

Social media and networks have also had a profound impact on the teaching process (Dennen et al., 2020; 

Parmar et al. 2022). They can help to strengthen relationships between students by providing a platform for 

communication and collaboration. On the other hand, their use during classes can have negative impacts on 

course outcomes (Zimmer, 2022), such as decreased attention, decreased engagement, and increased 

distractions. Increasing evidence that social media and networks can provide a space for learning and 

collaboration leads to educators using social media and virtual social networks in both formal and informal 

settings to enhance their courses (Ralph et al., 2022). Formal settings include classrooms, where educators 

may use social media to facilitate discussion, share resources, or provide feedback to students. Informal 
settings include online communities, where educators can connect with other educators and exchange ideas 

about teaching and learning. Therefore, social media and networks provide educators with exhilarating 

opportunities to guide learners in authentic problem-solving environments. 

However, these tools can also pose challenges, whereas until now, there has been scarce research on how 

they can directly aid in the growth of learners' problem-solving skills (Koehler & Vilarinho-Pereira, 2021). 

Moreover, the existing evidence on the impact of social media and networks on student engagement is mixed. 

Some studies have shown that social media and networks can have positive impacts (Nochumson, 2020; Park 

et al., 2022), while others have shown that they can have negative impacts (Sun et al., 2021; Zimmer, 2022; 

Zulkanain et al., 2020). It is important for educators to be aware of both the potential benefits and risks of 

social media and networks and to use them in a way that is beneficial to students (Rodriguez-Triana et al., 

2020; Gavurova et al. 2021). 

The study responds to the above research gap and aims to investigate students' social networking behavior 

in the classroom, specifically their use of social media and networking sites (SNSs), in relation to their gender, 

age group, education level, and place of residence. It also examines the amount of time students spend using 

SNSs during class because there is a correlation between the frequency of social media use in classes and 

poorer academic outcomes (Rozgonjuk et al., 2018). 

The structure of the article is as follows. Theoretical background refers to the body of knowledge that 

exists in the domain of social media and networks and their impacts on education. The following methodology 

section provides a detailed account of the research methods, data sources, and analytical techniques employed 

in this study. The Results and Discussion section showcases the primary outcomes of the study and elaborates 

on their significance. The final part of the article delivers a recap of the study's discoveries, along with its 

constraints and potential impact on forthcoming research and practice. 

2. Literature Review. Social networks are identified as online platforms that allow individuals to 

establish a public or semiprivate profile within a bound system, gain access to a roster of other users with 

whom they can engage, and peruse their list of connections as well as those made by others. Concurrently, 

they also serve as communal spaces for those intrigued by a specific topic or those with shared interests (Boyd 

& Ellison, 2007). Liccardi et al. (2007) refer to the concept of trust when using social networks, taking into 
account that these kinds of platforms are social frameworks composed of nodes symbolizing individuals, and 

they are founded on the trust among members and the robustness of the relationship (Liccardi et al., 2007). 

One other perspective on social networks is that they can also be perceived as collections of digital portrayals 

of individuals, referring to registered users who are interconnected based on data regarding their shared 

activities, preferences, or common means of communication (Musial & Kazienko, 2013). 

Over time, social networks started to be seen as synonymous with social media, although there are some 

differences between them. Burke (2013) states that social media can be viewed as content uploaded by 

individuals for one-to-many communication, while social networking emphasizes interaction and the 

cultivation of relationships (Burke, 2013). Social networking platforms establish digital linkages among 

individuals who may or may not be familiar with each other, primarily utilized for socializing, amusement, 
updates about their connections, or information search (Perez & Gomez, 2011; Mishchuk et al. 2023). Social 

media is typically referred to as the collaborative creation and distribution of media on a broad scale, 

encompassing social networking sites and other forms of media such as news blogs (Collin et al., 2011). Social 

media can be perceived as a platform for disseminating information, while social networking sites are 
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platforms where communication is bidirectional (Froehlich, 2020). However, in the context of this study, it is 

not important which of the terms we use to refer to the phenomenon in question. 

Social media and networks have not eluded education either. Even educational institutions and universities 

utilize social networks, directly incorporating them into the teaching process and for educational objectives to 

enhance the efficiency of the learning process, for example, by increasing course accessibility. For example, 

in the United States, in 2016, two-thirds (67%) of the students formed a group that had taken at least one 

online course (Allen et al., 2016). Already in the same year, 42.17% of students in Croatia said that they 

valued the use of social networks for educational purposes as a good option (Skendzic & Devcic, 2017). 

Whether based on students' academic experiences or surveys conducted, online communication through social 

networks can be a factor that helps students to adapt more easily to university life and help them to form 

relationships between students, their peers, and teachers. According to Ng and Latif (2011), in contrast to the 

traditional education system, social networking has a more significant influence on both educators and 

learners, as it provides the chance to link up and cooperate in a simpler manner. (Ng & Latif, 2011; Belas et 

al. 2019). Students are no longer just using social media to connect and engage with friends or family. Now, 

it is also being embraced by educators, as teaching and learning without the use of technology can often seem 

monotonous (Salarzadeh et al., 2017; Kubak et al. 2021). 

According to Kebritchi et al. (2017), there are also challenges that teachers face in connection with social 

media and networks. These include finding techniques to increase students' interest and using the online 

environment along with the methods used in the traditional teaching process. With the proliferation of the use 

of online environments for learning, it is important to understand the methods by which students learn and the 

way they think in an online environment when learning, which in many ways differs from the methods and 

ways in traditional courses (Kebritchi et al., 2017). Jaggars (2014) suggests that educators need to consider 

the fact that students possess different learning strategies and abilities, and negative experiences either from 

technical issues or problem-solving difficulties in an online setting can deter them from online learning or 

maintaining a positive outlook towards this form of education (Jaggars, 2014). 

It is important to note that, specifically for university students, engaging in social networking, 

unfortunately also during the classroom, is a way to build social capital and obtain a suitable job (Rozsa et al., 

2022a; Rozsa et al., 2022b; Stefko et al., 2014); therefore, the path of social media or network restriction or 

even prohibition during classes is not entirely viable in the university environment. Engaging with trusted 

social media should thus be appropriate for online learning today but also attractive from the perspective of 

teachers (Tkacova et al., 2022; Gavurova et al. 2018). 

As mentioned earlier, research on the impact of social media and networks in education settings has been 

conducted in various directions. Dennen et al. (2020) investigated the role of six popular social networking 

sites (SNSs) and engaging students, teachers, and administrators in interviews. The study explored how SNSs 

are used to support a myriad of functions within the school, such as professional development, classroom 

learning, self-guided education, and social interaction. The research additionally investigated the participants' 

more general use of SNSs and the intersections between personal and academic applications. The results 

revealed that while the instructional application of SNSs is minimal, SNSs still have a ubiquitous presence 

within the academic environment and can be used for both positive and negative purposes. For example, SNSs 

can be used to connect with friends and family, share information, and learn new things. However, SNSs can 
also be used to spread misinformation, cyberbullying, and other harmful behaviors (Dennen et al., 2020). 

Differences in the use of social networking sites during lectures in relation to gender, age group, education, 

and place of residence were inconsistently stated by many research studies. Kay et al. (2017) found that 80% 

of students use mobile devices to complete assignments in class, but they also engage in distracting activities 

such as writing emails (64%), surfing the internet (65%), using social networking sites (52%), sending instant 

messages (32%), and playing games (30%). Female students use social media more than male students, while 

male students play games more than female students (Kay et al., 2017). Colas-Bravo & Quintero-Rodriguez 

(2023) also investigated differences in the use of YouTube platforms in educational contexts according to the 

age, gender, and education level of the subjects. Substantial significant differences were observed for the age 

variable but not for the variables of gender or level of education (Colas-Bravo & Quintero-Rodriguez, 2023). 

In regard to the frequency of social media use in lectures, Rozgonjuk et al. (2018) investigated how the 

use of social media in lectures influences learning approaches in a sample of 405 Estonian university students. 

They confirmed that excessive social media use was associated with poorer academic outcomes in terms of 

nondeep and superficial approaches to learning (Rozgonjuk et al., 2018). The findings also suggest that 

students who were more distracted digitally had lower final course grades, while those who placed greater 

emphasis on peer learning achieved higher final course grades (Liao & Wu, 2022). On the other hand, 
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employing social media or networks for academic tasks during class time can effectively address boredom 

and disengagement, especially when dealing with content-heavy subjects (Nadeem & Blumenstein, 2021). 

3.  Methodology and research methods. The study aims to investigate students' social networking 

behavior in the form of the use of social networking sites during class in relation to their gender, age group, 

education, and place of residence. The subobjectives of the research also include verifying the time students 

spend using social network applications during classes and the dependence of activities on the application 

used. The following hypotheses were stated: 

• Hypothesis 1 (H1): There is a significant difference in the use of social networking sites by students 

during classes depending on gender. 

• Hypothesis 2 (H2): Students' age group has a significant effect on the reasons why students use social 

networking sites during classes. 

• Hypothesis 3 (H3): Education has a significant effect on the reasons why students do not use social 

networking sites during classes. 

• Hypothesis 4 (H4): Place of residence has a significant effect on the reasons why students do not use 
social networking sites during classes. 

The authors conducted this research using a structured questionnaire distributed electronically during the 

last three weeks of the summer semester of 2022. The included questions were oriented to three areas: 1. 

general questions about the use of social networking applications, 2. social networking behavior in relation to 

advertising on social networks and in the online space, and 3. the area of students' use of social media during 

the teaching process, whether privately, regardless of the teacher's attitude, or with the teacher's participation, 

as part of the teaching process. The questionnaire contained 17 questions, of which 12 were merit questions 

and 5 were identification questions. 

The research sample consisted of 278 (complete questionnaires with no errors, 85% return rate) students 

from public and private universities and high school graduates who expressed interest in studying at 

university. The sample profile is presented in Table 1. 

 
Table 1. Sample profile 

Gender  Female Male   Total 

  n 182 96   278 

  Share 65.00% 35.00%   100 

Age group  18-21 22-25 26-30  Total 

  n 140 106 32  278 

  Share 50.00% 38.00% 12.00%  100 

Education  Basic Middle High School University Total  
n 19 156 90 13 278 

  Share 7.00% 56.00% 32.00% 5.00% 100 

Place of residence  Urban Rural   Total 

  n 199 79   278 

  Share 72.00% 28.00%   100 

Sources: developed by the authors. 

 

The variable time spent by respondents on social networks is measured by the number of hours spent on 

individual social networks, and the answer is based on respondents' mobile phone extracts in a week span. 

The reasons why students connect to social networking sites during classes were measured by six possible 

answers (I'm bored with the subject, Lecturer did not interest, I missed the notes, Addicted, I cannot get, I'm 

dealing with personal problems, I do not even truly know why) in the intensity of never, sometimes, always. 

Students' reasons for not connecting to social networking sites during classes were measured with five 

possible answers (I want to concentrate on the lecture, I cannot do both activities, It is rude to the teacher, I 

just do not do it) also in the intensity of never, sometimes, always). To evaluate the results of the research, we 

looked for correlations between the response options to the merit questions and the relationship of variables 

such as gender, age group, education, and place of residence. A chi-square test was used to validate 

respondents' answers to each question (Chovanova, 2019). Criterion analysis was used to identify specific 

factors of students' use of social networks during the teaching process. The Kruskal‒WallisWallis test was 

used as a nonparametric method, which is the nonparametric equivalent of the one-factor analysis of variance, 

i.e., it allows testing the hypothesis H0 that k (k ≥ 3) independent sets come from the same distribution. It is 
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a direct generalization of the Wilcoxon two-sample test for independent samples (k ≥ 3) (Stehlikova et al., 

2009). The statistical program R was used to process the data. 

4. Results. In Table 2, we report those responses that are significantly dependent on the individual 

variables, namely, gender, age group, education, and place of residence. In the first column, there are questions 

from three groups: group A represents the questions related to the use of each social network, group S 

represents the questions related to the use of social networks during classes, and group B represents the 

identification questions of the respondents, namely, gender, age, education, form of study and residence. 

 
Table 2. Significant dependencies of responses in relation to the variables gender, age group, education, and 

place of residence 

Question/question X-squared df* p value Cramer V Effect size 

S23B1 6.6229 1 0.03646 0,1078 small 

S16B1 9.2433 1 0.00983 0,1273 small 

S18B2 9.4907 2 0.04994 0,1054 small 

S29B2 14.738 2 0.00527 0,1313 small 

S16B2 13.059 2 0.01099 0,1236 small 

S4B2 11.633 2 0.02032 0,1166 small 

S3B2 10.095 2 0.03886 0,1087 small 

S8B3 14.267 2 0.02679 0,1292 small 

S21B3 13.620 2 0.03418 0,1262 small 

S1B3 22.760 2 0.00088 0,1632 small 

S6B3 18.746 2 0.00461 0,1481 small 

S21B5 10.195 1 0.00611 0,1337 small 

Sources: developed by the authors. 

 

We confirm hypothesis 1 (H1). Thus, gender has a significant but small effect on what students do on 

social networking sites during class and, in this case, specifically on reading newspaper news (V=0.1078), 

while at the same time, gender has a significant although small effect on the fact that a student is not connected 

to the internet at all during class and therefore not connected to social networking sites (V=0.1273). 

We also confirm hypothesis 2 (H2). Age group has a significant, although small, effect on the reasons why 

students are on a social network during class, namely, because he/she is bored with the lecture (V=0.1087) 

and because the lecturer has not interested the student (V=0.1166). Age also has a significant although small 

effect on the response of what the student does on the social network, namely, reading news (V=0.1236) and 

browsing goods on e-stores (V=0.1054), as well as whether the student would welcome the use of social 

networking sites to support the learning process; hence, age has a significant although small effect on the 

response of "it would be annoying" (V=0.1313). We confirm hypothesis 3 (H3). Education has a significant 

although small effect in all the following responses, namely, whether the students use social networking at all 

during class (V=0.1632), and in the explanation of the reasons, namely, that the student cannot even justify 

why he/she is online and follows social networking (V=0.1292) and that he/she thinks it is already an addiction 

and cannot help it (V=0.1481). Similarly, education has a significant, although small, effect on the answer of 

what he/she does while connected to social networking sites, namely, messenger messaging (V=0.1262). 

Respondents' residence has a significant effect on whether the student writes messages through social 

networking sites during class (V=0.1337). We could not confirm Hypothesis 4, as the place of residence does 

not have a significant effect on students' responses on the reasons for which they use social networking sites 

during class. 

Table 3 shows significant, albeit small and insignificant, correlations between each respondent's answers 

and which social network they use and which communication application they use. Students' responses on the 

area of interest in communicating with the teacher through social networking (V=0.1256) and whether the 

student would be interested in incorporating social networking into the teaching process (V´0.1302) are 

significantly correlated, although it is a small correlation, with whether the student is an active user of 

Facebook. At the same time, the Facebook user and the answer to the question of how beneficial the student 

would consider the teacher's use of social networking sites in the teaching process, therefore, also shows a 

significant, although insignificant, dependence (V=0.132). 

Whether a student is an active user of Instagram has a significant, although small, effect on the reasons 

why a student spends time on social networking sites during class. Namely, because he/she is bored 
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(V=0.1607), because he/she is not interested in the teacher (V=0.1544), because he/she cannot help 

himself/herself and evaluates joining social networks as his/her addiction (V=0.1152), and because he/she 

cannot actually explain the reasons for his/her joining social networks during class, he/she does not even know 

why (V=0.1139). We can further state that if he is an active Instagram user, then this has a significant, although 

small, effect on the answers of what exactly the student does on social networks during class: he writes 

messages (V=0.1513), other reasons (V=0.1241) but also the fact that the student answers that he is never on 

social networks during class (V=0.1241). At the same time, being active on Instagram significantly influences 

the user's answer regarding whether he/she would be interested in incorporating social networking into the 

teaching process (V=0.1349). There is also a significant, albeit small, correlation between the fact that a 

student is an active Instagram user and the reasons given for why he/she would welcome the involvement of 

social networking sites in the teaching process, namely, being beneficial (V=0.1195), fun (V=0.1223) and 

motivating (V=0.1172). The fact that a student is an active Twitter user has a significant, albeit small, effect 

on the only response and that a student will only join a social network during class if a notification has been 

received (V=0.1089). 

 
Table 3. Significant interdependencies of responses in relation to social media and network use during classes 

Q/Q 
X-

squared 
df* p value Cramer V effect size Q/Q 

X-

squared 
df* p value 

Cramer 

V 

Effect 

size 

S25A1 13.482 2 0.0359 0,1256 small S22A6 19,973 2 0,0005 0,1528 small 

S29A1 14,483 2 0,0059 0,0132 negligible S25A6 14,422 2 0,2526 0,1299 small 

S4A2 20,393 2 0,0004 0,1544 small S3A11 10,499 2 0,0328 0,1108 small 

S3A2 22,078 2 0,00019 0,1607 small S8A11 11,103 2 0,0254 0,1140 small 

S24A1 14,483 2 0,0059 0,1302 small S4A11 10,627 2 0,031 0,1115 small 

S6A2 11,343 2 0,0229 0,1152 small S5A11 21,716 2 0,0002 0,1594 small 

S8A2 11,1 1 0,02546 0,1139 small S6A11 19,585 2 0,0006 0,1513 small 

S21A2 19,569 2 0,0006 0,1513 small S29A6 10,836 2 0,0284 0,1126 small 

S23A2 13,158 2 0,0105 0,1241 small S10A7 11,609 2 0,0205 0,1165 small 

S5A3 10,14 2 0,0381 0,1089 small S12A7 12,331 2 0,015 0,1201 small 

S1A4 9,53 2 0,0491 0,1056 small S21A8 21,996 2 0,0002 0,1604 small 

S24A2 15,567 2 0,01628 0,1349 small S24A8 14,492 2 0,0246 0,1302 small 

S5A4 11,542 2 0,0211 0,1162 small S29A8 11,793 2 0,0189 0,1174 small 

S27A2 12,79 2 0,0123 0,1223 small S27A8 10,147 2 0,038 0,1089 small 

S1A5 14,983 2 0,0047 0,1324 small S25A9 14,136 2 0,0281 0,1286 small 

S28A2 13,898 2 0,0076 0,1275 small S24A10 13,944 2 0,0302 0,1277 small 

S29A2 12,214 2 0,01583 0,1195 small S24A11 18,263 2 0,0056 0,1461 small 

S13A5 10,561 2 0,0319 0,1111 small S1A11 20,507 2 0,0003 0,1549 small 

S28A5 11,734 2 0,0194 0,1172 small S18A11 11,302 2 0,0233 0,1150 small 

S4A5 13,78 2 0,008 0,127 small S19A11 14,619 2 0,0089 0,1259 small 

S6A5 10,618 2 0,0312 0,1114 small S27A11 18,619 2 0,0009 0,1476 small 

S12A5 13,214 2 0,0102 0,1243 small S28A11 15,452 2 0,0038 0,1344 small 

Sources: developed by the authors. 

 

Similarly, being an active user of LinkedIn has a significant, albeit small, effect on whether a student uses 

social networking at all during class (V=0.1056) and being connected to a social network at the time a 

notification arrives (V=0.1223). Additionally, the fact that a student is an active Snapchat user has a 

significant, although small, effect on the responses of whether he/she uses social networking at all during class 

(V=0.1324), the reasons why he/she uses social networking during class, i.e., because the lecturer did not 

engage (V=0.127), because he/she feels addicted to social networking (V=0.114), but on the other hand, the 

reasons why he does not use social networks during class are also significant, namely, because he wants to 

concentrate on the lecture (V=0.1243) and because he considers it rude to the teacher (V=0.1111), but at the 

same time he would consider it fun to involve social networks in the teaching process (V=0.1172). That the 

student is an active user of other social networking sites as we listed in the questionnaire is significantly 

dependent, although it shows a small dependence with the answers of what the student does on the social 

networking site during class and these are other activities than those listed (V=0.1528) and there is also a 

significance, although with a small intensity with the answer that the student would welcome working with 

social networking sites during class (V=0.1299) and would consider it beneficial (V=0.1126). A significant, 
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although small, intensity of dependence exists between actively using Viber for communication and would 

welcome using a social network to communicate with a teacher (V=0.1286). Other significant dependencies, 

although with small intensity, were found between WhatsApp users and the answers to the question of why 

the student does not connect to social networking sites during class; one of the reasons is because the student 

enjoys the lecture (V=0.1165) and because the student wants to concentrate on the lecture (V=0.1201). If the 

student is an active user of the Telegram communication network, a significant dependence with a small 

intensity is found when answering the question of whether the student would welcome communication with 

the teacher via social networks (V=0.1277). 

The most significant dependencies, with low intensity, were found for those respondents who are active 

users of Direct Instagram (sending direct messages via Instagram) and whether they connect to social media 

at all during class (V=0.1549), as well as the reasons students connect to social media during class, namely, 

because they are bored with the lecture (V=0.1108). Another significant dependence with low intensity was 

found for the reason that the lecturer did not interest the student (V=0.1115), furthermore because he received 

a notification (V=0.1594), because he feels connecting to social networks as an addiction (V=0.1513) and for 

the possibility that he himself does not know why he is constantly connected to social networks (V=0.1140). 

The fact that a student is an active user of Direct Instagram has a significant, albeit low-intensity, effect on 

the activities that the student performs on social networks during class, namely, browsing goods on e-shops 

(V=0.1150) or searching for information (V=0.1259). Furthermore, the respondent being a direct Instagram 

user has a significant effect with a small intensity on the answer whether he or she would welcome 

communication with the teacher through social networks, namely, the possibility that he or she finds it 

beneficial (V=0.1476) and the possibility that he or she would find it entertaining (V=0.1344). 

Research also verified the time students spend using social networking applications during classes and the 

dependence of activities on the social networking application used (Table 4). Despite common assumptions 

that Facebook is "dead", this is not quite the case. Instagram is used regularly by 69% of respondents, 

confirming its growing popularity among the young generation, but 84% of respondents absolutely and never 

use Twitter, as well as the professional social network LinkedIn. Snapchat is losing popularity, which is in 

line with the global trend (Social media report, 2022). In our survey, 77% of respondents do not use it, and 

the other social networks are used regularly by only 11% of respondents. Sixty-nine percent of respondents 

spend up to 7 hours per week on WhatsApp, 52% of respondents spend up to 7 hours per week on Facebook 

MSN, 62% of respondents spend up to 7 hours per week on Facebook MSN, 48% of respondents spend up to 

7 hours per week on Instagram, 48% of respondents spend up to 15 hours per week on Instagram, 23% of 

respondents spend up to 15 hours per week on Facebook MSN, 22% of respondents spend up to 15 hours per 

week on Instagram, 8% of respondents spend up to 15 hours per week on Instagram, 22% of respondents 

spend up to 23 hours per week on Instagram, 8% of respondents spend up to 15 hours per week on Instagram, 

and 22% of respondents spend up to 15 hours per week on Facebook. Respondents spend more than 24 hours 

(3.6%), more than 32 hours (2.88%), and more than 40 hours (4%) on Facebook MSNs. 

 

Table 4. Time that students spend on social media and networks per week 

Hours spend weekly Facebook Instagram FB MSN Whatsap Telegram Others 

0-7 hours 61,87% 47,48% 51,44% 69,06% 48,56% 55,76% 

8-15 hours 23,02% 27,70% 22,66% 5,76% 0,72% 2,88% 

16-23 hours 7,91% 8,27% 12,23% 3,24% 2,16% 3,60% 

24-31 hours 2,52% 3,24% 3,60% 0,72% 0,72% 0,72% 

32-39 hours 1,08% 0,72% 2,88% 0,00% 0,00% 0,36% 

40 hours and more 2,16% 1,08% 3,96% 1,08% 1,08% 1,44% 

I do not use SN 1,44% 11,51% 3,24% 20,14% 46,76% 35,25% 

Total sum 100% 100% 100% 100% 100% 100% 

Sources: developed by the authors. 

 

Although the question was asked to determine how much time per week in hours respondents actively 

spend on each social networking site, we can conclude that this is a subjective, unqualified estimate by the 

respondent. In terms of absolute nonuse of a particular social network, most respondents (130) do not use 

Telegram, followed by (56) not using WhatsApp and 32 using Instagram. Since we did not list all social 

media, 98 respondents do not use social media other than those listed. However, if students are already using 

social networks and media, on average, regardless of gender, we see minimal differences. 
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5. Conclusions. Currently, social media and networks are becoming increasingly popular, even in 

educational environments (Lytvynova & Burov, 2018; Tekin & Turhan, 2021), for personal and professional 

use (Bracinikova & Matusinska, 2018). Therefore, they have become a space that is changing the way of 

communication, not only in marketing but also in social communication (Chovanova Supekova, 2021; 

Krchova, 2018), and it is evident that they have influenced the way we think, speak, and even our social lives 

(Troise & Camilleri, 2021). Social media and networks thus show promise as innovative learning tools 

(Nastisin et al., 2021; Sleeman et al., 2020), which can facilitate not only education but also social interactions 

between students and teachers (Sanchez-Casado et al., 2016). 

The study investigated the use of social networking sites during school among Generation Y and 

Generation Z depending on their gender, age group, education, and place of residence. The results show that 

gender, generation, and education all have a significant but small effect on what students do on social 

networking sites during class and the reasons why they use them. Moreover, simply because students connect 

to social networking sites during class does not mean that they have a diminished interest in the material being 

taught or the knowledge being acquired. This research demonstrates the benefits and challenges of using social 

media and networks for teaching and learning. It also shows how they can be used to improve communication 
and collaboration between instructors and students, which can help to create a more engaging and interactive 

learning environment. The wide use of social media and networks suggests that there is a significant 

opportunity to adapt the learning approach on these platforms. By doing so, educators can leverage their 

familiarity and convenience to reach a wider audience and improve student outcomes. However, to increase 

their use, the involved parties and stakeholders should work together (Civelek et al., 2020; Grmanova & 

Ivanova, 2021). Digital transformation is a powerful tool for creating a more prosperous and equitable future 

for all (Kliuchnikava, 2022; Krchova & Hoesova, 2021). 

This research holds numerous implications for both theoretical understanding and practical application, 

but it is important to note some limitations. The data were collected from students, which may limit the ability 

to generalize to other populations. However, this demographic bias is justified, as students represent the largest 

group of social media and network users, which makes them the most effective group for understanding online 

habits. Future studies could examine how students' behaviour, institutional policies, and teachers' pedagogical 

frameworks interact, especially when they conflict. 
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Соціальні медіа, мережі та студенти в контексті освітнього процесу 

Соціальні медіа та мережі відкрили нові можливості для особистого росту, розвитку 

компетентностей та навчання, незалежно від їх освітнього чи професійного досвіду. Попри широке 

використання технологій та їх вплив на студентів, наслідки та виклики використання технологій в 

освітньому середовищі поки що не зовсім зрозумілі. Дослідження спрямоване на вивчення поведінки 

студентів у соціальних мережах, включаючи їх використання під час занять, в залежності від їх статі, 

вікової групи, рівня освіти та місця проживання. Дослідження акцентує увагу на трьох вікових групах 

студентів, які представляють покоління Y та Z, оскільки обидва ці покоління виростають та стають 

дорослими у 21 столітті і стикаються із цифровою трансформацією з дитинства. Вихідну базу 

дослідження сформовано на основі опитування 278 студентів з державних та приватних університетів, 

а також абітурієнтів – випускники середніх шкіл, які виявили інтерес до навчання в університеті. 

Емпіричні результати засвідчили, що всі досліджувані змінні, за винятком місця проживання, мають 

статистично значущий, але відносно невеликий вплив на активність та дії студентів у соціальних 
мережах під час занять та мотиви, які їх до цього спонукають. При цьому встановлено, що те, що 

студенти підключаються до соціальних мереж під час занять, не означає, що вони менше цікавляться 

предметом навчання або здобутими знаннями. Це свідчить про доцільність та актуальність адаптації 

наявних підходів до навчання з урахуванням специфіки процесів діджиталізації та поширення 

соціальних мереж серед осіб, що навчаються. 

Ключові слова: соціальні медіа та мережі; освітній процес; університет; студенти. 
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